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Abstract
HUMAN RESOURCE EMPOWERMENT APPLIED TO GREEK SPORT
ORGANIZATIONS
Alkistis Papaioannou
B.A., Physical Education, University of Thessaly, 1999
M.Sc., Athletic Performance and Health,
Democritus University of Thrace, 2003
Ph.D., Sports Administration,
University of Peloponnese, 2009
(Directed by Associate Professor, Athanasios Kriemadis)

The primary purposes of this study were: (a) to determine the extent to
which the empowerment is being used in Greek sport organizations, and in
particular, in professional football clubs and sport federations; (b) to examine
the relationship between the key factors of empowerment and performance
indicators of professional football clubs (revenues, profit/loss, classification in
relation of annual performance given by Super League of football clubs); (c) to
investigate if differences exist among the divided subgroups (federations) as
shown by five variables/performance indicators of Sport Federations: (a)
funding from government, (b) distinctions in the Olympic Games, (c)
distinctions in the world leagues, (d) distinctions in the European leagues, and
(e) active unions and the key factors of empowerment.

The survey instrument of empowerment construct, consisted of 30
questions (developed by Vogt & Murrell, 1990), and demographic
characteristics. All 10 Greek professional football clubs, which had a
continuous attendance in the first division (Super League) of Greek football
league during the last five years (from 2003 to 2007), were surveyed.
Responses were received from 9 Greek professional football clubs for a
response rate of 90 percent. With regard to Greek Sport Federations the
original sampling frames of 26 Greek Sport Federations. Responses were
received from 20 Greek Sport Federations with a response rate of 77 percent.

The findings of this study were as follows:

1. Empowerment process is applied to a mediocre extent by Greek
professional football clubs, as five (fifty six percent) of Greek professional
football clubs were using the “empowerment style” of management.

2. Empowerment process is applied to a mediocre extent by Greek
Sport Federations, as fourteen (seventy percent) of Greek Sport Federations
were using the “empowerment style” of management.

3. There was no significant relationship between empowerment and
the performance indicators of wealthy football clubs.

4. There was a strong and positive relationship between
empowerment and the performance indicators of less wealthy football clubs,
and more specifically with average revenues.

5. There was a significant difference among the wealthiest federations,
wealthy federations and less wealthy federations, as shown by government
funding, in one key factor of empowerment: Decision-making and action-
taking skills.

6. There was a significant difference among the most successful
federations, successful federations and less successful federations, as shown
by Olympic distinctions, in two key factors of empowerment: (a) Decision-
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making and action-taking skills and (b) Project-planning, organizing and
system-integration skills.

6b. There was no significant difference among the most successful
federations, successful federations and less successful federations, as shown
by World distinctions, in key factors of empowerment.

6¢. There was no significant difference among the most successful
federations, successful federations and less successful federations, as shown
by European distinctions, in key factors of empowerment.

7. There was a significant difference among the large federations,
medium sized federations and small federations, as shown by active clubs, in
two key factors of empowerment: (a) Leadership, motivation, and reward
system skills, and (b) Total for all managerial functions.

Keywords: Human resource empowerment, organizational performance,
professional football clubs, sport organizations.

v



MepiAnyn
ENAYNAMQZH ANOPQIINOY AYNAMIKOY ZE EAAHNIKOYZ
AOAHTIKOYZ OPIANIZMOYZ
AAknoTig Natraiwdvvou
Mpotrruxiokég Zmroudég, T.E.D.AA., lMNMavemoTiuio Oscoaliag, 1999
MeTaTrTuxiakég 21ToudEG, ABANTIKY ATTédoon Kal Yyeia, AnUOoKpPITEIO
MavemmoTAiuio ®pdakng, 2003
AIBAKTOPIKEG ZTTOUOEG, Aloiknon ABANTIKwY Opyaviouwyv
MavemoTruio MNMeAotrovvrioou, 2009
(Y16 Tnv EiAewn Tou AvattAnpwTt KaBnyntr) ABavaociou Kpigudaon)

O1 mpwTapxIKoi oKOTToi AQUTAC TNG £peuvag nTav: (a) va KaboploTei o
BaBudég oTov oTroio N evduvApwon XPNOIYOTTIOIEITAlI OTOUG  €AANVIKOUG
aOANTIKOUGC OpyavioOuOUG KOl  TTIO  OUYKEKPIMEVO  OTA  €TTAYYEAPATIKG
TTOO00@AIPIKA CwATEIO Kal OTIG ABANTIKEG opooTTovdieg, (B)va eEeTdoel TN
Oxéon avAueoa OTOUG TTAPAYOVTEG TNG €EVOUVAUWONG Kal TOUG OEIKTEG
amodoong  TWV  ETTAYYEAUATIKWY  TTODOCQAIPIKWY  owuaTteiwv  (€000q,
KEPON/CNuicg, oeIpd KATATAENG TWV TTOOOCPAIPIKWY CWHATEIWV WE BAon Tnv
eTRoIa atmédoon TTou divetal amod T Super League kal (y)va avokaAUyel av
uTTdpxouV OIaPOPES avApeToa OTIG UTTOBIAIPOUPEVEG OUADES (OUOOTTOVOIES) ME
Baon TG akOAoubeg TTEVTE UETABANTEG/DEIKTEG aTTOdOONG TWV ABANTIKWY
opootrovdiwyv: a) Kpartikry Emxopriynon B) Alakpiogig otoug OAUpPTTIOKOUG
Aywveg y) Alakpioeig o€ MNMaykdopioug Aywveg 8) Alakpioelg oe EupwTtraikoug
Aywveg kai €) ApiIBud Evepywyv Zwpateiwv Kal OTOUG TTAPAYOVTEG TNG
evouvauwong.

To Opyavo pEtpnong TG evouvauwong atrorehouvrav ammo 30
epwtnoelg (TTou dnuioupynbnkav atmo Toug Vogt & Murrell, 1990), kai atmod
OnUOYPaPIKA XapakTnEIoTIKA. Aéka EAANVIKG emmayyeAPaTIKG TTOS0CQAIPIKG
owparteia TTou gixav diapkn TTapoucia oTnv TTpwTn €0VIKA Katnyopia (Super
League) Tou EAANVIKOU TTOS00@aipou KATA TN SIGPKEID TWV TEAEUTAIWY TTEVTE
eTwv  (amé 10 2003 péxpr TO 2007), €peuvhBnkav. TNV €peuva
avTatrokpiOnkav evvid emmayyeANaTIKG TT0000QaAIPIKG cwuaTEia Pe BaBuod
avrammokpiong 90%. Ooov agopd TIG €AANVIKEG ABANTIKEG OPOOTIOVOIEG TO
apxIkG Ociypa atroteAouvtal amd 26 eAAnVIKEG ABANTIKEG OUOOTTOVDIEG,
Atravtioeig d00nkav atmd 20 eAANVIKEG aBANTIKEG opooTTovdieg pE BaBuo
avtatmmokpiong 77%.

Ta ammoreAéoparta TnNG £peuvag frav Ta akdAouba:

1. H evduvdpwon e@appoletal oe PETPIO BaBud amd Ta EAANVIKG
TT0O00@AIPIKA CwHATEIA, KABWGS TTEVTE (56%) Twv EAANVIKWY ETTAYYEAPATIKWV
TTOOOOPAIPIKWY  CWHATEIWY  XPNOIJOTToIoUcaV  TO  €VOUVOUWMEVO  OTUA
dloiknong.

2. H evduvdpwon epapudletar oe PETPIO PaBud atmd TIG EAANVIKEG
aOANTIKEG opooTrovdieg Kabwg 14 (76%) Twv eAAnVIKWV  aBANTIKWV
OMOCTIOVOIWY XPNOIUOTTOIOUCAV TO EVOUVANWUEVO OTUA 810iknong.

3. Agv uTIPEE ONPAVTIK) CUOYXETION METAEU TNG €vOUVAUWONG Kal
OEIKTWV ATTOBOCNG TWV EUTTOPWYV TTOSOCPAIPIKWY CWHATEIWV.

4. YTApEe pia 1oXupr Kal BETIKA OUOXETION QVAPETO OTNV EVOUVAPWON
Kal TOUG OEIKTEG ATTOBOONG TWV AIYOTEPO EUTTOPWV TTOOOCPAIPIKWY CWHATEIWY
Kl TTI0 CUYKEKPIYEVA PE Ta £€0000.



5. Ymmpge onuavtik Ola@opd METALU Twv TIOAU €UTTOPWY, TWwV
eUTTOPWV Kal Twv AIyOTEPO €UTTOPWYV OPOOTIOVOIWY HE BACN TNV KPATIKN
ETMIXOPNYNON, 0€ éva TTapdyovTa Tng evouvauwong: Ikavotnteg otnv Anwn
ATTOQACEWV Kal aTNV aueon dpdon.

6. Ymp&e onuavtik dla@opd HPETAEU TWV TTOAU ETTITUXNMEVWY, TWV
EMTUXNMEVWY KOl TWV AIlYOTEPO ETTITUXNMEVWY OPOCTIOVOIWY ME BAon TIG
OAupTtriakég  Alokpioelg, kal o€ OUO TTAPAYovTeEG TNG evduvauwong: (a)
IkavoTnTeG oTNV ANwn ATToQAcewyv Kal oTnv dueon dpaon kai (B) IkavotnTeg
OTOoV OXedIOOUO €PYaoiwy, OTNV Opydvwon Kal oTnv eVOWMATWON Tou
OUOTAMNATOG.

6B. Aev utmpée onPavTIKr dIAQOoPd PETALU TWV TTOAU ETTITUXNMEVWY,
TWV EMTUXNUEVWY KAl TWV AIlYyOTEPO ETTITUXNMUEVWY OPOOTIOVOIWY PE BACN TIG
Maykdopieg AIOKPIOEIG KAl OTOUG TTAPAYOVTEG TNG EVOUVAUWONG.

6y. Aev utripge onuavtikh dia@opd PETAEU TWV TTOAU ETTITUXNMEVWY,
TWV ETMTUXNUEVWYV KAl TWV AIYOTEPO ETTITUXNUEVWY OPOOTIOVOIWY PE BAoN TIG
EupwTraikég AlIOKpiOEIG, KAl OTOUG TTAPAYOVTES TNG EVOUVANWONG.

7. YTmpge onuavTiki dla@opd PETAEU TwV PEYAAWY, TwV PECAiWY Kal
TWV MIKPWY OPOCTIOVOIWY HPE BACN TOV APIBPO TWV EVEPYWYV CWHATEIWY, Kal
oe OUo Trapdyovieg TNG evduvdpwong: (a) Ikavotnteg oOTnv  nyeoiaq,
TTaPaKivnon Kal o010 ouoTnua avrapoifwy Kal (B) ZUvoAo yia OAeg TIG
OIOIKNTIKEG AEITOUPYIEG.

NECEIC KAE101G: EvOuvauwaon avBpwTivou duvapikoUu, opyavwaolakr amodoon,
eTTayyeApaTikd TTodoc@aipiké cwuareia, aBAnTiKoi opyaviouoi.
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CHAPTER 1

INTRODUCTION

Nowadays organizations and enterprises function in a globalized
economic, social and technological environment. Every organization can
function efficiently only if it has at its disposal the required resources. These
resources are grouped into material resources in the form of capital, facilities
and equipment, and human resources that include employees and their
managers. The managers and the organizations should consider three
elements which are vital for their development. These elements are: (1)
precise goals to be achieved within (2) limited resources through coordinating
the efforts of (3) people (Certo, 1992). Of these three, it is the entity of
“‘people” that is most challenging managerial attention. Many authors retain
that for a manager to be effective, he or she must be a good manager of
people because it is them who make up an organization and make everything
work (Tosi, Rizzo, & Carroll, 1986). Due to the above mentioned,
management, and more specifically empowerment of human resources in the
particular working and social environment of each organization, has greater
importance than the management of other resources and requires meticulous
attention. As a matter of fact human resources represent an important capital,
which should be managed effectively in order to constitute for the organization
a source of competitive advantage (Bowen & Lawler, 1992).

Empowerment is indeed not an unfamiliar or underrepresented issue,
but more often than not a mislabelled, misunderstood, and misapplied
construct. However it has been the focus of relatively few empirical studies
(Kirkman & Rosen, 1996; Konczak, Stelly, & Trusty, 1996; Zimmerman,
Israeli, Schulz & Checkoway, 1992). Until recently, most discussions of
empowerment aimed on empowering management behaviors, particularly
delegation and shared- decision making (Conger & Kanugo, 1988; Spreitzer,
1995a). Empowerment was mainly conceptualized as a matter of “power”
(Mainiero, 1986).



Furthermore, empowerment has received much consideration in both
the popular press and organizational management literature (Conger&
Kanugo, 1988; Spreitzer, 1995a). Typically, it has been defined as helping
employees take personal ownership of their jobs (Byham & Cox, 1989), as
well as the passing of decision making and responsibility from managers to
employees. Basically, it is the process of encouraging and rewarding
employee initiative and imagination. The amplified focus on empowerment
must be accredited to the hopeful outcomes it holds for organizations (Conger
& Kanugo, 1988). Empowerment has been related to improvements in
organizational systems and processes (Blanchard, Carlos, & Randolph,
1996). Research has also found a constructive relationship between
empowerment and organizational effectiveness, as indicated by higher profits,
development, and expense control (Kouzes & Posner, 1987; Siegall &
Gardner, 2000). In literature as well as in practice, empowerment is most
often considered to be a viable means to increase the effectiveness of an
organization, as well as to improve the quality of working life for employees
(Manz, 1992; Wellins, Byham, & Wilson, 1991). Most authors consider local
decision making with respect to the way employees organize their work and
carry out their tasks to be a key mechanism of empowerment (Cohen,
Ledford, & Spreitzer, 1996; Dunphy & Bryant, 1996; Manz & Sims, 1987).

Additionally, Bowen and Lawler (1992) showed that effectiveness of
empowerment and involvement in achieving improved organizational
performance is contingent upon other organizational factors such as a firm’s
competitive strategies, technology, and the nature of the firm’s relationship
with its customers.

Some writers, such as Thorlakson and Murray (1996), Hardy and
Leiba-O’Sullivan (1998) and Wilkinson (1998) have reported a long tradition in
Western economies of encouraging employee involvement and participation,
which has comprised various forms. The term empowerment has as well been
associated with popular management movement such as Human Resource
Management (HRM), Total Quality Management (TQM), Teams or
Autonomous Work Groups (AWG).

In today’s business circles, empowerment is often discussed as a new

managerial approach among business leaders (e.g. Luthans, 1995; Conger &



Kanungo, 1988; Bennis & Nanus, 1985; Kanter, 1983). Researchers have
noted that interest in empowerment has spread as global competition requires
employee initiative and innovation (Drucker, 1988; Ezzamel, Gwilliam, &
Holland, 1996). Although organizational researchers have begun to define
empowerment (Spreizer, 1996; Thomas & Velthouse, 1990; Conger &
Kanungo, 1988), conceptual research of empowerment has been inadequate
in terms of depth and scope. The terminology is being widely mentioned by
field managers, even though the top management is not yet sure about the
effects of empowerment (Bowen & Lawler, 1992). Recent studies (Conger &
Kanungo, 1988; Thomas & Velthouse, 1990; Boren, 1994; Harari, 1994;
Rothstein, 1995; Keller & Dansereau, 1995; Spreizer, 1995) have tried to
define empowerment to make it functional in managerial practice.

The literature also sets advantages and disadvantages regarding the
application of empowerment. Organizational benefits include strategic
guidance from the level of the work unit and strategic implementation at the
level of the work unit, increased work unit efficiency and increased customer
focus at the Iline level (Klagge, 1998). Moreover, organizational
implementation includes increased emphasis on problem solving and
prevention as well as increased respect and trust among work units (Klagge,
1998). Lastly, improved cross-functional coordination is also an important
organizational benefit (Ransom, 1994).

Regarding employee benefits from empowerment the literature
includes improved motivation (Kappelman & Prybutok, 1995) and increased
personal strengths (Dodd & Gutierrez, 1990). Also, added accountability
(Shearer & Fagin, 1994) and increased personal power and sense of self-
efficacy (Dodd & Gutierrez, 1990). Lastly, according to Crawford (1995),
increased abilities to achieve full personal potential is also included in the
employee benefits from empowerment.

The major disadvantages of empowerment, according to the literature,
concern the organization and its managers. Organizational negatives include
demand for significant effort to implement the needed organizational changes
(Ransom, 1994) and for substantial investment in training which may or may
not pay off (Kappelman & Prybutok, 1995). Also, there is requirement for the

organization to provide new competencies to all members, management and



employees alike and to develop and delineate new power bases for
management and employees alike (Staples, 1990).

Managerial negatives covered in the literature include fear of loss of
control (Capozzoli, 1995) and changed balance of power in the
manager/employee relationship (Patterson, 1995). Also, downsizing through
the elimination of middle management positions and dramatic change from
the familiar compliance model of management are included (Ransom, 1994).

In addition many organizations tried to apply the empowerment concept
but they fail according to Argyris (1998). Argyris believes that despite all the
talk and the change programmes, empowerment is still mostly an illusion,
because managers love empowerment in theory, but the command-and-
control model is what they trust and know best. For their part, employees are
often ambivalent about empowerment — it is great as long as they are not held
personally accountable.

As indicated above, there are certain areas of empowerment that
require more empirical investigation. Empowerment is not a technique or
process that simply makes employees feel good about their jobs. It is an
organizational endeavour that requires extensive planning, careful study, time,
effort, capable and experienced managers that can empower the human
resources in order to constitute for the organization a source of competitive

advantage (Bowen & Lawler, 1992).

Purpose of the Study

The primary purpose of this study was to determine the extent to which
the empowerment is being used in Greek sport organizations, and in
particular, in professional football clubs and sport federations. This study also
examined the relationship between the key factors of empowerment (
Management — information/communication system skills, Decision-making
and action-taking skills, Project-planning, organizing, and system-integration
skills, System-evaluation and internal-control skills, Leadership, motivation,
and reward-systems skills, Selection, placement, and development of people

skills, and Total for all managerial functions) and performance indicators of



professional football clubs (revenues, profit/loss, classification of football
clubs).

Lastly, this study investigated if differences exist among the divided
subgroups (federations) as shown by five variables (performance indicators of
Sport Federations): (a) funding from government, (b) distinctions in the
Olympic Games, (c) distinctions in the world leagues, (d) distinctions in the
European leagues, and (e) active unions and the key factors of empowerment
(Management — information/communication system skills, Decision-making
and action-taking skills, Project-planning, organizing, and system-integration
skills, System-evaluation and internal-control skills, Leadership, motivation,
and reward-systems skills, Selection, placement, and development of people

skills, and Total for all managerial functions).

The study addressed the following research questions:

Research Questions

The research questions to be examined for the descriptive part of the
study were as follows:

1. To what extent is the empowerment process being used in Greek
professional football clubs?

2. To what extent is the empowerment process being used in Greek
sport federations?

The research questions to be examined for the inferential part of the
study were as follows:

3. Is there a relationship between the key factors of empowerment
(Management — information/communication system skills, Decision-making
and action-taking skills, Project-planning, organizing, and system-integration
skills, System-evaluation and internal-control skills, Leadership, motivation,
and reward-systems skills, Selection, placement, and development of people
skills, and Total for all managerial functions) and the performance indicators of
professional football clubs (revenues, profit/loss, classification in relation of
annual performance given by Super League of wealthy football clubs)?

4. Is there a relationship between the key factors of empowerment

(Management — information/communication system skills, Decision-making



and action-taking skills, Project-planning, organizing, and system-integration
skills, System-evaluation and internal-control skills, Leadership, motivation,
and reward-systems skills, Selection, placement, and development of people
skills, and Total for all managerial functions) and the performance indicators
of professional football clubs (revenues, profit/loss, classification in relation of
annual performance given by Super League of less wealthy football clubs)?

5. Is there a significant difference among the most wealthy
federations, wealthy federations and less wealthy federations, as shown by
government funding, in terms of the key factors of empowerment
(Management — information/communication system skills, Decision-making
and action-taking skills, Project-planning, organizing, and system-integration
skills, System-evaluation and internal-control skills, Leadership, motivation,
and reward-systems skills, Selection, placement, and development of people
skills, and Total for all managerial functions)?

6. Is there a significant difference among the most successful
federations, successful federations and less successful federations, as shown
by Olympic, world and European distinctions, in terms of the key factors of
empowerment (Management — information/communication system skKills,
Decision-making and action-taking skills, Project-planning, organizing, and
system-integration skills, System-evaluation and internal-control skKills,
Leadership, motivation, and reward-systems skills, Selection, placement, and
development of people skills, and Total for all managerial functions)?

7. Is there a significant difference among the large federations,
medium sized federations and small federations, as shown by active clubs, in
terms of the key factors of empowerment (Management -
information/communication system skills, Decision-making and action-taking
skills, Project-planning, organizing, and system-integration skills, System-
evaluation and internal-control skills, Leadership, motivation, and reward-
systems skills, Selection, placement, and development of people skills, and

Total for all managerial functions)?



Definition of Important Terms

Murrell (Vogt & Murrell, 1990) defines empowerment as an act of building,
developing and increasing power by working with others, which he terms
“interactive empowerment”, and of having the ability to influence one’s own

behavior, which he calls “self empowerment”.

Empowerment does not mean that power is handed down or given to people.
People have power. To empower means to enable people to elicit and
increase the power they have by joining hands. It is an act of skill and
confidence-building, and developing through cooperation, sharing and mutual

learning (also compare Vogt & Murrell, 1990).

Some consider empowerment to mean a synergistic interaction among
individuals, which emphasizes cooperation and leads to expansion of power
for the group (Vogt & Murrell, 1990)

However, Vogt and Murrell (1990) viewed the power relationship as a complex
interactive process whereby empowerment is an act of developing and
increasing power by working with others. Therefore, until power is shared (and

employee’s perceive that power is shared) empowerment is not possible.

Significance of the Study

Sport organizations are constantly changing or are submitted to
constant changes (Slack, 1997) by virtue of the rapid growth in emerging
markets, new standards of global competition (Aghazadeh, 1999), changes in
the economic climate, increase in international competition, increase in
collective bargaining, greater levels of automation and the demand for more
specialist personnel (Gibb, 2000b; Slack, 1997). The pressures for change
have led sport organizations to change their attitude towards Human

Resources Management. By effectively managing their human resources,



organizations can foster the type of employee behavior that contributes to the
success of their competitive strategy (Huang, 2001).

Sport directors now are bound to continually appraise situations and
events that reflect the dynamic nature of their operations as they are closely
associated with those of a significantly complicated global business
environment (Hilgert & Ling, 1996). A number of authors consider that in a
competitive and boisterous environment in which organizations must be not
only faster and leaner but also more efficient and more profitable as well as
they must provide better quality service, an empowered and proactive service
workforce is believed to be essential (Bowen & Lawer, 1992; Fulford & Enz,
1995; Bowen & Lawler, 1995), and must meet the requirements of business
competitive strategy, so that organizational goals and missions will be met
with success (Huang, 2001).

Additionally, a human Resources Management strategy such as
empowerment provides a means by which organizations can set forward their
competitiveness, promote managerial efficiency (Wright, McMahan,
McCormick & Sherman, 1998), and remain competitive in the marketplace. It
would be difficult to imagine sport organizations in modern times, achieving
and maintaining effectiveness without efficient human resources management
programmes, since human resources management plays a vital role in
ensuring that a sport organization will survive and thrive (lvancevich, 1998).
Gibb (2000a), also states that HRM has become an increasingly important
factor in organizational success. According to Ferris (1999), an issue that is
not answered yet is the extent to which the various practices in HRM systems
have differential impacts on organizational effectiveness, including except for
financial performance, success in applying organizational strategy and
achievement of strategic goals. This study is useful in extending the concept
of empowerment to Greek sport sector. The study will be useful in helping
sport administrators/directors to their further understanding of the
empowerment process in their respective sport organizations. More
specifically, the present study of empowerment process in Greek Professional
football clubs and sport federations provided information concerning the
extent of the empowerment process currently being used in these sport

organizations, and the relationships between the extent of empowerment used



by Greek football clubs and the club’s performance. Last but not least, the
research provided information regarding the differences between the key
factors of empowerment and the dividing subgroups of sport federations which
deriving from government funding, Olympic World and European distinctions

as well as active clubs.



CHAPTER 2
LITERATURE REVIEW

Empowerment in the Business Sector

In literature as well as in practice, empowerment is most often
considered to be a viable means to increase the effectiveness of an
organization, as well as to improve the quality of working life for employees
(Manz, 1992; Wellins, Byham, & Wilson, 1991). Furthermore, Mathis and
Jackson (1991) proposed, three kinds of individual performance criteria that
organizations need to cultivate in order to flourish productivity, innovation and
loyalty. All three can be succeeded through effective enforcement of the
empowerment principles, because responsibility and accountability encourage
not only job satisfaction but also satisfaction in the achievement of better
standards of performance. Bernstein (1992) claimed that company’s in which
employee empowerment has actually been put into force frequently found that
such an approach bore fruits in such key aspects as morale, productivity and
quality. In addition Randolph (1995) claimed that companies must shift from a
bureaucracy to an empowering management in order to operate more
effectively and deal with increased emphasis on quality and flexibility in their
products and services in globalized economic, social and technological
environment. The researcher examined three keys to empowering companies
and people-keys that became clear from observation of companies that were
making the transition to empowerment.

Fulfold and Enz (1995), found that employee understanding of

empowerment has had an influence on employee loyalty, concern for others

10



(including customers), and satisfaction. The implication of this finding is that
boosting employee service capability through empowerment contributes to
employee job satisfaction, job commitment, pride of workmanship, and what
Anderson, Rungtusanatham, and Schroeder (1994) called employee fulfillment
or the degree to which employees feel that the organization continually
satisfies their needs.

Similarly Heskett’s (1987) Quality Wheel and Schlesinger and Heskett’s
(1991) Cycles of Success and Failure show the link between employee
satisfaction through empowerment, customer satisfaction and enhanced
business performance. From this theoretical basis it is proposed that customer
satisfaction, employee empowerment, morale and service quality are directly
linked because the more-motivated employee will provide better service.
Furthermore, if contact employees understand that their manager values them
and provides them with appropriate control and authority over their work, they
will feel more confidently about their jobs (Babin & Boles, 1996; Yoon, Beatty,
& Suh, 2001).

Hocutt and Stone (1998) in two experiments, using a sample of 329
undergraduate marketing students from a large midwestern university tested
predictions from a service recovery model regarding employee and customer
responses to empowerment in a restaurant context. In other words, on the one
hand they looked into the impact of two dimensions of employee
empowerment (autonomy and training) on employee job facet satisfaction,
including three levels of empowerment (no autonomy or training, autonomy - not
trained, and autonomy - trained). On the other hand, the researchers

suggested that employee empowerment and job facet satisfaction influenced
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dimensions of perceived fairness (responsiveness and empathy/courtesy,
respectively) of the service recovery attempt which, in turn, affected consumer
satisfaction. It was disclosed from the results that empowerment via training
and autonomy led to higher service employee satisfaction. Greater customer
satisfaction following a service failure was created by higher employee
responsiveness and empathy during a service recovery.

Eylon and Au (1999) in their exploratory study investigated
empowerment treatments (empowerment, control, disempowerment) in a
cultural context (power distance: high, low), using a sample of 135 MBAs from
a Canadian University in a management simulation. The researchers
hypothesized that (a) individuals from low power distance cultures will have a
positive relationship between increases in the empowerment components
(Information, Responsibility, and Active Belief), job satisfaction and work
performance, and (b) individuals from high power distance cultures will have a
negative relationship between increases in the empowerment components
(Information, Responsibility, and Active Belief), job satisfaction and work
performance. Results suggested differences based on participants' cultural
background. Specifically, as a result of the empowerment process participants
from both high and low power distance cultures were more satisfied with their
job in the empowered condition (participants in the control condition reported
the same level of satisfaction) and less satisfied in the disempowered
condition. Individuals from high power distance cultures performed
significantly better in the disempowered condition than in the control and
empowered conditions. Participants from low power distance cultures

performed similarly, regardless of the empowerment process. These findings
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indicated that empowerment is culture specific (Bond & Smith, 1996).
Therefore, in order to provide a successful empowerment program, managers
must verify that the intervention is appropriate for the culture within which it is
executed and that the implementation is long-term.

Sigler and Pearson (2000) examined how organizational culture (doing
orientation, collectivism, and power distance), may support perceptions of
empowerment (psychological empowerment), and outcomes important to
organizations (performance and organizational commitment) in 727 front line
textile employees working in five plants for two companies located in the
Southeastern United States, using questionnaires. According to the results
employees whose organizations are high in doing orientation and collectivism
felt more empowered than employees whose organizations tend toward
being-oriented and individualistic. On the other hand, employees who reported
large power distance (large differences in status and power between levels)
also reported greater perceptions of influence (empowerment) than did
employees who perceived a more equitable sharing of power. Furthermore,
employees who perceived higher levels of empowerment had higher
performance levels than employees who perceived low levels of
empowerment. Also employees’ perceptions of empowerment was positively
related to organizational commitment (except the dimension of competence). At
last the perceptions of empowerment mediated the relationship between doing
orientation and performance, and / whereas the relationship between
collectivism and organizational commitment was completely mediated by

perceptions of empowerment.
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Also, the results of another research indicated that the higher the
perceived amount of influence over areas of work the greater is the level of
job satisfaction and the lower the levels of job stress in workplaces across
Australia. It seems that the amount of influence is an important variable in job
satisfaction and feeling of stress caused by the job (Savery & Luks, 2001).
Tzafrir, Harel, Baruch, and Shimon (2004) conducted a survey concerning the
emerging human resource management (HRM) practices (employee
development, empowerment, organizational communication and procedural
justice) for employees’ trust in their managers. A national sample of 230
participants in the Israeli labour force between the ages of 18 and 70 was
asked during the survey. HRM consequences, in their research, represent a
proxy in which managers’ actions, behaviors, and procedures affect the intend
to which employees’ believe in their managers. According to the results there
is a definitely positive and important influence of empowerment (Meaning,
Competence, and Self-determination), organizational communication and
procedural justice as determinants of employees’ belief in their managers.
Results also pointed towards the fact that procedural justice mediates the
impact of employee development on their trust in their managers.

In addition Coote, Price, and Ackfeldt (2004) explored a theoretical
model of the potential antecedents of goal congruence in retail-service
settings, including morale, leadership support, fairness in reward allocation,
and empowerment (employees’ perceptions of their supervisors’ confidence in
their ability to make decisions and use their initiative). The researchers used a
five point questionnaire, in a sample of 211 customer-contact employees from

an upscale food retailer operating eight stores in metropolitan areas in Study
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1, and 562 customer-contact employees (i.e. branch managers) in a retail
bank, operating 22 branches across a regional area, in study 2. The core
findings revealed that morale mediates the effects of leadership support and
empowerment on goal congruence. Moreover fairness in reward allocation
has a direct effect on goal congruence and an indirect effect that is mediated
by morale. They also found that the relationship between empowerment and
morale was negative. This finding implies that managers need to empower
employees to the degree that best meets the needs of employees and
customers in retail-service contexts.

Another study placed under investigation the relationships between
employees’ level of empowerment (meaning, competence, self-determination,
and impact) and their level of interpersonal trust in their managers. An online
survey specially designed to assess empowerment and trust was handed out
to a random sample of 2,000 salaried employees at a Fortune 500
manufacturing organization in the USA. The results have shown that
employees who felt empowered in their work environment tend to have higher
levels of interpersonal-level trust in their managers (Moye & Henkin, 2006).

Across the private, public, and voluntary sectors, empowering staff is
widely supported as a means to improve the performance and productivity of
organizations (Leslie, Holzhalb, & Holland, 1998). Moreover, Nelson (1994)
stressed that, efficiency and productivity can be increased through
empowerment, giving the organization the chance to respond to strategic
changes in the marketplace more rapidly. As Cordery (1995) expressed, in his
study of self-managing teams, empowerment techniques provide work

experiences that are fundamentally motivating to employees whilst at the

15



same time useful to organizational performance. Many organizations (such as
Wilson, Eastman Chemical and Rhone-Poulenc) reported that through the use
of empowerment they have managed to establish new and better ways of
working as well as increasing profits (Wright, 1993).

Blitzer, Petersen, and Rogers (1993) argued that empowerment can
positively influence employee self esteem of competence and security giving
employees a clear sense of the contributions they can make to the company
directly leading to increases in productivity. Similarly Denhardt (1993) found
that managers who urge empowerment of employees are more successful in
improving organizational productivity. Moreover, empowerment affected
improvement on six performance measures, from four different companies
(manufacturer, value-added reseller, contracting firm, and financial services
organization). More specific employee turnover declined with empowerment,
and increases in sales per employee, a higher profit margin, lower material
cost as percentage of sales, lower labour cost as a percentage of sales, and
higher net profit dollars were observed (Dickmeyer & Williams, 1995).

Furthermore, Lewis and Lytton (1995) underscored that the key to
successful organizational change and profitability within a small British
engineering company is empowerment. By making employees fully appreciate
the fact that employees recognize, respect and esteem them, they evolve as
the most prized asset, even though not appearing on the balance sheet. In
another study the perceptual linkages between empowerment and employees'
perceptions of the service quality that they are able to provide for the retail
organization was analyzed. The results have shown that service providers'

perceptions of service quality were strongly influenced by empowerment
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(component of competence), feedback, rewards, and culture and suggested
that the firm should first ensure that employees receive the training,
preparation, and resources necessary to deliver excellent service (Goodale,
Koerner, & Roney, 1997).

Bennett (1999) argued that a specialist bicycle manufacturer in United
Kingdom, who had to face ferocious European competition, introduced a
radical productivity and quality improvement programme based on
empowerment. He made a deal whereby 20% of all financial savings achieved
through workers’ high productivity would be paid to them. Soon, productivity
rose sharply as the workers put into force many labour-saving innovations to
respond to their new organizational responsibilities. As a result, the firm
quickly became one of the most efficient bicycle manufacturers in the world.

Furthermore, the antecedents, consequences, and mediational role of
team empowerment was examined (Team meaningfulness, Team autonomy,
and Team impact), using 111 work teams in four organizations (two textile
manufacturers, a high-technology manufacturer, and an insurance company)
in the southeastern and southwestern United States. The results indicated
that the actions of external leaders, the production/service responsibilities
given to teams, team-based human resources policies, and the social
structure of teams all worked to improve employee team empowerment
experiences. More empowered teams were also more productive and
proactive than less empowered teams and had higher levels of customer
service, job satisfaction, and organizational and team commitment (Kirkman &

Rosen, 1999).
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Human resource development through empowering employees and
establishing appropriate compensation and recognition systems have affected
positively a firm's financial performance, and has appeared to be the most
critical competency in business environment in China (Li, 2000). Furthermore,
Robert, Probst, Martocchio, Drasgow, and Lawler (2000), in their cross-cultural
study in employees of a single firm (specializing in light manufacturing) with
operations in the United States, Mexico, Poland, and India found that
continuous improvement practices (defined as encouragement of employees
for learning and development, rewarding employees for attaining competence,
and pay for knowledge) and empowerment were found to be positively related
to job satisfaction in the United States, Mexico, and Poland but not in India.
Robert et al. (2000) ascribed the inverse relationship between empowerment
and job satisfaction in India to the unusually high power distance that exists in
this culture.

In addition, Yoo, Rao, and Hong (2006) in their international
comparative study examined the relationships among cultures (power
distance and collectivism), employee empowerment (to what extent groups of
employees take part in activities whose intention is to make a decision of
quality, implement quality practices, and accept responsibility for quality
results), and quality results (internal quality results: the extent to which
materials, processes, and products live up to the standard of inner functions of
the firm, and external quality results: the external measure that assesses to
what degree the customer s satisfied with the organization’s
products/services). The survey included employees from top or middle

management, in 612 companies in four countries - Korea, USA, Mexico, and
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Taiwan, by means of a questionnaire. The results disclosed that collectivistic
cultures had a significant impact on employee empowerment. Employee
empowerment was significant in improving quality results in the four countries
(higher levels of employee empowerment led to higher levels of internal and
external quality results). There was no uniformity of successful employee
empowerment practices across countries. There were certain employee
empowerment practices that could lead to internal and external quality results
for every country examined. Cultural patterns and manners of quality program
implementation results had a different impact on quality results in different
countries. As a result, firms should be very careful in choosing particular
aspects of employee empowerment if they are to have particular desirable

quality results, aspects that should reflect the cultural patterns of the country.

Empowerment and Total Quality Management (TQM)

In almost all of the TQM literature, employee involvement,
empowerment, and top management leadership and commitment are
recognized as vital elements of a successful TQM program (Bowen, Siehl, &
Schneider, 1989; Brower, 1994; Camp, 1989; Deming, 1982; Mendelowitz,
1991; Roberts, 1994; Senge, 1994). Kondo (1997) suggested that, quality can
be viewed a source of empowerment itself. In the results of a survey by the
Wyatt Company in the United States, Laabs (1993) reported that employee
empowerment contributed to significant differences in the effectiveness of
total quality management programmes.

In a survey conducted in 600 companies in diverse sectors covering 12

employee characteristics of quality, empowerment was ranked as very
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important by 53 per cent of respondents, whilst responses for the 12
dimensions ranged from 43 per cent for development to 76 per cent for
customer orientation (Logan, 1995). For Cleary (1995), empowerment is also
closely linked with quality improvements. Lawler (1994) referred to employee
empowerment as one of the most significant tenets of TQM.

Gatewood and Riordan (1997) developed and tested a model trough
which they tested the relationships among variables that were essential for
implementing a total quality system. These variables were an organization's
practices (training, internal support, work information exchange, and policy
dissemination), the principles of total quality which should be enacted in an
organization's quality efforts (customer focus, continuous improvement, and
teamwork), employees' attitudes (organizational commitment and employee
empowerment), and customers' satisfaction, in a sample of 281 employees
from a life insurance company located in Canada which had developed and
trained employees in quality practices. The researchers found that work
information exchange and internal support were significantly and positively
related to all three of the quality management principles: customer focus,
continuous improvement, and teamwork. However, policy dissemination was
significantly related only to the quality principle of customer focus, while
training was related significantly only to continuous improvement. All three of
the quality principles were significantly and positively related to employee
empowerment and organizational commitment. Finally, both organizational
commitment and empowerment were significantly and positively related to

customer satisfaction.
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In another study was examined the influence of human resource (HR)
empowerment structure (equal employment opportunity compliance, career
planning, and performance feedback/recognition) on employees’ sense of
empowerment - psychological empowerment (HR empowerment structure,
access to technical information, and sociopolitical support) and employee
perceptions of management commitment to quality, using questionnaires, in a
sample of 529 employees in a high-technology manufacturer well known for its
quality initiatives in America. The results revealed that human resource (HR)
empowerment structure helped to create higher levels of psychological
empowerment, and those perceptions of empowerment were directly related
to higher levels of perceived management commitment to quality (Howard &
Foster, 1999).

Samson and Terziovski (1999) examined the impact of total quality
management practices (leadership, people management, customer focus,
strategic planning, information and analysis, process management, and
performance) on operational performance of a large number of Australian and
New Zealand manufacturing companies. The results have shown that three of
the elements of TQM, leadership, people management and customer focus
have a significantly positive effect on operational performance, whereas, it
was established that behavioral factors such as executive commitment,
employee empowerment and an open culture, produce competitive advantage
more strongly than TQM tools and techniques such as process improvement,
benchmarking, and information and analysis.

Furthermore, it has been established that there are positive and

statistically significant relationships between top management leadership,
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employee empowerment, job satisfaction, and customer satisfaction in
organizations that have adopted TQM. Employee empowerment and improved
levels of job satisfaction are facilitated by top management leadership and
commitment to the TQM goal of customer satisfaction by creating and
sustaining an organizational climate that emphasizes total quality and
customer satisfaction in organizations (Ugboro & Obeng, 2000). Moreover, it
has been demonstrated that the extent of use of AMT (advanced
manufacturing technology) was positively associated with empowerment,
which, on one hand predicted the subsequent level of manufacturing company
performance controlling for prior performance, with the effect on productivity
mediating that on profit and on the other hand produced for the organization a

source of competitive advantage (Patterson, West, & Wall, 2004).

In another study of three manufacturing companies (in the textile,
electronics and food industries-670 employees participated in the study) in
Slovenia disclosed that only an open and human oriented corporate culture that
is based on the autonomy of the workplace and human resource management
can be successful in implementing the total quality management (TQM) in all
working processes in the company. Employees are empowered and intrinsically
motivated for quality work when they have internal justification for taking
actions that are supported by corporate culture. Employees definitely play an
active role in the TQM environment (Ambroz, 2004).

In addition, empowerment, teamwork, and employee compensation are
the elements of TQM that have a positive influence on employees’ job
satisfaction and loyalty in offshore manufacturing companies in Mexico, while

the success of employee empowerment and quality teams is dependent upon
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the level of employee training and top management commitment (Jun, Cai, &
Shin, 2005). Also, another study in the northern region of Malaysia
investigated the relationship between TQM practices (management support
and commitment, employee involvement, employee empowerment,
information and communication, training and education, customer focus, and
continuous improvement) and service quality in addition to the relationship
between TQM practices and market orientation, in 101 service organizations
(the managers were given structured questionnaires). According to the results
employee empowerment, information and communication, customer focus,
and continuous improvement had a positive reflection on service quality
whereas only employee empowerment and customer focus had a worth
mentioning effect on market orientation (Samat, Ramayah, & Saad, 2006).

In addition, Keng, Arumugam, Loke, and Lorraine (2006) explored the
relationship between employees’ tendency to remain within a large Malaysian
semiconductor packaging organization and TQM practices (customer focus,
organizational trust, organizational communication, employee involvement
and empowerment). The researchers distributed self-completed
questionnaires, to all staff (230 employees) within this organization. Results
revealed that customer focus, organizational trust, organizational
communication, employee involvement and employee empowerment were
definitely and positively associated with employees’ intention to remain.
Moreover it was a fact that where employees saw organizational trust as a
dominant TQM practice, improvements in employees’ propensity to remain

levels were significant.
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Vouzas and Psychogios (2007) analyzed the rationale and the
development of a measure that could be used in assessing managerial
awareness and understanding of the “soft” side of total quality management
(TQM) within organizations. The researchers used a questionnaire which
included nine “soft” concepts of TQM (Total employee involvement,
Continuous improvement, Continuous training, Teamwork, Empowerment,
Top-management commitment and support, Democratic management style,
Customer/citizen satisfaction, and Culture change), in a sample of 382
managers working in the Greek service industry. The statistical analysis
provided a distinctive and consistent, statistical measurement of the “soft” side
of TQM. This measure consists of three items: continuous improvement and
training, total employee empowerment and involvement and quality driven

culture, which represent the whole concept of TQM approach.

Empowerment in the Education Sector

Empowerment of teachers has come to be seen as a vital strategy for
the success and improvement of schools (Sarason, 1992). Research has
pointed out the critical role of empowerment in schools in promoting teachers’
effectiveness (e.g., Blase & Blase, 1996; Crow & Pounder, 2000; Madsen &
Hipp, 1999; Rice & Schneider, 1994; Wall & Rinehart, 1998; Wilson &
Coolican, 1996). Teacher empowerment has been linked to participation in
decision making. In a study by White (1992), both teacher morale, and
teachers' communication with each other improved, and student motivation

increased as a result of expanded opportunities for influence. Maeroff (1988b)
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also suggested that teacher status, knowledge, and access to decision
making are important in empowering teachers.

Furthermore it has been suggested that empowerment can facilitate
teacher leadership, improve professionalism, and the quality of work life, and
provide a heightened sense of conviction in terms of one’s own effectiveness
(Bolin, 1989; Katzenmayer & Moller, 2001). Related organizational benefits
may include effective implementation of school reforms and improvements in
student performance (Martin & Crossland, 2000; Short, 1992), among others.

In another study the personal empowerment and efficacy of teachers
was examined, and related these constructs to environmental characteristics in
413 teachers of a large suburban school district in Colorado. Results revealed
that empowerment was related at a low to moderate level to efficacy and to
perceptions of support from the culture, in this case the school. Satisfaction with
teaching as a career and enthusiasm for teaching as predictors of personal
empowerment suggested that teachers who are happier in their chosen profession
are also more highly empowered. Research has indicated that more highly
empowered teachers were also more motivated, and that this had a significant
impact on teacher-student relationships (Pickle, 1991).

Furthermore it has been suggested that higher teacher empowerment,
teacher efficacy and teacher morale were closely linked to higher levels of
teacher attendance (Wunder, 1997). Another researcher also found significant
relationships between teacher control over content, control over methods,
domains of teacher empowerment, and influence in school policy with job
satisfaction (Park, 1998). Slye (1999) also found that among both novice and

veteran teachers, more highly empowered teachers were also more satisfied
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teachers. The more highly empowered teachers are more student-centered in
their beliefs, and have learner-centered attitudes toward students, while the
high relationship of administrator professional treatment of teachers to personal
empowerment exhibited the power and importance of the principal-teacher
relationship, (Bishop, 1994; Blase & Blase, 1997; Carlson, 1994; Keedy & Finch,
1994; Kirby & Colbert, 1994; Martin, 1990). In many cases, principals are in a
unique position to provide coaching to help foster professional treatment of
teachers (Edwards, Green, & Lyons, 2002).

Sweetland and Hoy (2000) in their study examined: (a) the relationship
between school climate (collegial leadership, teacher professionalism,
academic press, and environmental press) and teacher empowerment (based
on the extent to which teachers said they were involved in decision areas
such as: specifying learning objectives, establishing disciplinary policies for
the school, selecting textbooks, assigning students to instructional groups
within the team, and developing procedures to report student progress to
parents), and (b) the relationship between teacher empowerment and
elements of school effectiveness, which includes measures of teachers’
perceptions, and students’ mathematics and reading achievement in 86 New
Jersey middle schools. The researchers used a questionnaire. The results
revealed that the three dimensions of school climate (collegial leadership,
teacher professionalism, academic press) were significantly correlated with
teacher empowerment. Moreover, teacher empowerment had a significant
independent influence on both student achievement and perceived school
effectiveness. It seems that schools with higher levels of teacher

empowerment are perceived by teachers as providing high-quality instruction
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and learning, effectively adapting to external demands, and efficiently
functioning in day-to-day operations. Moreover, teacher empowerment does
seem to make an important positive difference in schools.

Furthermore, it has been demonstrated that empowered teachers
(meaning, self-determination, and impact) showed higher levels of
organizational commitment, participation in teamwork enhanced teachers’
level of commitment to the school and team participation had positive effects
on three dimensions of empowerment — “meaning”, “self-determination”, and
“impact” — and the total empowerment score. (Dee, Henkin, & Duermer, 2003).
Teachers personally empowered develop a sense of individual mastery in spite
of hopes for favorable performance outputs (Bandura, 1986; Boyd & Hord,
1997; Conger & Kanungo, 1988; Seashore-Louis & Kruse, 1995).

Teachers might display higher levels of performance when they feel a
sense of control (autonomy) on the job (Wilson & Coolican, 1996; Wood &
Bandura, 1989). Similarly, teachers who actively took part in decision making,
who found their jobs meaningful, and who had more complete knowledge of
their jobs (impact) often made better job-related decisions (Gaziel, 1998; Miller
& Monge, 1986), which might lead to higher level of performance. These
findings suggest that empowerment may be an important vehicle for
enhancing organizational commitment and reducing levels of teacher burnout
and turnover.

Moreover, high personal empowerment, which fosters teachers’
perceptions that their school provides them with opportunities to evolve, to
learn continuously, and to broaden their own skills through the work life of the

school, as well as teachers’ beliefs that they can control certain aspects of their
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work life, and a sense of autonomy on the job (Wilson & Coolican, 1996; Wood
& Bandura, 1989) are essential for developing a sense of professional and
organizational commitment among teachers (Firestone & Pennell, 1993;
Brown & Leigh, 1996; Paullay, Alliger, & Stone-Romero, 1994, Manheim &
Papo, 2000; Somech & Bogler, 2002 ). Schools with a committed faculty are
likely to experience lower levels of absenteeism, job stress, and turnover
(Price, 1997).

In another study the relationships between teacher empowerment
(meaning, competence, self-determination, and impact) and interpersonal
level trust in the principal, in 539 elementary school teachers in an urban
school district in the southeastern USA were investigated. The results have
shown that teachers who understood that they were empowered (found their
work personally meaningful, and reported significant autonomy and
substantial influence in their work environments) had higher levels of
interpersonal trust in their principals (Moye, Henkin, & Egley, 2005).

Intrinsic reward factors (satisfaction with the work itself and satisfaction
with customers), and extrinsic reward factor, (satisfaction with benefits) were
found to have a significant impact on service quality and, ultimately, on
organizational effectiveness in a service organization (higher education), while
employee feelings of empowerment had a significant indirect effect on service
quality through its effect on job satisfaction (Snipes, Oswald, LaTour, &
Armenakis, 2005).

In addition the relationship between teacher empowerment
(involvement in decision-making; opportunities for professional growth; status;

self-efficacy; autonomy; and impact) and teachers’ organizational
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commitment, professional commitment (PC) and organizational citizenship
behavior (OCB), through a questionnaire, in 983 teachers in Israeli middle and
high schools were investigated. The findings indicated that teachers’
perceptions of their level of empowerment are significantly related to their
feelings of commitment to the organization and to the profession, and to their
OCBs. Among the six subscales of empowerment, professional growth, status
and self-efficacy were significant predictors of organizational and PC, while
decision-making, self-efficacy, and status were significant predictors of OCB
(Bogler & Somech, 2004).

Finally, teachers’ personal and team empowerment and their relations
to organizational outcomes (performance, organizational commitment, and
professional commitment) was examined, in a sample of 983 teachers at 25
middle schools and 27 high schools in the northern and central parts of Israel.
The results revealed that teachers exhibited the highest performance under the
condition of high personal empowerment and high team empowerment.
Especially personal empowerment prompts teachers to a proactive orientation
toward their jobs (Spreitzer, 1995), essentially in the classroom and their
perceived ability to influence students’ learning towards developing new
practices (Ross, Cousins, & Gadalla, 1996; Soodak & Podell, 1996; Wilson &
Coolican, 1996) team empowerment gives teachers the opportunity to satisfy
their social-psychological needs (Godard, 2001), and the awareness that they
are a part of a synergic team might lead them to higher achievements than their
accomplishments as individuals. Therefore, teachers who have high levels of
empowerment in both forms should be especially able to achieve the school’s

objectives. High personal and team empowerment had an effect on
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organizational commitment and professional commitment benefited most from
high personal empowerment/low team empowerment or low personal
empowerment/high team empowerment (Somech, 2005).

Indeed, there is considerable consent among researchers and
practitioners that empowerment is a major component of organizational
efficiency and effectiveness (Crow & Pounder, 2000; Kirkman & Rosen, 1999;
Pounder, 1997; Rinehart, Short, & Johnson, 1997; Spreitzer, 1996; Sweetland
& Hoy, 2000; Wilkinson, 1998). Empowerment offers a variety of potential
benefits such as increased quality of decision (Scully, Kirkpatrick, & Locke,
1995), improved instructional practice and students’ academic achievements
(Marks & Louis, 1997; Smylie, 1994), elevated quality of teachers’ work life
(Somech, 2002), and stronger teachers’ motivation (e.g., Wilson & Coolican,
1996), commitment (Wu & Short, 1996; Yammarino & Naughton, 1992), and

satisfaction (Rinehart & Short, 1994).

Empowerment in the Banking Sector

Bowen and Lawler's (1992) theoretical and banking case study
analysis of empowerment of service workers suggested that empowerment
theory is dependent on the characteristics of the employee e.g. part-time or
full-time workers, although there were mixed results. Customer service
research in branch banks showed that when tellers reported positive feelings
about their supervision, customers thought more highly above service quality.
The research supported the premise that empowered employees experience

more job satisfaction and this is exhibited through their customer service.
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Furthermore Roth and Jackson (1995) explored the strategic
determinants of service quality in the banking industry in the USA. Their
empirical model was tested using the 1991 Survey of Retail Banking Strategy
and Performance. The survey exemplifies a rigorous longitudinal research
approach. This study showed that establishing a motivated, customer-oriented
management philosophy and practice will result in to favourable levels of
internal service quality where investment in people is critical to success. The
researchers proposed that employees possessing organizational knowledge
and skills is a prerequisite for delivering service quality. High levels of
employee morale and satisfaction were found to depend on the empowerment
and involvement of employees. The study supported the idea that satisfied
workers provide a higher level of service quality.

Furthermore, research has suggested that empowerment practices
(employee autonomy, access to information and resources and involvement
practices) when simultaneously implemented in a holistic and planned manner
have a positive effect on employee well being (job satisfaction and employee
morale), productivity, performance and service quality in banking sector in
Australia (Geralis & Terziovski, 2003). Moreover, it has been established that
employee empowerment improved organizational performance (through
improved service quality), and job satisfaction of frontline staff, while role
ambiguity had a unconstructive relationship with service recovery
performance in Turkish banks (Yavas, Karatepe, Avci, & Tekinkus, 2003).

Accordingly, research has indicated that top management commitment
to service quality, as demonstrated by frontline employees’ appraisal of training,

empowerment, and rewards, in 16 public (state-owned) and private retail banks
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in two cities in Western Turkey, has a significant effect on their perceptions of
service recovery performance. The influence of management commitment to
service quality on service recovery performance was mediated by frontline
employees’ affective commitment to their organization and job satisfaction
(Babakus, Yavas, Karatepe, & Avci, 2003).

Finally, another study examined the relationship that exists among
empowerment (responsiveness, control and discretion) and the conditions that
result in the empowerment of customer-contact employees including a
positive relationship between employees and managers (trust), the value of
knowledge and skill, the significance of communication and openness
between frontline employees and their supervisors, and the role of motives
and rewards. 517 bank employees in 14 commercial banks in Jordan, who
were given questionnaires, participated in the research. The research results
suggested that trust, motives, communication, knowledge and skills of
customer-contact employees had an immediate and significant effect on the
empowerment of service employees, and demonstrated a strong effect on the
level of empowerment which service employees exercised in the banking

sector (Melhem, 2004).

Empowerment in the Tourism & Hospitality Industry

Only a few studies have examined the relationship between employee
feelings of empowerment and service quality. Ashness and Lashley (1995)
examined employee empowerment (focused on the managerial intentions of
empowerment) in Harvester Restaurants. The results pointed out that overall

organizational performance has improved. There has been a sale increase of
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7 per cent, team member turnover had fallen by 19 per cent, wages costs
were marginally reduced, from 24 per cent to 23.2 per cent and administration
costs had fallen by 41 per cent and labour turnover was particularly low at
about 10 per cent. An increase in understanding and commitment to the
business objectives throughout the organization was also noticed. Unit
management also reported a low level of guest complaints, and problems
were sorted out more quickly. Moreover the empowerment of employees in
service organizations has been shown to produce positive outcomes in the
form of increased job satisfaction and self-efficacy.

In their study of 279 hotel units, Hartline and Ferrell (1996) found that
empowerment, under the appropriate conditions, increases job satisfaction
and service quality. It seems logical and makes instinctive sense that allowing
customer—contact employees to use their discretion in serving customers
could have many positive influences on their responses and the service
encounter. From an employee’s perspective, feelings of empowerment should
provide employees with the sense of control that is needed to make the
necessary changes for service quality improvements.

Maxwell’'s (1997) case study of empowerment at the Glasgow Marriott,
which used an employee questionnaire, indicated higher levels of job
satisfaction, better customer service, more rapid decision making, and
personal development. However, many disadvantages were also clearly
stated (unclear work practices, communication difficulties, increased
competition among employees, and higher levels of pressure on staff). The
need to support the early stages of the empowerment process with training to

elucidate the extent and implications of its use was of equal importance.
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Sparks, Bradley, and Callan (1997) tested the effect on customer
satisfaction and service quality of two employee characteristics in the context
of service failure (hotel): (a) the degree to which the employee is empowered
(full, limited, and none), and (b) the employee’s communication style
(accommodative—informal and personal, and underaccommodative—formal
and impersonal) with the use of an experimental design in which subjects
viewed videotaped service scenarios. Results disclosed that the fully
empowered employee produced more customer satisfaction and higher levels
of perceived service quality when the service provider used an
accommodating style of communication, while the assistance of education /
train was estimated necessary in order to achieve the potential benefits of
staff empowerment.

Furthermore, Littrell (2003) in his case study, “employee empowerment
in China” examined the attitudes toward employee empowerment by staff and
management in a group of hotels in China, where the general opinion of
management theorists was that empowerment is not a workable concept in a
Chinese organization. However, results of the study indicated a positive
attitude toward employee empowerment on the part of supervisor-level
employees, with a lower, but still positive opinion of the practice exhibited by
higher-level managers. More than half of the respondents indicated that they
were empowered in their ability to do their work as they see fit (57%), and
Chinese managers believed that the ideal leader should be more tolerant of
freedom.

Furthermore, another study in 217 Korean hotel employees of 265

tourism hotels, with the use of a questionnaire examined the structural
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relationship between empowerment, service training, service reward, job
attitudes (job satisfaction and organizational commitment), and customer-
oriented prosocial behavior (role-prescribed customer service: is a service
provider’s expected behavior derived from implicit norms in the workplace or
from explicit obligations as specified in organizational documents such as job
description and performance evaluation forms and extra-role customer
service: refers to discretionary behavior of contact employees that extends
beyond formal role requirements, such as “extra attention,”). To be more
sprecific the researchers examined to what extent job satisfaction and
organizational commitment mediate the effect of empowerment, service
training, and service reward on customer-oriented prosocial behavior. The
results revealed that as the job satisfaction grew, so grew (a) the role-
prescribed customer service of employees, and (b) the organizational
commitment. Empowerment affected both organizational commitment and
extra-role customer service. Service training had great impact on job
satisfaction. However, it affected adversely organizational commitment, and
service reward was substantial in influencing job satisfaction and
organizational commitment (Yong-Ki, Jung-Heon, Dae-Hwan, & Kyung, 2006).

Finally, Ottenbacher, Gnoth, and Jones (2006) explored the factors that
are responsible for successful high contact New Service Development (NSD)
projects in a hospitality industry in Germany. Questionnaires, from 183
hospitality managers knowledgeable about NSD in their organization, helped
to collect data. The results made it clear that seven factors played a distinctive
role in the outcome of high contact NSD: market attractiveness, strategic

human resource management, market responsiveness, empowerment,
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training of employees, employee commitment and marketing synergy. These
findings outline the importance of human resource management factors in

high contact NSD success.

Empowerment in the Health Care Sector

It was also found by Eubanks (1991) that to change the organizational
culture and improve health care delivery at a medical center employee
empowerment and trust were essential. Furthermore the range of employee
structural empowerment (access to opportunity, information, support, and
resources in the workplace) had a significant effect on the degree of
organizational trust, affective commitment to the organization and job
satisfaction, on staff nurses (Laschinger, Finegan, & Shamian, 2001a).

Moreover, they felt increasingly confident in their ability to perform their
duties and autonomy to act on their expertise and judgment. It was also felt by
staff nurses that their work is meaningful and that they were able to have an
impact on organizational affair, while burnout in current nursing work
environments was decreased (Laschinger, Finegan, Shamian, & Wilk, 2003).
Also, nurses who felt strong empowerment had qualities, which inspired a
strong sense of self-esteem, successful professional performance and
progress in their work (Kuokkanen, 2003).

Aiken et. al., (2001, 2002), also studied hospitals that were able to
attract and retain nurses despite challenging economic conditions (i.e.,
magnet hospitals). The nurses that worked in these hospitals were involved in
decisions that affected them, had more autonomy and control over their

practice, and enjoyed better relationships with physicians. These
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organizational characteristics are remarkably consistent with the empowering
environment described by Kanter (1977). Indeed, nurses working in magnet
hospitals were more satisfied with their jobs, and experienced less burnout
than nurses working in other contexts (Aiken, Clarke, Sloane, Sochalski, &
Silber, 2002; McClure, Poulin, Sovie, & Wandelt, 1983; Upenieks, 2003).

Additionally, Chaleoykitti and Oumtanee, (2003) examined the effects
of empowerment program (which emphasized on receiving support,
information, resources, and opportunities) by head nurses on nursing
performance feedback and job satisfaction of staff nurses. The results
revealed that staff nurses (who participated in empowerment program)
increased the level of receiving performance feedback from the head nurse,
and reported a higher level of job satisfaction including work achievement,
recognition, job characteristics, and responsibility.

Moreover research has indicated that empowerment among Latina
Nurses in Indiana, Mexico, and New York increased professional satisfaction
and nurse retention (Baker, Fredrickson, & Gallegos 2003). Research has
also established that structural empowerment, psychological empowerment
and good collaborative relationships with physicians and managers had
positive effect on nurse practitioners’ job satisfaction (Almost, & Laschinger
2003). Furthermore it has been established that empowerment (greater
access to information, support, and resources,) and the perception that one’s
manager has power to get things done were related to greater organizational
commitment and encouraged nurses to stay in the organization (Dick &

McPeak, 2004).

37



Structural empowerment also increased staff nurses’ feelings of
psychological empowerment and job satisfaction across a three year time
frame, but psychological empowerment didn't have direct effects on job
satisfaction. These results support the notion of fostering empowerment as a
viable strategy, which has positive effects on employees (Laschinger et al.,
2004). In addition, it has also established that staff nurse empowerment has
an impact on their perceptions of fair management practices and feelings of
being respected in their work settings, which increased their trust in
management, and ultimately they felt greater job satisfaction and
organizational commitment in staff nurses working in medical-surgical or
intensive care units in urban teaching hospitals across Ontario (Laschinger &
Finegan, 2005).

Finally, empowerment, teamwork and organizational commitment
enhanced organizational performance (through improved service quality),
decreased frontline hospital staffs’ intentions to resign but had no effect on
extrinsic job satisfaction, while role ambiguity had a negative relationship with
service recovery performance of frontline hospital staff (administrative and
nursing staff) in a public sector health care of New Zealand. This suggests that
healthcare management should explicitly design and establish various
organizational policies such as employee empowerment, education/training
and role responsibilities in order to develop a system that will smooth the
progress of a service orientated environment and service recovery

performance. (Ashill, Carruthers, & Krisjanous, 2005).
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Empowerment in the organizations

Nyhan (2000) in his case study proposed that trust-building practices
such as participation in decision making, feedback from and to employees,
and empowerment of employees between supervisors and workers led to
increased interpersonal trust (between supervisor and employee), increased
productivity and strengthened organizational commitment in a public
organization (empowerment was found to be the strongest of the antecedents
of trust).

Empowerment is also viewed as a significant prerequisite to developing
trust in organizations (Barnes, 1981; Culbert & McDonough, 1986; Navran,
1992). Khan (1997) concludes that empowerment fosters trust between
managers and workers. Additionally empowerment is causally linked to
organizational effectiveness when workers operate in a trust-based, non-
threatening environment (Block, 1988). These empowered workers are more
likely to be committed to their organization and have lower absenteeism when
they perceive that the organization values their contributions (Eisenberger,
Fasolo, & Davis-LaMastro, 1990).

Similarly Higginson and Waxler (1989) suggested the development of a
trust culture, emphasizing increased participation in decision making, empow-
erment, and feedback of information on performance to overcome the
negative consequences of downsizing in organizations. Furthermore, in
downsized organizations productivity often results from improved problem
solving which leads to increased effectiveness of the workforce that facilitated

by empowerment (Zand, 1992).
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Research by Thomas and Dunkerly (1999) of middle managers in
Britain found that of those who remain, after the downsizing in organizations,
while many have indicated that they are working in intensified work regimes
with increased pressure and stress, they also reported feelings of greater job

satisfaction resulting from increased empowerment over their work roles.

Empowerment in the Sport sector

There are few researches in sports management and leadership which
focus on African Americans. Thomas (2001) examined the perceptions and
symbolic meanings constructed by African American sports managers and
how they make use of power and empowerment, via a phenomenological in-
depth interview study. Five themes came into surface: (a) the participants'
perceptions of power (the need for the control of the human and natural
resources), (b) the participants' perceptions of empowerment (sharing power:
providing leadership opportunities through decision-making), (c) the
participants' perception of the influence of race (acknowledging race and the
actions needed to break the color barriers), (d) the participants' perception of
the sports management setting (making your way in a hostile environment),
and (e) the steps to move from dialogue to implementation (getting it done:
moving from strategies to implementation). It was shown that although African
Americans male sports managers have varying perceptions of the social
construct of power, the psychological construct of empowerment, and the
influence of race they agree on the use of power and empowerment as a vital

management vehicle for leadership development.
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Inglis, Danylchuk, and Pastore (2000), in their research explored the
multiple realities of women's work experiences in coaching and athletic
management positions. Eleven women who had previously coached or
directed women's athletics programs were interviewed using a semi-
structured approach. The work experiences show what problems women met
with at work but also the way organizations can be empowering and the role
empowered women can play. It is believed that the individual search for
empowerment should be diverse and at the same time not forget that if we are
to improve the work environment for women important and systemic changes
should be made. Furthermore, Freysinger and Bedini (1994) proposed that
educators in leisure and recreation studies ought to promote empowerment in
the classroom, by using ways to facilitate the empowerment of students,
including biological, psychological, and sociocultural processes of

empowerment as related to race, gender, and disability.

Management styles and human resources management of small
business managers

Research has indicated that smaller organizations have a lack of formal
management structures with specialised staff, which can have as a
consequence a variety of management practices (Massey, 2004).
Furthermore, due to the limited number of employees, functions are less
specialised compared to larger firms. Employees must be able to perform
various tasks, which are less formalised, as is the communication between
employees and employer (Bacon, Ackers, Storey & Coates, 1996; Wagner,

1997).
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On the other hand, being small and less specialised, small firms offer
considerable opportunity for informal co-ordination and knowledge-sharing.
According to Nooteboom (1993), “... large firms [have] more explicit rules and
procedures associated with the need to communicate more widely and
therefore more formally” (p. 291). Small firms are confronted with this need for
formalised co-ordination to a smaller extent. In addition smaller organizations
can respond more rapidly to changes (Bennett & McCoshan, 1993) are more
flexible in their operation, able to innovate more easily, and have more
effective communication systems (Ahire & Golhar, 1996; Walley, 2000) and
are less bureaucratic than larger ones (Harrison, 1994).

Matlay (1999) examined employee relations in small, medium-sized
and large organizations in Britain on a three-year comparative study. He used
a sub-sample of 600 small businesses (which was selected from a wider
quantitative sample and the owner/managers as well as some of their
employees were interviewed once every year for the duration of the study).
The researcher claimed that the vast majority of owners or managers of small
firms express a preference for highly personalised and informal management
styles, which had a considerable effect on the type of practices implemented.
More specifically (92%) of micro businesses and 68% of small businesses
were found to prefer informal management practices. In contrast, none of the
large firms and only 24% of medium sized firms shared this preference.
Significantly, the choice of management style appeared to exert a significant
impact on employee relations. Management styles seemed to affect
considerably the human resource function, including recruitment, training,

human resource development, pay bargaining, grievance procedures and
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interpersonal  relationships at the workplace. Unavoidably, these
owner/managers claimed to support a flexible approach to running their
businesses, which was the most conducive to good relationships and
improved communications at the workplace.

Bacon et al. (1996) suggested that small business managers are
increasingly aware of new management approaches such as team working,
devolved management, performance appraisals, etc. and that innovative HR
practices are no longer restricted to large companies. They demonstrated that
small businesses are in many ways the ideal site for the development of
Human Resources Management (HRM) because of the direct communication,
flatter hierarchy, greater flexibility and clearer impact of each employee on
organizational performance.

The research has also indicated that teams play a vital role in the
culture of smaller organizations and differ from those described in the team
literature (Miller, 2003). In smaller organizations, informal teams are usually
used, whereas research has also indicated that large teams are viewed as
dysfunctional as the size can hinder coordination among members (Campion,
Medsker, & Higs, 1993) reduce member involvement (Campion et al., 1993)
and cohesion/increase conflicts (Wheelan & McKeafe, 1993). Teams need to
be small enough to do the work (Campion et al., 1993; Sundstrom, De Meuse,
& Futgrell, 1990). Small team size is conducive to team productivity, resulting

in higher team performance (Steves & Campion, 1994).

Empowerment models and techniques
The multiple dimensions of employee empowerment make it a

complicated concept to define. Additionally, writers on the concept use

43



different words to describe related approaches. Various researchers have
looked at the dimensions of empowerment through different perspectives. The
literature on employee empowerment can be divided into two groups:
managerial construct of empowerment and psychological construct of

empowerment.

Psychological construct of empowerment

Psychological empowerment refers to a set of psychological states that
are necessary for individuals to feel a sense of control in relation to their work.
Rather than focusing on managerial practices that share power with
employees at all levels, the psychological perspective is focused on how
employees experience their work. This perspective refers to empowerment as
the personal beliefs that employees have about their role in relation to the
organization.

Conger and Kanungo (1988) suggested that empowerment is a
motivational construct (McClelland, 1975), or a motivational process of feeling
enabled (Corsun & Enz, 1999; Fineman, 1993), rather than a leader—-member
relational construct, criticizing the literature which described empowerment as
authority delegation (Burke, 1986) or participative management techniques
(Likert, 1967). They defined empowerment as the process of enhancing
feelings of self-efficacy among organizational members through the
identification of conditions that foster powerlessness and through their
removal by both formal organizational practices and informal techniques of
providing efficacy information. This definition represents the employees’ effort-

performance expectancies. According to the theory, employees who are
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empowered have an increase in their personal efficacy expectations; they feel

competent in the performance of their work. This empowerment process not

only affects the initiation of behavior on the part of the individual but also

sustains the effort (figure 1).
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Figure 1. Conger and Kanugo'’s five stage model of Empowerment

Thomas and Velthouse (1990) building on the work of Conger and

Kanungo (1988), proposed a perceptual process model arousing intrinsic task

motivation. They defined empowerment as intrinsic task motivation manifested

in four cognitive dimensions reflecting an employee’s orientation to his/her

45




work role. These cognitions include meaning, competence, self-determination,
and impact. Meaning implies a fit between the requirements of the work role
and the values and beliefs of the employee (Hackman & Oldman, 1980).
Competence refers to a person’s ability to perform in their work role (Gist,

1987). Self-determination is a sense of choice in the initiation and regulating

of actions (Deci, Connell & Ryan, 1989). And last, impact is the degree to
which an employee can influence strategic, administrative, and operative
outcomes at work (Ashforth, 1989).

Quinn and Spreitzer (1997) provide two such classifications. The
"mechanistic approach" which assumes that empowerment is a set of
managerial practices for delegating decision making within a set of clear
boundaries, delegating responsibility, and holding people accountable for
results." The "organic approach to empowerment" embodies risk taking,
growth, and change, understanding the needs of the employees, model
empowered behavior for the employees, build teams to encourage
cooperative behavior, encourage intelligent risk taking, and trust people to
perform." However, they found these two approaches lacking, some
combination of the two was needed. In the end, they indicate, "empowerment
must be defined in terms of fundamental beliefs and personal orientations.
Empowered people have a sense of self-determination (this means that they
are free to choose how to do their work; they are not micro-managed),
meaning (they feel that their work is important to them; they care about what
they are doing), competence (this means that they are confident about their
ability to do their work well, they know they can perform), and impact (this

means that people believe they can have influence on their work unit, others
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listen to their ideas). Spreitzer (1995) indicates that the combination of these

four dimensions is psychological empowerment.

Managerial construct of empowerment

The managerial construct of empowerment concentrates on how
organizational, institutional, social, economic, political, and cultural forces can
root out the conditions that foster powerlessness in the workplace (Liden &
Arad, 1996).

Generally, empowerment is a human resource management (HRM)
technique involving the transfer of power and control from higher levels to
lower levels throughout an organization (Conger & Kanungo, 1988;
Cunningham, Hyman, & Baldry, 1996). Typically, it has been defined as
helping employees take personal ownership of their jobs (Byham & Cox,
1989), as well as the passing of decision making and responsibility from
managers to employees. Basically, it is the process of encouraging and
rewarding employee initiative and imagination.

The amplified focus on empowerment must be accredited to the
hopeful outcomes it holds for organizations (Conger & Kanungo, 1988).
Substantially “empowerment” is composed of processes, methods, tools and
techniques which have been developed in the framework of human resource
development, motivation, job design, devolve responsibility and delegation of
authority. According to the literature, only when a multidimensional approach
is taken will the organization become empowered. Vogt and Murell’s (1990)
multi-dimensional constructs of human resources empowerment include:

(a) Management - information/communication system skills: the

ability of an organization to gather, analyze, and distribute information is vital
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for its success. The empowering manager initiates and maintains an open
climate of trust by sharing “valid” information concerning not only the
employees’ jobs, but also the financial, organizational, and strategic issues of
the whole organization. This climate of trust usually appreciates individual
input, operational information and personal/group assessment. He/she
undertakes the responsibility of sharing “good” information with all group
members, as well as exerting power so that employees can respond as
quickly and effectively as possible. He/she also creates feedback mechanism
and interactive system of communication to reinforce the network linkages
made possibly by electronic information technologies such as: newsletters, e-
mail, internet/intranet, databases. A typical list of management responsibilities
for interactive communication is:
e regularly to meet all their people (e.g. weekly briefings),
e make certain that people are briefed on key issues in language
free of technical jargon,
e communicate honestly and as fully as possible on all subjects
which affect their people,
e encourage team members to discuss company issues and give
upward feedback that fosters growth and promotes participation,
e ensure issues from team members are fed back to senior
managers and timely replies given.
However, the responsibility for improving the flow belongs not only to
the manager but to every person in the organization as well. The empowering
manager contributes to the identification of problems, provides solutions to

them and aims at the improvement of the communication climate. Information-
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sharing supports the system that encourages and rewards collaboration. The
manager needs to convince their co-workers that the whole organization must
devote the time and necessary energy to develop and clarify information-
sharing and procedures that will facilitate the realization of empowerment.

(b) Decision-making and action-taking skills: the empowering
manager introduces an open decision making process where power and
responsibility for a decision are shared openly by all those who will apply it. In
decision-making the manager plays a facilitative role, ensuring that decisions
are made as close as possible to the point where they will be carried out. An
empowering manager uses a review process (the proposed decision is
reviewed at all levels of the organizations) and a decision-making method that
(a) reaches downward in the organization, (b) meets the organization’s
demands and (c) responds to its environment. The final decision move to the
point that is most suitable in terms of information, expertise and need. This
process encourages subordinates to make suggestions, to work as a team
and take on new responsibilities for achieving a successful result. Empowered
teams make decisions, implement them, and are held accountable; they do
not just recommend ideas. The roles of the teams include accountable
decision making, devolving responsibility from top management while the
training on effective teamwork is necessary in order to begin the teams to act
with autonomy, assuming responsibilities previously conducted by their
managers, carried out their managers' work effectively with a sense of
ownership and become self-managed teams.

Because speed is a critical factor in decision-making, the empowering

manager plays a facilitative role, helping to develop effective guidelines
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delineating both the decision participants and the method of decision making,
providing significant amounts of training which regard increased
responsibilities and ensure that decisions are made accurately and carried out
effectively. The final decision may come about more slowly, but the
coordination and commitment of the implementation phases often make up for
it.

(c) Project-planning, organizing, and system-integration skills:
The manager’s role in planning is to involve as many as possible people
whose input and interest will help ensure a successful planning process. The
manager uses participative planning which provides people as many
opportunities as possible, to influence the system, and the realization that they
can actually do so. What is more, the manager encourages delegation of
authority and power sharing as much as possible in order to use al employees
to their capacities. The planning process is closely related to the
organization’s vision or mission, as a consequence it is imperative for the
members to have the chance to refine, comment on, or change this design for
deciding the future. An organization's mission must also be underpinned by its
values. Empowerment will work only if it is well thought-out and strongly linked
to the organization's values. Furthermore, system integration concentrates
both on the health of the organization (in order to meet its goals organization
must be healthy in terms of its financial position, talented and dedicated
employees, strong market share, superior product and technology, effective
cost management and more) and on the welfare and development of the
individual/teams (e.g. jobs and rewarding careers). In other words, the

organization must decide to what extent it can develop people/teams and,
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simultaneously carry out organization needs. It becomes obvious, that both
aforementioned goals are appropriate management aims and the value
dilemma of reconciling them must be resolved by an organization’s top
management before it can consider empowering strategies. It is also of vital
importance that a strategy for implementing and maintaining an empowered
system concentrate on all aspects of the system, not on just one or two (e.g.
top management or labor relations). Giving high priority to both the worth of
individuals/teams and their value in terms of contributions to the organization
demands a close examination of the organization’s values. Empowerment
requires a value-based dialogue that culminates in very clear statements
about how an organization:

(a) feels about its employees (e.g. human resources excellence,

empowerment),

(b) sees its mission (e.g. definition of organization mission),

(c) is willing to operate (e.g. how will the organization make that vision

a reality? By concentrating on specific areas: growth, human resources

excellence, and stakeholder alignment. The realization of the vision

demands that everyone be in a win/win situation), and

(d) defines its vision.

Spending considerable time for such a values clarification can be seen
as a first step to afford a system with a firmer foundation for the future. All
employees/teams must understand and share in the vision through a
collaborative and participative process in which employees/teams discuss the
vision with the senior executives of the organization who participated in

defining the vision; they learn what the vision mean, asking questions,
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clarifying their leanings and have opportunities to influence the system and
redefine the general organization goals.

The manager needs to make the closest connection between task and
skills and ensure that each person/team is aware of their contribution to the
plan. All members need to know that they constitute an important part in the
overall plan and must be able to identify their own unique contributions to its
achievement. On the other hand, the organization must demonstrate not only
the vision itself but also the willingness to continue the process of sharing,
examining, and enhancing that vision.

(d) System-evaluation and internal-control skills: The manager
uses evaluative systems which build on the process of “valuing” and make the
best of what is learned in the process to improve performance, and not of
“criticizing”. There are two methods by means of which empowerment can
help managers to avoid the trap of the “critic’s role.” The first evaluation
strategy points out the system’s strengths, in which the manager uses positive
and healthy energies as major guides for the organization’s growth,
development, and planning, while he avoids a problem-centered focus. On the
other hand, concerning the employees, the manager concentrates on
particular talents to help them identify opportunities for taking advantage of
them more effectively. The second evaluation strategy is a self-diagnostic
technique in which the manager provides support and encouragement in
response to employees’ request. For instance when the employee identifies
an area of growth, or a potential opportunity, the manager helps and doesn’t
witness an insufficiency posing a threat to future prospects. The control

process becomes internal to the system and to the individual, who asks help
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when a goal is not being achieved rather than making an attempt to withhold a
limitation. The manager has the role of evaluator and counsellor to help
employees to (a) ask for help by providing them with many opportunities to
reflect on their work, (b) recognize the value of self-assessment, and (c) to
model the technique. Finally, the manager establishes control systems that
respond to calls for assistance and do not allow future punishment. He/she
also evaluates the unit, division, or organization as a whole, searching for
excellence to praise, paying attention to previously unnoticed good
achievements, and offering appreciation to those who are working hard for the
common good.

(e) Leadership, motivation, and reward-systems skills: the
empowered manager/leader shares a vision that inspires others, and works
collaboratively with them. He/she also has (a) communication skills that
effects others’ support and (b) insistence in following through and working
through adversities. On the other hand the leader empowers employees
through the design of structures that boosts employees’ ability to achieve
goals, while he/she has the ability to respond to accomplish goals and to
make adjustments in the organization which is dependent on ongoing
assessment. The manager, fosters a sense of shared responsibility by giving
more power and leadership potential in a great deal of people, and eventually
establishes leadership as everyone’s responsibility. He/she establishes the
functional leadership which includes interpersonal skills that spreads respect
for and belief in others, delegates employees to take on considerable
responsibilities and look for constant and gradual improvement.

Furthermore, the manager applies mentoring/supporting methods
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which build employees’ competence and boost self-confidence. He/she
implements a set of supporting policies which include career-development
contracts and commitments to invest in individualized development programs
at all levels. The manager who acts as a mentor also gains increased power
from seeing employees do their best and from providing a model of success
for the organization. The manager also provides, and more specifically finds
and supplies employees with the resources needed for their jobs (the
achievement of their goals and the success of the organization), but also
he/she assures that employees’ work will be valued/rewarded by line
managers. Finally, the empowering leader has the following intentions, values,
and perceptual and behavioral skills:
e self-insight and a clear sense of his/her own identity,
e cross-cultural sensitivity: the ability to distinguish, and respect other
people’s values,
¢ sees executives and managers as coordinators, consultants of mixed,
temporary work teams,
e cultural/moral humility: not seeing his/her own values as necessarily
better than another’s,
e optimistic, proactive problem solving orientation: the belief that
interpersonal and cross-cultural problems can be solved,
¢ personal flexibility: the willingness to vary his/her response to fit the
particular situation,
e self-motivated people who take economic security for granted, seek
personal and professional development,

¢ negotiation skills: the ability to survey differences creatively, to locate
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common ground, and to solve the problem,
e interpersonal and cross-cultural tact: the ability to solve problems
without insulting people and demeaning them,
e skilled in human relations and group dynamics; capable of quick,
intense, temporary work relationships,
e repair strategies and skills: the ability to resurrect, revitalize, and
rebuild damaged or broken relationships,
e patience
The manager depends on intrinsic incentives (e.g. pride in
accomplishment) and sets an example worthy of emulation. He/she assumes
the role of coach, counsellor, and director, and structures the organization so
that its reward systems comply with its goals. Furthermore, the link between
employee performance and rewards enhances the concept of recognition and
reward for the results and their contribution to the realization of the
organization goals. The manager uses a motivating style that develops self-
motivated individuals by means of helping people become more aware of their
own goals, actively take part in and lead their own motivation. The manager
also motivates employees according to their unique personal and
developmental circumstances and provides an orientation toward growth in
the work environment. He/she also creates a day to day motivational climate
of the organization in two categories: (a) he/she ensures safe, healthy, and
fairly compensated conditions of employment, and (b) he/she assists and
supports the team work. As a good coach, the manager ensures that the team
is playing on a level field with fair rules and the right equipment. Empowered

work teams produce their own motivation, recommend ideas, make decisions,
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implement them, and are held accountable.

(f) Selection, placement, and development of people skills: an
empowered organization is one that takes advantage of all the skills and ideas
of its employees while assuring its continual growth and survival by
responding to a changing external environment. Therefore, the manager’s
tasks are developmental in perspective. He/she looks for ways to make
improvements, always collaborates with employees to develop even higher
levels of performance in the future. Developmental improvements arise from a
high level of organizational functioning that results from better coordination
and integration. This higher level of organizational functioning also stems from
the manager’s skills in informing, decision-making, planning, evaluating, and
motivating. The assessment of an empowering manager is not his/her own
functioning but the capacity of the system and the organization to respond
and grow. The manager as facilitator is judged by how well can others carry
out the traditional management tasks. This developmental perspective is also
of vital importance to the long-range strategy that increases organization’s
growth and survival capacity. Traditional managers are primarily concerned
with moving from a short-term strategy of profit maximization to a mid-term
strategy of producing necessary products/services at the highest levels of
quality. Empowered manager, however, also thinks in terms of producing a
better, more effectively developing organization. He/she assesses his/her
sense of well-being in order to assist himself/herself, others, and the
organization accomplish both present and future effectiveness. The manager
spends considerable time to reflect on how well he/she helped develop the

individual's, teams’ and organization’s abilities to work effectively. He/she
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supports and encourages the growth capacity of individuals, by giving them
the chance to have a developmental plan that emphasizes career goals but
also sets out the training, experience, and growth in skills needed to advance
in the organization (e.g. in quality, job skills, leadership skills, problem solving
techniques, teamwork, general education, health and safety etc.).

The manager carefully plans the training (technical training: e.g.
retraining on computers and the training in personal and professional areas
e.g. management development, self-assessment, communication skills,
supervisory training, and working with others) through a training process
which begins with assessment and moves to program design, implementation,
follow-up (on the job), and feedback/evaluation (macro level of training). On
the other hand he/she also considers issues related to “adult learning theory”
and “experimental learning” in order to set up the training. These programs
usually provide individuals with plentiful opportunities for self-assessment and
developing full awareness of their particular roles in group and organizational
life. The training includes techniques such as simulators, business games,
case studies, coaching and mentoring, planned experience, computer-
assisted instruction, personal style inventories, and sessions in giving and
receiving feedback.

The manager also uses intrinsic incentives (e.g. special events,
congratulations) to encourage all the members of the organization to maintain
a developmental perspective. The developmental goals of individuals and the
organization as a whole are reviewed, evaluated and either affirmed or

redesigned.
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In growth orientation organizations there are four specific kinds of
activities: (a) organizations develop and state their vision, (b) they recognize
that development means education and learning, and they conduct training
programs that recognize the personal, organizational, and task needs of the
system, (c) they emphasize quality- in their operations and in their products or
services, and (d) they have a proactive norm, a bias toward taking actions.

Finally the manager takes into consideration the organizational
structure which fosters or undermines the human resources’ placement,
selection and job life. More specifically structuring primarily involves
organizational arrangements and procedures, but it can also refer to an
employee’s job or work life. The manager through the use of job descriptions
and specifications (which can be empowering structures if they represent a
good link between the person and the position and if they allow for growth and
development) tries to match the position/job to the person (e.g. his/her own

background, interests) and reinforces employees’ growth and development.

Summary

This review of literature dealt with the concept of empowerment, which
constitute an important managerial practice that is used in business sector, as
well as in service organizations such us: schools, universities, banks, medical
centers, hospitals, restaurants, hotel units, manufacturing organizations, sport
and leisure organizations. The most important benefits regarding the
application of empowerment include: (a) increased productivity, (b) increased
organizational performance, (c) increased service quality and customer
satisfaction, (d) increased employee loyalty, (e) increased employee

/organizational commitment, (f) increased job satisfaction, (g) increased
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employees’ motivation and effectiveness, and (e) increased trust among
supervisor-employees and work units.

Finally, the review of literature covered a series of research studies that dealt
with the implementation of empowerment and more specifically with the
various models and techniques of employee empowerment, which can be
categorized under two schools of thought; the managerial and the

psychological construct of empowerment.
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CHAPTER 3

Research Methods and Procedures

Methods

Participants: the original sampling frame consisted of 30 managerial
and technical directors of 10 Greek professional football clubs, which had a
continuous attendance in the first division (Super League) of Greek football
league during the last five years (from 2003 to 2007). Responses were
received from 27 managerial and technical directors of 9 Greek professional
football clubs with a 90 percent response rate. According to the findings of this
research, 7 (25.9%) of the participants were females and 20 (74.1%) were
males with a mean age of 43.4 (SD = 6.10); the educational level of the
participants was grouped into 3 categories: 4 (14.8 %) had elementary/high
school education 14 (51.9%) had university level education and 9 (33.3%) had
post-graduate level education. 20 (74.1 %) were managerial directors and 7
(25.9 %) were technical directors. All had full-time working experience.

With regard to Greek Sport Federations the original sampling frame
consisted of 78 managerial and technical directors of 26 Greek Sport
Federations. Responses were received from 61 managerial and technical
directors of 20 Greek Sport Federations with a 77% response rate. According
to the findings of this research, 24 (39.3%) of the participants were females
and 37 (60.7%) were males with a mean age of 43.9 (SD = 8.76); the
educational level of the participants was grouped into 3 categories: 24 (39.3
%) had elementary/high school education 31 (50.8%) had university level

education and 6 (9.8 %) had post-graduate level education. 44 (72.1%) were
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managerial directors and 17 (27.9%) were technical directors. All had full-time
working experience.

Survey Instrument: the empowerment construct, consisted of 30
questions (developed by Vogt & Murrell, 1990), and demographic
characteristics (see Appendix A). This particular part provided information on
how managerial and technical directors assess themselves in relation to the
empowerment. The survey instrument included six units based on the
following six key factors of empowerment: (a) Management -
information/communication system skills, (b) Decision-making and action-
taking skills, (c) Project-planning, organizing, and system-integration skills, (d)
System-evaluation and internal-control skills, (e) Leadership, motivation, and
reward-systems skills, and (f) Selection, placement, and development of
people skills. The questions were answered using two five point Scales: the
first scale consists of G, B, Y, O and R letters, and the second one is
composed of N, U, L, A and E letters. Each letter of the two scales
corresponds to a different score which ranges from zero to ten. Each
respondent determined his/her behavior that most often occurred between the
two endpoints (G, R and N, E) of each question. According to the total score
which derives from the six above mentioned key factors of empowerment
(Total for all managerial functions) the respondents are grouped into five
zones and depicted the respondent’s behavior and actions.

The five zones are: (a) the Red zone which represents the
personalized power extreme area. This area reflects the manager
empowering style of management and is very concerned with control or

power. (b) the Orange zone which represents the controlling style. This zone
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reflects a managerial style that is more control oriented and less empowering
or oriented toward sharing of power. The manager is not extremely control
oriented but seldom shares, creates, or empowers subordinates. (c) the
Yellow zone which represents the middle-road area. This middle-ground style
combines the two styles of controlling and empowering in somewhat equal
proportions. This position may reflect a person who rarely acts in the extreme
in matters concerning the use of power. (d) the Blue zone which represents
the empowerment style. The manager in this zone uses a style that is more
empowering than controlling, and (e) the Green zone which represents the
socialized power extreme zone. This zone reflects the manager who shares
power and employs the most empowering managerial style. This style not only
shares power but also creates it.

The Survey Instrument was translated by a panel of experts in the
fields of human resource management, management, and management
research.

The reliability of the survey instrument was assessed through
Cronbach's coefficient alpha (a). The reliability of the scale was found to be:
a=.85.

The content validity of the questionnaire was determined by a panel of
experts which consisted of 10 academics and practitioners in the fields of
human resource management, sport professionals, management research,
and sport management.

The organizational performance indicators consisted of items indicative
of performance outcomes of Greek football clubs during the last five years

(from 2003 to 2007). The performance indicators included: (a) average of
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revenues in the previous 5 years, (b) average of profit/loss in the previous 5
years and (c) average of classification of football clubs in Greek football
league in the previous 5 years. The first two performance indicators
concentrated on financial measures based on the clubs’ annual reports, while
the third was an actual performance measure which was easily obtainable
through the Hellenic Football Federation statistics and clubs’ annual reports.
Measures were adapted from the literature (Brown, 2005; Gerrard, 2005;
Smart & Wolfe, 2000). Furthermore, the organizational performance indicators
of sport federations consisted of items indicative of performance outcomes of
Greek sport federations during the last five years (from 2003 to 2007). The
performance indicators included: (a) average of funding from government in
the previous 5 years, (b) distinctions in the Olympic Games (2004), (c)
average of distinctions in the world leagues in the previous 5 years, (d)
average of distinctions in the European leagues in the previous 5 years, and
(e) average of active unions in the previous 5 years. The first performance
indicator concentrated on financial measures based on the Secretariat general
of sports’ annual reports; while the other four were actual performance
measures which were easily obtainable through the Sport Federations’
statistics and annual reports.

Procedures
Data collection: the data collection was accomplished through

structured interviews. The structured interviews took place at each football
club's and sport federation’s premises, after their consent, via appointments
that were scheduled by phone. The sequence of events concerning the whole
procedure was realized as follows: managerial and technical directors of the

foresaid football clubs and sport federations, were informed of the research
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and their consent was requested in order to realise the structured interviews.
After their consent was given, appointments were scheduled at specific dates
with each and every one of the directors of the football clubs and sport
federations. Dates were rescheduled whenever requested due to heavy
workload. The structured interviews lasted for approximately 60 minutes and
clarifications were given to subjects when asked for. Additionally, another 60
minutes were required with each interviewee for completion of the
organizational performance construct items. This was either done at the same
date as the structured interview, or at a separately arranged date. That was
convenient for the interviewee to complete the data requested. The research
was conducted from 19" December, 2007 until 19" June, 2008.

Data analysis: for analytical purposes the participatory football clubs
were divided into two groups based on their budget: (a) wealthy football clubs
(n=3), and (b) less wealthy football clubs (n=6) shown in table 1. The data

were analyzed using descriptive statistics and Pearson correlations.

Table 1

Financial Criteria for Dividing Football Clubs

Budget n Amount of budget in €
Wealthy football clubs 3 27,500,000
Less Wealthy football clubs 6 <7,499,000

The participatory sport federations were divided into three groups
based on five variables: (a) Government funding, (b) Olympic distinctions, (c)

World distinctions, (d) European distinctions, and (e) Active clubs.
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For the first variable, government funding, the divided groups were
three: (a) most wealthy federations (n=7), (b) wealthy federations (n=6) and

less wealthy federations (n=7), shown in table 2.

Table 2

Financial Criteria for Dividing Sport Federations

Government Funding n Amount of funding in €
Most Wealthy Federations 7 22,706,000
Wealthy Federations 6 1,160,000 — 2,705,000
Less Wealthy Federations 7 521,158 — 1,159,000

For the second third and fourth variable, Olympic world and European
distinctions, the divided groups were again three: (a) most successful
federations (n=5), (b) successful federations (n=8), and (c) less successful
federations (n=7), shown in table 3.

Table 3
Distinction Criteria (Olympic, World, European) for Dividing Sport Federations

Distinctions n Range of distinctions

Olympic Distinctions

Most Successful Federations 5 >4
Successful Federations 8 1-3
Less Successful Federations 7 0

World Distinctions

Most Successful Federations 7 225
Successful Federations 8 01-24
Less Successful Federations 5 0

European Distinctions
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Most Successful Federations 6 243
Successful Federations 7 1,3-4,2
Less Successful Federations 7 0-1.2

Lastly, for the fifth variable, active clubs, the divided groups were: (a)

large federations (n=7), (b) medium sized federations (n=6), and (c) small

federations (n=7), shown in table 4.

Table 4

Criterion of Active Clubs for Dividing Sport Federations

Active Clubs n Number of Active Clubs
Large Federations 7 2134

Medium sized Federations 6 73-133

Small Federations 7 17-72

The dividing points for each of the above variables were determined

based on the logic that derived from descriptive statistics and more

specifically, mean score and standard deviation. Furthermore, the dividing

points were also determined by a panel of experts in the field of sport

management in federations and common sense (table 5).

Table 5
Descriptive Statistics for Criteria for Dividing Sport Federations

Mean Std. Deviation Min. Max.
Budget (€) 6,037,165 5,634,223 244,342 15,876,345
Government Funding (€) 2,788,765 2,643,606 521,158 10,204,945
Olympic Distinctions 2,85 3,422 0 11




World Distinctions 2,78 4,259 0 17

European Distinctions 5,170 6,650 0 22

Active Clubs 429,40 1206,357 17 5480

Descriptive statistics were used to examine the purpose of the study,
and more specifically, to answer the second research question, while one way
analysis of variance was used to answer the fourth, fifth and sixth research

question.

Survey instrument

The survey instrument included six units based on the following six key
factors of empowerment:

(a) Management — information/communication system skills: The
empowering manager initiates and maintains an open climate of trust by
sharing “valid” information concerning the financial, organizational, and
strategic issues of the whole organization. This climate of trust usually
appreciates individual input, operational information and personal/group
assessment. He/she undertakes the responsibility of sharing “good”
information with all group members, as well as exerting power so that
employees can respond as quickly and effectively as possible. He/she also
creates feedback mechanism and interactive system of communication to
reinforce the network linkages. However, the responsibility for improving the
flow belongs not only to the manager but to every person in the organization
as well. He/she contributes to the identification of problems, provides solutions

to them and aims at the improvement of the communication climate.
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Information-sharing supports the system that encourages and rewards
collaboration. The manager needs to convince their co-workers that the whole
organization must devote the time and necessary energy to develop and
clarify information-sharing and procedures that will facilitate the realization of
empowerment.

(b) Decision-making and action-taking skills: the empowering
manager introduces an open decision making process where power and
responsibility for a decision are shared openly by all those who will apply it.
The final decision move to the point that is most suitable in terms of
information, expertise and need. This process encourages subordinates to
work as a team and take on new responsibilities for achieving a successful
result. Because speed is a critical factor in decision-making, the empowering
manager plays a facilitative role, helping to develop effective guidelines
delineating both the decision participants and the method of decision making,
providing significant amounts of training which regard teamwork and
increased responsibilities and ensure that decisions are made accurately and
carried out effectively.

(c) Project-planning, organizing, and system-integration skills:
The manager’s role in planning is to involve as many as possible people
whose input and interest will help ensure a successful planning process. The
manager uses participative planning which provides people as many
opportunities as possible, to influence the system, and the realization that they
can actually do so. The manager needs to make the closest connection
between task and skills and ensure that each person is aware of his/her

contribution to the plan. The planning process is closely related to the
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organization’s vision or mission, as a consequence it is imperative for the
members to have the chance to refine, comment on, or change this design for
deciding the future. All members need to know that they constitute an
important part in the overall plan and must be able to identify their own unique
contributions to its achievement.

(d) System-evaluation and internal-control skills: The manager
uses evaluative systems which build on the process of “valuing” and take
advantages of what is learned in the process to improve performance, and not
of “criticizing”. Moreover, the manager gives support and encouragement in
response to employees’ requests by creating many opportunities for the
employees to reflect on their work and evaluate themselves (self-diagnostic
technique). Finally, the manager establishes control systems that respond to
calls for assistance and do not raise the spectre of future punishment.

(e) Leadership, motivation, and reward-systems skills: The
manager depends on intrinsic incentives and sets an example worthy of
emulation. He/she assumes the role of coach, counsellor, and director, and
structures the organization so that its reward systems comply with its goals.
The manager uses a motivating style that develops self-motivated individuals
by means of helping people become more aware of their own goals, actively
take part in and lead their own motivation. The manager, creates a sense of
shared responsibility by giving more power and leadership potential in a large
number of people, and eventually establishes leadership as everyone’s
responsibility.

(f) Selection, placement, and development of people skills: The

manager spends considerable time to reflect on how well they helped develop
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the individual’s, teams’ and organization’s abilities to work effectively. He/she
supports and encourages the growth capacity of individuals. The manager
uses intrinsic incentives to encourage all the members of the club to maintain
a developmental perspective. The developmental goals of individuals and the

club as a whole are reviewed, evaluated and either affirmed or redesigned.
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CHAPTER 4

PRESENTATION AND ANALYSIS OF DATA

Part A: Greek Professional Football Clubs
A total of 9 (90%) of the Greek Professional Football clubs which

belong to the first division (Super League) during the last five years (from
2003 to 2007) responded to the survey.

Based on the high response rate it appears that the results of the study
could be generalized to the particular division.

For analytical purposes the participatory football clubs were divided into
two groups based on their budget: (a) wealthy football clubs (n=3), and (b)
less wealthy football clubs (n=6). Descriptive statistics were used to examine
the purpose of the study, and more specifically, to answer the first research
question, while Pearson correlation was used to answer the third research
question.

Research Question One

To what extent is the empowerment process being used in Greek
professional football clubs?

According to the survey responses, 3 (33.3%) of football clubs used
“‘middle-ground style” (yellow zone) while 5 (55.6%) used “empowerment
style” (blue zone), and 1 (11.1%) used the “most empowering style” (green
zone) in the key factor: Management—information/communication system skills

(Figure 2).
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Management-InformationICommunication system skills

O Yelow Zone
B EBlue Zone
B Green Zone

Figure 2. The extent of empowerment in football clubs, in relation to key factor: Management—
information /communication system skills.

Four (44.4%) of football clubs used “middle-ground style” (yellow zone),
whereas another four (44.4%) used “empowerment style” (blue zone), and
one (11.1%) used the “most empowering style” (green zone), in the key

factor: Decision-making and action-taking skills (Figure 3).
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Decision-making and action-taking skills

O Yelow Zone
B EBlue Zone
B Green Zone

Figure 3. The extent of empowerment in football clubs, in relation to key factor: Decision-
making and action-taking skills.

Figure 4 shows that 3 (33.3%) of football clubs used “middle-ground
style” (yellow zone) and 1 (11.1%) used “controlling style” (orange zone). On
the other hand, four (44.4%) used “‘empowerment style” (blue zone), and

another one (11.1%) used the “most empowering style” (green zone), in the

key factor: Project-planning, organizing, and system-integration skills.
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Project-planning, organizing, and system-integration skills

O Crange fZone
O ellow Zone
B Blue Zone
B Green Zong

Figure 4. The extent of empowerment in football clubs, in relation to key factor: Project-
planning, organizing and system-integration skills.

Six (66.7%) of the responding football clubs indicated that they used
‘empowerment style” (blue zone), one football club (11.1%) used the “most
empowering style” (green zone), and two of them (22.2%) used “middle-
ground style” (yellow zone) in the key factor: Systems-evaluation and internal-

control skills (Figure 5).
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System-evaluation and internal-control skills

O Yelow Zone
B EBlue Zone
B Green Zone

Figure 5. The extent of empowerment in football clubs, in relation to key factor: Systems-
evaluation and internal-control skills.

Figure 6 indicates that 5 (55.6%) of football clubs used “empowerment
style” (blue zone), whereas 4 (44.4%) used “middle-ground style” (yellow

zone) in the key factor: Leadership, motivation, and reward-system skills.
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Leadership, motivation, and reward-system skills

O Yelow Zone
B EBlue Zone

Figure 6. The extent of empowerment in football clubs, in relation to key factor: Leadership,
motivation, and reward system skills.

Three (33.3%) of football clubs used “middle-ground style” (yellow
zone) and 1 (11.1%) used “controlling style” (orange zone). On the other
hand, four (44.4%) used “empowerment style” (blue zone), and another one
(11.1%) used the “most empowering style” (green zone), in the key factor:

Selection, placement, and development of people skills (Figure 7).
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Selection, placement, and development of people skills

O Crange fZone
O ellow Zone
B Blue Zone
B Green Zong

Figure 7. The extent of empowerment in football clubs, in relation to key factor: Selection,
placement, and development of people skills.

Finally 3 (33.3%) of football clubs used “middle-ground style” (yellow
zone) while 5 (55.6%) used “empowerment style” (blue zone), and 1 (11.1%)
used the “most empowering style” (green zone) in the key factor: Total for all

managerial functions (Figure 8).
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Total for all managerial functions

O Yelow Zone
B EBlue Zone
B Green Zone

Figure 8. The extent of empowerment in football clubs, in relation to key factor: Total for all
managerial functions.

Similarly, the data from the responding wealthy football clubs, (see
Figure 9), indicate that 2 (66.7%) of them used “empowerment style” (blue
zone), whereas 1 (33.3%) used “middle-ground style” (yellow zone) in the key

factor: Management—information /communication system skills.
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Management-InformationICommunication system skills

Wealthy Football Clubs

O *Yellow Zone
B Blue Zone

Figure 9. The extent of empowerment in wealthy football clubs, in relation to key factor:
Management-information /communication system skills.

Furthermore, two (66.7%) of wealthy football clubs used
‘empowerment style” (blue zone), whereas 1 (33.3%) used “middle-ground

style” (yellow zone) in the key factor: Decision-making and action-taking skills

(Figure 10).
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Decision-making and action-taking skills

Wealthy Football Clubs

O *Yellow Zone
B Blue Zone

Figure 10. The extent of empowerment in wealthy football clubs, in relation to key factor:
Decision-making and action-taking skills.

Figure 11 shows that 3 (100%) of wealthy football clubs used
‘empowerment style” (blue zone) in the key factor: Project-planning,

organizing, and system-integration skills.
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Project-planning, organizing, and system-integration skills

Wealthy Football Clubs

B Elue Zone

Figure 11. The extent of empowerment in wealthy football clubs, in relation to key factor:
Project-planning, organizing and system-integration skills.

Two (66.7%) of the responding wealthy football clubs indicated that
they used “empowerment style” (blue zone), and 1 (33.3%) used “middle-
ground style” (yellow zone) in the key factor: Systems-evaluation and internal-

control skills (Figure 12).
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Systems-evaluation and internal-control skills

Wealthy Football Clubs

O *Yellow Zone
B Blue Zone

Figure 12. The extent of empowerment in wealthy football clubs, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 13 indicates that 2 (66.7%) of wealthy football clubs used
‘empowerment style” (blue zone), whereas 1 (33.3%) used “middle-ground

style” (yellow zone) in the key factor: Leadership, motivation, and reward-

system skills.
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Leadership, motivation, and reward system skills

Wealthy Football Clubs

O *Yellow Zone
B Blue Zone

Figure 13. The extent of empowerment in wealthy football clubs, in relation to key factor:
Leadership, motivation, and reward system skills.

Two (66.7%) of the responding wealthy football clubs indicated that
they used “empowerment style” (blue zone), and 1 (33.3%) used “middle-
ground style” (yellow zone) in the key factor: Selection, placement, and

development of people skills (Figure 14).
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Selection, placement, and development of people skills

Wealthy Football Clubs

O *Yellow Zone
B Blue Zone

Figure 14. The extent of empowerment in wealthy football clubs, in relation to key factor:
Selection, placement, and development of people skills.

Finally all 3 (100%) of wealthy football clubs used “empowerment style”

(blue zone) in the key factor: Total for all managerial functions (figure 15).
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Total for all managerial functions

Wealthy Football Clubs

B Elue Zone

Figure 15. The extent of empowerment in wealthy football clubs, in relation to key factor: Total
for all managerial functions.

Also, the data from the responding less wealthy football clubs, (see
Figure 16), indicate that 3 (50%) of them used “empowerment style” (blue
zone), 1 (16.7%) used the “most empowering style” (green zone), and 2
(33.3%) used “middle-ground style” (yellow zone) in the key factor:

Management—information /communication system skills (Figure 15).
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Management-InformationICommunication system skills

Less Wealthy Foothall Clubs

O *Yellow Zone
B Blue Zone
B Green Zone

Figure 16. The extent of empowerment in less wealthy football clubs, in relation to key factor:
Management—information /communication system skills.

Three (50%) of the less wealthy football clubs used “middle-ground
style” (yellow zone), whereas two (33.3%) used “empowerment style” (blue
zone), and one (16.7%) used the “most empowering style” (green zone), in

the key factor: Decision-making and action-taking skills (Figure 17).
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Decision-making and action-taking skills

Less Wealthy Foothall Clubs

O *Yellow Zone
B Blue Zone
B Green Zone

Figure 17. The extent of empowerment in less wealthy football clubs, in relation to key factor:
Decision-making and action-taking skills.

Figure 18 shows that 3 (50%) of less wealthy football clubs used
“‘middle-ground style” (yellow zone) and 1 (16.7%) used “controlling style”
(orange zone). On the other hand, one (16.7%) used ‘empowerment style”
(blue zone), and another one (16.7%) used the “most empowering style”
(green zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

Less Wealthy Foothall Clubs

O Crange Zone
O vellow Zone
B Blue Zone
B Green Zone

Figure 18. The extent of empowerment in less wealthy football clubs, in relation to key factor:
Project-planning, organizing and system-integration skills.

Four (66.7%) of less wealthy football clubs used “empowerment style”
(blue zone), one wealthy football club (16.7%) used the “most empowering
style” (green zone), and the other one (16.7%) used “middle-ground style”
(yellow zone) in the key factor: Systems-evaluation and internal-control skills

(Figure 19).
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Systems-evaluation and internal-control skills

Less Wealthy Foothall Clubs

O *Yellow Zone
B Blue Zone
B Green Zone

Figure 19. The extent of empowerment in less wealthy football clubs, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 20 indicates that 3 (50%) of less wealthy football clubs used
‘empowerment style” (blue zone) whereas 3 (50%) used “middle-ground style”
(yellow zone) in the key factor: Leadership, motivation, and reward-system

skills.
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Leadership, motivation, and reward-system skills

Less Wealthy Foothall Clubs

O *Yellow Zone
B Blue Zone

Figure 20. The extent of empowerment in less wealthy football clubs, in relation to key factor:
Leadership, motivation, and reward system skills.

Two (33.3%) of the responding less wealthy football clubs indicated
that they used “empowerment style” (blue zone) and 1 (16.7%) used the “most
empowering style” (green zone). Moreover, 2 (33.3%) of less wealthy football
clubs used “middle-ground style” (yellow zone), and 1 (16.7%) used
“controlling style” (orange zone), in the key factor: Selection, placement, and

development of people skills (Figure 21).
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Selection, placement, and development of people skills

Less Wealthy Foothall Clubs

O Crange Zone
O vellow Zone
B Blue Zone
B Green Zone

Figure 21. The extent of empowerment in less wealthy football clubs, in relation to key factor:
Selection, placement, and development of people skills.

Finally, 3 (50%) of less wealthy football clubs used “middle-ground
style” (yellow zone) while 2 (33.3%) used “empowerment style” (blue zone),
and 1 (16.7%) used the “most empowering style” (green zone) in the key

factor: Total for all managerial functions (Figure 22).
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Total for all managerial functions

Less Wealthy Foothall Clubs

O *Yellow Zone
B Blue Zone
B Green Zone

Figure 22. The extent of empowerment in less wealthy football clubs, in relation to key factor:
Total for all managerial functions.

Research Question Three

Is there a relationship/correlation between the key factors of
empowerment and the performance indicators of wealthy football clubs?

Pearson correlation was performed to determine whether there was a
relationship between the key factors of empowerment and the performance
indicators of wealthy football clubs, the strength and the direction of this
relationship. The data displayed in Table 1 revealed that in wealthy football
clubs no significant relationships were found between the key factors of

empowerment and the three performance indicators which were: the average
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of revenues in five years, the average of profit/loss in five years, and the
average classification of football clubs in five years (see Table 6).

However, there was a strong and negative relationship between
average of revenues in five years and four key factors of empowerment such
as: the decision-making and action-taking skills with a correlation of r = -.947,
df = 1, p=.209, the project-planning, organizing, and system-integration skills
with a correlation of r = -.715, df = 1, p=.493, the leadership, motivation, and
reward-systems skills with a correlation of r = -.917, df = 1, p=.261 and the
total of all managerial functions with a correlation of r = -.712, df = 1, p= .495,
meaning that in wealthy football clubs the more the average of revenues in
five years increase, the more the above key factors of empowerment
decrease.

Furthermore, there was a strong and positive relationship between
average of revenues in five years and two key factors of empowerment such
as: the system-evaluation an internal-control skills with a correlation of r =
572, df = 1, p=.612 and the selection, placement, and development of people
skills with a correlation of r = .659, df = 1, p= .542. That means that in wealthy
football clubs the more the average of revenues in five years increase, the
more the above key factors of empowerment increase.

Regarding the second performance indicator, there was a strong and
negative relationship between average of profit/loss in five years and two key
factors of empowerment such as: the system-evaluation and internal-control
skills with a correlation of r = -.870, df = 1, p=.328 and the selection,
placement, and development of people skills with a correlation of r = -.919, df

=1, p= .258, suggesting that in wealthy football clubs the more the average
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of profit/loss in five years increase, the more the above key factors of
empowerment decrease.

In addition, there was a strong and positive relationship between
average of profit/loss in five years and two key factors of empowerment such
as: the decision-making and action-taking skills with a correlation of r = .715,
df = 1, p=.493 and the leadership, motivation, and reward-systems skills with
a correlation of r = .655, df = 1, p=.546. That means that in wealthy football
clubs the more the average of profit/loss in five years increase, the more the
above key factors of empowerment increase.

Finally, there was a strong and negative relationship between average
of profit/loss in five years and two key factors of empowerment such as: the
system-evaluation an internal-control skills with a correlation of r = -.721, df =
1, p=.488 and the selection, placement, and development of people skills with
a correlation of r = -.792, df = 1, p= .418, suggesting that in wealthy football
clubs the more the average classification of football clubs in five years
increase, the more the above key factors of empowerment decrease. On the
other hand, there was a strong and positive relationship between average
classification of football clubs in five years and three key factors of
empowerment such as: the decision-making and action-taking skills with a
correlation of r = .866, df = 1, p=.333, the project-planning, organizing, and
system-integration skills with a correlation of r = -.566, df = 1, p=.617 and the
leadership, motivation, and reward-systems skills with a correlation of r =
.822, df = 1, p=.386. That means that in wealthy football clubs the more the
average classification of football clubs in five years increase, the more the

above key factors of empowerment increase.
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Table 6

Significance of relationships between key factors of empowerment

indicators in wealthy football clubs.

and performance

Average of Average
Average of Revenues Profitl?_oss classification of
in 5 years . football clubs in 5
in 5 years
years
Management-—
information/communication _ _ _
system skills. .358(p=.767) -.080(p=.949) -.170(p=.891)
Decision-making and
action-taking skills -.947(p=.209) .715(p=.493) .866(p=.333)
Project-planning,
organizing, and system- ) _ _ -
integration skills .715(p=.493) .343(p=.777) .566(p=.617)
System-evaluation and
internal-control skills 572(p=.612) -.870(p=.328) -.721(p=.488)
Leadership, motivation, and
reward-systems skills -.917(p=.261) .655(p=.546) .822(p=.386)
Selection, placement, and
development of people 659 (p=.542) -919(p=.258)  -.792(p=.418)
Total of all Managerial - 712(p=.495) 339(p=.779) 531(p=.620)

functions

* p<.05, ** p<.001

Research Question Four

Is there a relationship/correlation between the key factors of

empowerment and the performance indicators of less wealthy football clubs?

Again a Pearson correlation was performed to determine whether there

was a relationship between the key factors of empowerment and the

performance indicators of less wealthy football clubs, the strength and the

direction of this relationship.

The analysis indicated that in less wealthy football clubs there was a

significant, strong and positive relationship between average of revenues in

five years and two key factors of empowerment such as: the management
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information /communication system skills with a correlation of r = .970, df = 4,
p=.001 and the total of all managerial functions with a correlation of r = .845,
df = 4, p= .034. There was also a strong and positive relationship between
average of revenues in five years and three key factors of empowerment such
as: the decision-making and action-taking skills with a correlation of r = 811, df
= 4, p=.050, the project-planning, organizing, and system-integration skills
with a correlation of r = .758, df = 4, p=.081 and the leadership, motivation,
and reward-systems skills with a correlation of r = 666, df = 4, p=.148, which
statistically bore no significance. That means that in less wealthy football
clubs, the more the average of revenues in five years increase, the more the
above key factors of empowerment increase.

No significant relationships were found between the key factors of
empowerment and the other two performance indicators which were: the
average of profit/loss in five years and the average classification of football
clubs in five years (see Table 7).

However, a negative and strong relationship was found, between
average of profit/loss in five years and one key factor of empowerment such
as: the management-information/communication system skills with a
correlation of r = -.696, df = 4, p=.125, suggesting that in less wealthy football
clubs the more the average of profit/loss in five years increase, the more the
above key factor of empowerment decreases.

Additionally, a negative and strong relationship was found, between
average classification of football clubs in five years and one key factor of
empowerment which was the management-information/communication

system skills with a correlation of r = -.646, df = 4, p= .166, suggesting that in
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less wealthy football clubs the more the average classification of football clubs
in five years increase, the more the above key factor of empowerment

decreases.

Table 7

Significance of relationships between key factors of empowerment and performance
indicators in less wealthy football clubs.

Average
Average of  classification

Average of Revenues Profit/Loss of football

in 5 years in 5 years clubs in5
years

Management-—
information/communication o _ _
system skills. . 970" (p=.001) -.696(p=.125) -.646(p=.166)
Decision-making and
action-taking skills .811(p=.050) -.381(p=.457) -.384(p=.453)
Project-planning,
organizing, and system- _ ) _ ) _
integration skills .758 (p=.081) .053(p=.920) .113(p=.831)
System-evaluation and
internal-control skills 537 (p=.272) 132(p=.803)  -.524(p=.286)
Leadership, motivation, and
reward-systems skills .666 (p=.148) -457(p=.362) -.128(p=.809)
Selection, placement, and
gl‘:i‘fshpme"t of people 616 (p=.193) _242(p=644)  -113(p=.758)
Total of all Managerial 845*(p=.034) -292 (p=.574) -.339 (p=511)

functions

* p<.05, ** p<.001
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PART B: Greek Sport Federations

A total of 20 (77%) of the Greek Sport Federations responded to the
survey.

Based on the high response rate it appears that the results of the study
could be generalized to the particular sport organizations (Greek Sport
Federations).

The participatory sport federations were divided into three groups
based on five variables: (a) government funding; (b) Olympic distinctions; (c)
world distinctions; (d) European distinctions; and (e) active clubs (see tables1,
2, 3).

With regard to government funding, the divided groups were three: (a)
most wealthy federations (n=7), (b) less wealthy federations (n=6) and
wealthy federations (n =7).

Referring to Olympic world and European distinctions, the divided
groups were again three: (a) most successful federations (n=5), (b) successful
federations (n =8), and (c) less successful federations (n=7).

Lastly, relating to active clubs, the divided groups were: (a) large
federations (n=7), (b) medium sized federations (n=6), and (c) small
federations (n=7).

Descriptive statistics were used to examine the purpose of the study,
and more specifically, to answer the second research question, while one way
analysis of variance was used to answer the fourth, fifth and sixth research

question.
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Research Question Two
To what extent is the empowerment process being used in Greek sport
federations?
According to the survey responses, 14 (70%) of sport federations used
‘empowerment style” (blue zone), while 5 (25%) used “middle-ground style”
(yellow zone) and 1 (5%) used the “controlling style” (orange zone), in the key

factor: Management—information /communication system skills (Figure 23).

Management-information/communication-system sKkills

O Crange Zone
O Yellow Zone
@ Blue Zone

Figure 23. The extent of empowerment in sport federations, in relation to key factor:
Management—information /communication-system skills.

Figure 24 shows that 5 (25%) of sport federations used “middle-ground

style” (yellow zone) and 1 (5%) used “controlling style” (orange zone). On the
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other hand, 12 (60%) used “empowerment style” (blue zone), and another two
(10%) used the “most empowering style” (green zone), in the key factor:

Decision-making and action-taking skills (Figure 24).

Decision-making and action-taking skills

O Crange Zone
O Yellow Zone
@ Blue Zone
B Green Zone

Figure 24. The extent of empowerment in sport federations, in relation to key factor: Decision-
making and action-taking skills.

Eleven (55%) of sport federations used “empowerment style” (blue
zone), whereas eight (40%) used “middle-ground style” (yellow zone), and
one (5%) used “controlling style” (orange zone), in the key factor: Project-

planning, organizing, and system-integration skills. (Figure 25).
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Project-planning, organizing, and system-integration skills

O Crange Zone
O Yellow Zone
@ Blue Zone

Figure 25. The extent of empowerment in sport federations, in relation to key factor: Project-
planning, organizing and system-integration skills.

Sixteen (80%) of the responding sport federations indicated that they
used “empowerment style” (blue zone), one sport federation (5%) used the
“‘most empowering style” (green zone), and three of them (15%) used “middle-
ground style” (yellow zone) in the key factor: Systems-evaluation and internal-

control skills (Figure 26).
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Systems-evaluation and intarnal-control skills

O elow Zone
B Elue Zone
@ Green Zone

Figure 26. The extent of empowerment in sport federations, in relation to key factor: Systems-
evaluation and internal-control skills.

Figure 27 indicates that 12 (60%) of sport federations used “middle-
ground style” (yellow zone), whereas 6 (30%) used “empowerment style” (blue
zone), and 2 (10%) used the “most empowering style” (green zone), in the key

factor: Leadership, motivation, and reward-system skills.
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Leadership, motivation, and reward-systems skills

O elow Zone
B Elue Zone
B Green Zone

Figure 27. The extent of empowerment in sport federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Five (25%) of sport federations used “middle-ground style” (yellow
zone) while fourteen (70%) used “empowerment style” (blue zone), and one
(5%) used the “most empowering style” (green zone) in the key factor:

Selection, placement, and development of people skills (Figure 28).
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Selection, placement, and development of people skills

O elow Zone
B Elue Zone
@ Green Zone

Figure 28. The extent of empowerment in sport federations, in relation to key factor:
Selection, placement, and development of people skills.

Finally 4 (20%) of sport federations used “middle-ground style” (yellow
zone) while 15 (75%) used “empowerment style” (blue zone), and 1 (5%) used
the “most empowering style” (green zone) in the key factor: Total for all

managerial functions (Figure 29).
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Total for all managerial functions

O elow Zone
B Elue Zone
@ Green Zone

Figure 29. The extent of empowerment in sport federations, in relation to key factor: Total for
all managerial functions.

With regard to government funding, the data from the responding most
wealthy federations, (see Figure 30), indicate that 5 (71.4%) of them used
“‘empowerment style” (blue zone), whereas 2 (28.6%) used “middle-ground
style” (yellow zone) in the key factor: Management—information

/communication system skills.
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Management-Information/Communication-system skills

Funding from Government: Most Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 30. The extent of empowerment in most wealthy federations, in relation to key factor:
Management—information /communication-system skills.

Furthermore, five (71.4%) of most wealthy federations used
“‘empowerment style” (blue zone), whereas two (28.6%) used “middle-ground

style” (yellow zone) in the key factor: Decision-making and action-taking skills

(Figure 31).
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Decision-making and action-taking skills

Funding from Government: Most Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 31. The extent of empowerment in most wealthy federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 32 shows that 4 (57.1%) of most wealthy federations used
“‘empowerment style” (blue zone), while 3 (42.9%) used “middle-ground style”
(yellow zone) in the key factor: in the key factor: Project-planning, organizing,

and system-integration skills.
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Project-planning, organizing, and system-integration skills

Funding from Government: Most Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 32. The extent of empowerment in most wealthy federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

Six (85.7%) of the responding most wealthy federations indicated that
they used “empowerment style” (blue zone), and 1 (14.3%) used “middle-
ground style” (yellow zone) in the key factor: Systems-evaluation and internal-

control skills (Figure 33).

108



Systems-evaluation and internal-control skills

Funding from Government: Most Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 33. The extent of empowerment in most wealthy federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 34 indicates that 5 (71.4%) of most wealthy federations used
“middle-ground style” (yellow zone), whereas 1 (14.3%) used “empowerment
style” (blue zone), and another 1 (14.3%) used the “most empowering style”

(green zone), in the key factor: Leadership, motivation, and reward-system

skills.
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Leadership, motivation, and reward-systems skills

Funding from Government: Most Wealthy Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 34. The extent of empowerment in most wealthy federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Six (85.7%) of the responding most wealthy federations indicated that
they used “empowerment style” (blue zone), and 1 (14.3%) used “middle-
ground style” (yellow zone) in the key factor: Selection, placement, and

development of people skills (Figure 35).
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Selection, placement, and development of people skills

Funding from Government: Most Wealthy Federations

O ¥elow Zone
B Blue Zone

Figure 35. The extent of empowerment in most wealthy federations, in relation to key factor:
Selection, placement, and development of people skills.

Moreover, five (71.4%) of most wealthy federations indicated that they
used “empowerment style” (blue zone), and two (28.6%) used “middle-ground
style” (yellow zone) in the key factor: Total for all managerial functions (figure

36).
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Total for all managerial functions

Funding from Government: Most Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 36. The extent of empowerment in most wealthy federations, in relation to key factor:
Total for all managerial functions.

Also, the data from the responding wealthy federations, (see Figure
37), indicate that 4 (66.7%) of them used “empowerment style” (blue zone),
whereas 2 (33.3%) used “middle-ground style” (yellow zone) in the key factor:

Management—information /communication system skills.
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Management-Information/Communication-system skills

Funding from Government: Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 37. The extent of empowerment in wealthy federations, in relation to key factor:
Management—information /communication-system skills.

Furthermore, two (33.3%) of wealthy federations used “empowerment
style” (blue zone), while three (50%) used “middle-ground style” (yellow zone)
and one (16.7%) used the “controlling style” (orange zone), in the key factor:

Decision-making and action-taking skills (Figure 38).
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Decision-making and action-taking skills

Funding from Government: Wealthy Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 38. The extent of empowerment in wealthy federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 39 shows that 3 (50%) of wealthy federations used
“‘empowerment style” (blue zone), while 2 (33.3%) used “middle-ground style”
(yellow zone) and 1 (16.7%) used the “controlling style” (orange zone), in the

key factor: Project-planning, organizing, and system-integration skills.
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Project-planning, organizing, and system-integration skills

Funding from Government: Wealthy Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 39. The extent of empowerment in wealthy federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

Four (66.7%) of the responding wealthy federations indicated that they
used “empowerment style” (blue zone), and 2 (33.3%) used “middle-ground
style” (yellow zone) in the key factor: Systems-evaluation and internal-control

skills (Figure 40).
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Systems-evaluation and internal-control skills

Funding from Government: Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 40. The extent of empowerment in wealthy federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 41 indicates that 5 (83.3%) of wealthy federations used “middle-
ground style” (yellow zone), whereas 1 (16.7%) used “empowerment style”
(blue zone), in the key factor: Leadership, motivation, and reward-system

skills.
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Leadership, motivation, and reward-systems skills

Funding from Government: Wealthy Federations

O Yellow Zone
l Blue Zone

Figure 41. The extent of empowerment in wealthy federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Three (50%) of the responding wealthy federations indicated that they
used “empowerment style” (blue zone), and the other 3 (50%) used “middle-
ground style” (yellow zone) in the key factor: Selection, placement, and

development of people skills (Figure 42).
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Selection, placement, and development of people skills

Funding from Government: Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 42. The extent of empowerment in wealthy federations, in relation to key factor:
Selection, placement, and development of people skills.

Moreover, 4 (66.7%) of wealthy federations indicated that they used
‘empowerment style” (blue zone), and 2 (33.3%) used “middle-ground style”

(yellow zone) in the key factor: Total for all managerial functions (figure 43).
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Total for all managerial functions

Funding from Government: Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 43. The extent of empowerment in wealthy federations, in relation to key factor: Total
for all managerial functions.

In addition, the data from the responding less wealthy federations, (see
Figure 44), indicate that 5 (71.4%) of them used “empowerment style” (blue
zone), while 1 (14.3%) used “middle-ground style” (yellow zone), and another
1 (14.3%) used the “controlling style” (orange zone), in the key factor:

Management—information /communication system skills.
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Management-Information/Communication-system skills

Funding from Government: Less Wealthy Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 44. The extent of empowerment in less wealthy federations, in relation to key factor:
Management—information /communication-system skills.

Furthermore, 5 (71.4%) of less wealthy federations used

‘empowerment style” (blue zone), while 2 (28.6%) used the “most

empowering style” (green zone), in the key factor: Decision-making and

action-taking skills (Figure 45).

120



Decision-making and action-taking skills

Funding from Government: Less Wealthy Federations

B Elue Zone
B Green Zone

Figure 45. The extent of empowerment in less wealthy federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 46 shows that 4 (57.1%) of less wealthy federations used

“‘empowerment style” (blue zone), and 3 (42.9%) used “middle-ground style”
(yellow zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

Funding from Government: Less Wealthy Federations

O Yelow Zone
Bl Blue Zone

Figure 46. The extent of empowerment in less wealthy federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

Six (85.7%) of the responding less wealthy federations indicated that
they used “empowerment style” (blue zone), and one (14.3%) used the “most
empowering style” (green zone), in the key factor: Systems-evaluation and

internal-control skills (Figure 47).
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Systems-evaluation and internal-control skills

Funding from Government: Less Wealthy Federations

B Elue Zone
B Green Zone

Figure 47. The extent of empowerment in less wealthy federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 48 indicates that 2 (28.6%) of less wealthy federations used
“‘middle-ground style” (yellow zone), while 4 (57.1%) used “empowerment
style” (blue zone), and 1 (14.3%) used the “most empowering style” (green

zone), in the key factor: Leadership, motivation, and reward-system skills.
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Leadership, motivation, and reward-systems skills

Funding from Government: Less Wealthy Federations

O Yelow Zone
[ EBlue Zone
B Green Zone

Figure 48. The extent of empowerment in less wealthy federations, in relation to key factor:
Leadership, motivation, and reward system skills.

One (14.3%) of less wealthy federations used “middle-ground style
(yellow zone), while 5 (71.4%) used “empowerment style” (blue zone), and 1
(14.3%) used the “most empowering style” (green zone), in the key factor:

Selection, placement, and development of people skills (Figure 49).
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Selection, placement, and development of people skills

Funding from Government: Less Wealthy Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 49. The extent of empowerment in less wealthy federations, in relation to key factor:
Selection, placement, and development of people skills.

Finally, 6 (85.7%) of less wealthy federations indicated that they used
“‘empowerment style” (blue zone), and 1 (14.3%) used the “most empowering

style” (green zone), in the key factor: Total for all managerial functions (figure

50).
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Total for all managerial functions

Funding from Government: Less Wealthy Federations

B Elue Zone
B Green Zone

Figure 50. The extent of empowerment in less wealthy federations, in relation to key factor:
Total for all managerial functions.

Referring to Olympic distinctions, the data from the responding most
successful federations, (see Figure 51), indicate that 3 (60%) of them used
‘empowerment style” (blue zone), whereas 2 (40%) used “middle-ground
style” (yellow zone) in the key factor: Management—information

/communication system skills.
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Management-Information/Communication-system skills

Olympic Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 51. The extent of empowerment in most successful federations, in relation to key
factor: Management—information /communication-system skills.

Furthermore, all 5 (100%) of most successful federations used
‘empowerment style” (blue zone), in the key factor: Decision-making and

action-taking skills (Figure 52).
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Decision-making and action-taking skills

Olympic Distinctions: Most Successful Federations

B Elue Zone

Figure 52. The extent of empowerment in most successful federations, in relation to key
factor: Decision-making and action-taking skills.

Figure 53 shows that 4 (80%) of most successful federations used
‘empowerment style” (blue zone), and 1 (20%) used “middle-ground style”
(yellow zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

Olympic Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 53. The extent of empowerment in most successful federations, in relation to key
factor: Project-planning, organizing and system-integration skills.

Four (80%) of the responding most successful federations indicated
that they used “empowerment style” (blue zone), and one (20%) used “middle-
ground style” (yellow zone), in the key factor: Systems-evaluation and

internal-control skills (Figure 54).
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Systems-evaluation and internal-control skills

Olympic Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 54. The extent of empowerment in most successful federations, in relation to key
factor: Systems-evaluation and internal-control skills.

Figure 55 indicates that 3 (60%) of most successful federations used
“middle-ground style” (yellow zone), while 1 (20%) used “empowerment style”
(blue zone), and another 1 (20%) used the “most empowering style” (green

zone), in the key factor: Leadership, motivation, and reward-system skills.
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Leadership, motivation, and reward systems skills

Olympic Distinctions: Most Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 55. The extent of empowerment in most successful federations, in relation to key
factor: Leadership, motivation, and reward system skills.

Four (80%) of most successful federations used “empowerment style”
(blue zone), while one (20%) used “middle-ground style” (yellow zone), in the
key factor: Selection, placement, and development of people skills (Figure

56).
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Selection, placement, and development of people skills

Olympic Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 56. The extent of empowerment in most successful federations, in relation to key
factor: Selection, placement, and development of people skills.

Moreover, all 5 (100%) of most successful federations used
“‘empowerment style” (blue zone), in the key factor: Total for all managerial

functions (figure 57).
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Total for all managerial functions

Olympic Distinctions: Most Successful Federations

B Elue Zone

Figure 57. The extent of empowerment in most successful federations, in relation to key
factor: Total for all managerial functions.

In addition, the data from the responding successful federations, (see
Figure 58), indicate that 6 (75%) of them used “empowerment style” (blue
zone), while 2 (25%) used “middle-ground style” (yellow zone), in the key

factor: Management-information /communication system skills.
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Management-Information/Communication-system skills

Olympic Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 58. The extent of empowerment in successful federations, in relation to key factor:
Management—information /communication-system skills.

Furthermore, 4 (50%) of successful federations used “empowerment
style” (blue zone), while 3 (37.5%) used “middle-ground style” (yellow zone),
and 1 (12.5%) used the “controlling style” (orange zone), in the key factor:

Decision-making and action-taking skills (Figure 59).
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Decision-making and action-taking skills

Olympic Distinctions: Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 59. The extent of empowerment in successful federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 60 shows that 2 (25%) of successful federations used
“‘empowerment style” (blue zone), while 5 (62.5%) used “middle-ground style”
(yellow zone), and 1 (12.5%) used the “controlling style” (orange zone), in the

key factor: Project-planning, organizing, and system-integration skills.
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Project-planning, organizing, and system-integration skills

Olympic Distinctions: Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 60. The extent of empowerment in successful federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

Seven (87.5%) of the responding successful federations indicated that
they used “empowerment style” (blue zone), and one (12.5%) used “middle-
ground style” (yellow zone), in the key factor: Systems-evaluation and

internal-control skills (Figure 61).
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Systems-evaluation and internal-control skills

Olympic Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 61. The extent of empowerment in successful federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 62 indicates that 7 (87.5%) of successful federations used

“middle-ground style” (yellow zone), while 1 (12.5%) used “empowerment

style” (blue zone), in the key factor: Leadership, motivation, and reward-

system skKills.
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Leadership, motivation, and reward-systems skills

Olympic Distinctions: Successful Federations

O Yellow Zone
l Blue Zone

Figure 62. The extent of empowerment in successful federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Four (50%) of successful federations used “empowerment style” (blue
zone), while the other four (50%) used “middle-ground style” (yellow zone), in
the key factor: Selection, placement, and development of people skills (Figure

63).
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Selection, placement, and development of people skills

Olympic Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 63. The extent of empowerment in successful federations, in relation to key factor:
Selection, placement, and development of people skills.

Moreover, 5 (62.5%) of successful federations used “empowerment
style” (blue zone), and three (37.5%) used “middle-ground style” (yellow

zone), in the key factor: Total for all managerial functions (figure 64).
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Total for all managerial functions

Olympic Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 64. The extent of empowerment in successful federations, in relation to key factor:
Total for all managerial functions.

Also, the data from the responding less successful federations, (see
Figure 65), indicate that 5 (71.4%) of them used “empowerment style” (blue
zone), while 1 (14.3%) used “middle-ground style” (yellow zone), and another
1 (14.3%) used the “controlling style” (orange zone), in the key factor:

Management—information /communication system skills.
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Management-Information/Communication-system skills

Olympic Distinctions: Less Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 65. The extent of empowerment in less successful federations, in relation to key factor:
Management—information /communication system skills.

Furthermore, 2 (28.6%) of less successful federations used “middle-
ground style” (yellow zone), while 3 (42.9%) used “empowerment style” (blue
zone), and 2 (28.6%) used the “most empowering style” (green zone), in the

key factor: Decision-making and action-taking skills (Figure 66).
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Decision-making and action-taking skills

Olympic Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 66. The extent of empowerment in less successful federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 67 shows that 5 (71.4%) of less successful federations used
“‘empowerment style” (blue zone), while 2 (28.6%) used “middle-ground style”
(yellow zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

Olympic Distinctions: Less Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 67. The extent of empowerment in less successful federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

One (14.3%) of the responding less successful federations indicated
that they used “middle-ground style” (yellow zone), while 5 (71.4%) used
“‘empowerment style” (blue zone), and 1 (14.3%) used the “most empowering
style” (green zone), in the key factor: Systems-evaluation and internal-control

skills (Figure 68).
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Systems-evaluation and internal-control skills

Olympic Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 68. The extent of empowerment in less successful federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 69 indicates that 2 (28.6%) of less successful federations used
“middle-ground style” (yellow zone), while 4 (57.1%) used “empowerment
style” (blue zone), and 1 (14.3%) used the “most empowering style” (green

zone), in the key factor: Leadership, motivation, and reward-system skills.
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Leadership, motivation, and reward-systems skills

Olympic Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 69. The extent of empowerment in less successful federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Six (85.7%) of less successful federations used “empowerment style”
(blue zone), and one (14.3%) used the “most empowering style” (green zone),
in the key factor: Selection, placement, and development of people skills

(Figure 70).
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Selection, placement, and development of people skills

Olympic Distinctions: Less Successful Federations

B Elue Zone
B Green Zone

Figure 70. The extent of empowerment in less successful federations, in relation to key factor:
Selection, placement, and development of people skills.

Finally, 1 (14.3%) of less successful federations used “middle-ground
style” (yellow zone), while 5 (71.4%) used “empowerment style” (blue zone),
and 1 (14.3%) used the “most empowering style” (green zone), in the key

factor: Total for all managerial functions (figure 71).
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Total for all managerial functions

Olympic Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 71. The extent of empowerment in less successful federations, in relation to key factor:
Total for all managerial functions.

Concerning World distinctions, the data from the responding most
successful federations, (see Figure 72), indicate that 5 (71.4%) of them used
‘empowerment style” (blue zone), whereas 2 (28.6%) used “middle-ground

style” (yellow zone) in the key factor: Management—information

/communication system skills.
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Management-Information/Communication-system skills

World Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 72. The extent of empowerment in most successful federations, in relation to key
factor: Management—information /communication system skills.

Furthermore, 5 (71.4%) of most successful federations used
“‘empowerment style” (blue zone), while 1 (14.3%) used “middle-ground style”
(yellow zone), and another 1 (14.3%) used the “controlling style” (orange

zone), in the key factor: Decision-making and action-taking skills (Figure 73).

148



Decision-making and action-taking skills

World Distinctions: Most Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 73. The extent of empowerment in most successful federations, in relation to key
factor: Decision-making and action-taking skills.

Figure 74 shows that 4 (57.1%) of most successful federations used
“‘empowerment style” (blue zone), while 3 (42.9%) used “middle-ground style”
(yellow zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

World Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 74. The extent of empowerment in most successful federations, in relation to key
factor: Project-planning, organizing and system-integration skills.

Five (71.4%) of the responding most successful federations indicated
that they used “empowerment style” (blue zone), while 2 (28.6%) used
“middle-ground style” (yellow zone), in the key factor: Systems-evaluation and

internal-control skills (Figure 75).
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System-evaluation and internal-control skills

World Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 75. The extent of empowerment in most successful federations, in relation to key
factor: Systems-evaluation and internal-control skills.

Figure 76 indicates that 5 (71.4%) of most successful federations used
“‘middle-ground style” (yellow zone), while 1 (14.3%) used “empowerment
style” (blue zone), and 1 (14.3%) used the “most empowering style” (green

zone), in the key factor: Leadership, motivation, and reward-system skills.
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Leadership, motivation, and reward-systems skills

World Distinctions: Most Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 76. The extent of empowerment in most successful federations, in relation to key
factor: Leadership, motivation, and reward system skills.

Five (71.4%) of most successful federations used “empowerment style”
(blue zone), whereas one (28.6%) used “middle-ground style” (yellow zone),
in the key factor: Selection, placement, and development of people skills

(Figure 77).
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Selection, placement, and development of people skills

World Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 77. The extent of empowerment in most successful federations, in relation to key
factor: Selection, placement, and development of people skills.

Similarly, 6 (85.7%) of most successful federations used
“‘empowerment style” (blue zone), while 1 (14.3%) used “middle-ground style”

(yellow zone), in the key factor: Total for all managerial functions (figure 78).
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Total for all managerial functions

World Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 78. The extent of empowerment in most successful federations, in relation to key
factor: Total for all managerial functions.

Also, the data from the responding successful federations, (see Figure
79), indicate that 5 (62.5%) of them used “empowerment style” (blue zone),
while 2 (25%) used “middle-ground style” (yellow zone), and 1 (12.5%) used
the “controlling style” (orange zone), in the key factor: Management-

information /communication system skills.
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Management-Information/Communication-system skills

Warld Distinctions: Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 79. The extent of empowerment in successful federations, in relation to key factor:
Management—information /communication-system skills.

In addition, 1 (12.5%) of successful federations used “middle-ground
style” (yellow zone), while 6 (75%) used “empowerment style” (blue zone),
and another 1 (12.5%) used the “most empowering style” (green zone), in the

key factor: Decision-making and action-taking skills (Figure 80).
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Decision-making and action-taking skills

Warld Distinctions: Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 80. The extent of empowerment in successful federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 81 shows that 5 (62.5%) of successful federations used “middle-
ground style” (yellow zone), while 3 (37.5%) used “empowerment style” (blue
zone), in the key factor: Project-planning, organizing, and system-integration

skills.
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Project-planning, organizing, and system-integration skills

Warld Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 81. The extent of empowerment in successful federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

All 8 (100%) of the responding successful federations indicated that
they used “empowerment style” (blue zone), in the key factor: Systems-

evaluation and internal-control skills (Figure 82).
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Systems-evaluation and internal-control skills

Warld Distinctions: Successful Federations

B Elue Zone

Figure 82. The extent of empowerment in successful federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 83 indicates that 5 (62.5%) of successful federations used
“‘middle-ground style” (yellow zone), while 3 (37.5%) used “empowerment

style” (blue zone), in the key factor: Leadership, motivation, and reward-

system skKills.
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Leadership, motivation, and reward-systems skills

Warld Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 83. The extent of empowerment in successful federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Six (75%) of successful federations used “empowerment style” (blue
zone), whereas two (25%) used “middle-ground style” (yellow zone), in the
key factor: Selection, placement, and development of people skills (Figure

84).
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Selection, placement, and development of people skills

Warld Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 84. The extent of empowerment in successful federations, in relation to key factor:
Selection, placement, and development of people skills.

Likewise, 7 (87.5%) of successful federations used “empowerment
style” (blue zone), while 1 (12.5%) used “middle-ground style” (yellow zone),

in the key factor: Total for all managerial functions (figure 85).
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Total for all managerial functions

Warld Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 85. The extent of empowerment in successful federations, in relation to key factor:
Total for all managerial functions.

Ultimately, 1 (20%) of the responding less successful federations used
“middle-ground style” (yellow zone), while 4 (80%) used “empowerment style”
(blue zone), in the key factor: Management—information /communication

system skills (figure 86).
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Management-Information/Communication-system skills

Woarld Distinctions: Less Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 86. The extent of empowerment in less successful federations, in relation to key factor:
Management—information /communication-system skills.

Additionally, 3 (60%) of less successful federations used “middle-
ground style” (yellow zone), while 1 (20%) used “empowerment style” (blue
zone), and another 1 (20%) used the “most empowering style” (green zone),

in the key factor: Decision-making and action-taking skills (Figure 87).
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Decision-making and action-taking skills

World Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 87. The extent of empowerment in less successful federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 88 shows that 4 (80%) of less successful federations used
‘empowerment style” (blue zone), while 1 (20%) used the “controlling style”
(orange zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

Woarld Distinctions: Less Successful Federations

O Crange Zone
Bl Blue Zone

Figure 88. The extent of empowerment in less successful federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

One (20%) of the responding less successful federations used “middle-
ground style” (yellow zone), while three (60%) used “empowerment style”
(blue zone), and one (20%) used the “most empowering style” (green zone),

in the key factor: Systems-evaluation and internal-control skills (Figure 89).

164



Systems-evaluation and internal-control skills

World Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 89. The extent of empowerment in less successful federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 90 indicates that 2 (40%) of less successful federations used
‘middle-ground style” (yellow zone), whereas another 2 (40%) used
“‘empowerment style” (blue zone), and 1 (20%) used the “most empowering

style” (green zone), in the key factor: Leadership, motivation, and reward-

system sKills.
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Leadership, motivation, and reward-systems skills

World Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 90. The extent of empowerment in less successful federations, in relation to key factor:
Leadership, motivation, and reward system skills.

One (20%) of less successful federations used “middle-ground style”
(yellow zone), while 3 (60%) used “empowerment style” (blue zone), and 1
(20%) used the “most empowering style” (green zone), in the key factor:

Selection, placement, and development of people skills (Figure 91).
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Selection, placement, and development of people skills

World Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 91. The extent of empowerment in less successful federations, in relation to key factor:
Selection, placement, and development of people skills.

Likewise, 2 (40%) of less successful federations used “middle-ground
style” (yellow zone), whereas another 2 (40%) used “empowerment style”
(blue zone), and 1 (20%) used the “most empowering style” (green zone), in

the key factor: Total for all managerial functions (figure 92).
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Total for all managerial functions

World Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 92. The extent of empowerment in less successful federations, in relation to key factor:
Total for all managerial functions.

As to European distinctions, the data from the responding most
successful federations, (see Figure 93), indicate that 4 (66.7%) of them used
“‘empowerment style” (blue zone), whereas 2 (33.3%) used “middle-ground
style” (yellow zone) in the key factor: Management—information

/communication system skills.
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Management-Information/Communication-system skills

European Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 93. The extent of empowerment in most successful federations, in relation to key
factor: Management—information /communication-system skills.

As well as, 5 (83.3%) of most successful federations used
“‘empowerment style” (blue zone), while 1 (16.7%) used “middle-ground style”
(yellow zone), in the key factor: Decision-making and action-taking skills

(Figure 94).
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Decision-making and action-taking skills

European Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 94. The extent of empowerment in most successful federations, in relation to key
factor: Decision-making and action-taking skills.

Figure 95 shows that 4 (66.7%) of most successful federations used
“‘empowerment style” (blue zone), while 2 (33.3%) used “middle-ground style”
(yellow zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

European Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 95. The extent of empowerment in most successful federations, in relation to key
factor: Project-planning, organizing and system-integration skills.

Four (66.7%) of the responding most successful federations used
‘empowerment style” (blue zone), while two (33.3%) used “middle-ground
style” (yellow zone), in the key factor: Systems-evaluation and internal-control

skills (Figure 96).
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Systems-evaluation and internal-control skills

European Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 96. The extent of empowerment in most successful federations, in relation to key
factor: Systems-evaluation and internal-control skills.

Figure 97 indicates that 4 (66.7%) of most successful federations used
“middle-ground style” (yellow zone), whereas 1 (16.7%) used “empowerment
style” (blue zone), and another 1 (16.7%) used the “most empowering style”
(green zone), in the key factor: Leadership, motivation, and reward-system

skills.
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Leadership, motivation, and reward-systems skills

European Distinctions: Most Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 97. The extent of empowerment in most successful federations, in relation to key
factor: Leadership, motivation, and reward system skills.

Four (66.7%) of most successful federations used “empowerment style”
(blue zone), while 2 (33.3%) used “middle-ground style” (yellow zone), in the
key factor: Selection, placement, and development of people skills (Figure

98).
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Selection, placement, and development of people skills

European Distinctions: Most Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 98. The extent of empowerment in most successful federations, in relation to key
factor: Selection, placement, and development of people skills.

Moreover, 5 (83.3%) of most successful federations used
‘empowerment style” (blue zone), whereas 1 (16.7%) used “middle-ground
style” (yellow zone), in the key factor: Total for all managerial functions (figure

99).
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Total for all managerial functions

European Distinctions: Most Successful Federations

O Yelow Zone
B Blue Zone

Figure 99. The extent of empowerment in most successful federations, in relation to key
factor: Total for all managerial functions.

Also, the data from the responding successful federations, (see Figure
100), indicate that 4 (57.1%) of them used “empowerment style” (blue zone),
while 2 (28.6%) used “middle-ground style” (yellow zone), and 1 (14.3%) used
the “controlling style” (orange zone), in the key factor: Management-

information /communication system skills.
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Management-Information/Communication-system skills

European Distinctions: Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 100. The extent of empowerment in successful federations, in relation to key factor:
Management—information /communication-system skills.

In addition, 5 (71.4%) of successful federations used “empowerment
style” (blue zone), while 2 (28.6%) used “middle-ground style” (yellow zone),

in the key factor: Decision-making and action-taking skills (Figure 101).
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Decision-making and action-taking skills

European Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 101. The extent of empowerment in successful federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 102 shows that 4 (57.1%) of successful federations used
“middle-ground style” (yellow zone), while 3 (42.9%) used “empowerment

style” (blue zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Project-planning, organizing, and system-integration skills

European Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 102. The extent of empowerment in successful federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

All 7 (100%) of the responding successful federations indicated that
they used “empowerment style” (blue zone), in the key factor: Systems-

evaluation and internal-control skills (Figure 103).
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Systems-evaluation and internal-control skills

European Distinctions: Successful Federations

B Elue Zone

Figure 103. The extent of empowerment in successful federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 104 indicates that 5 (71.4%) of successful federations used
“middle-ground style” (yellow zone), while 2 (28.6%) used “empowerment

style” (blue zone), in the key factor: Leadership, motivation, and reward-

system skKills.
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Leadership, motivation, and reward-systems skills

European Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 104. The extent of empowerment in successful federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Five (71.4%) of successful federations used “empowerment style” (blue
zone), whereas two (28.6%) used “middle-ground style” (yellow zone), in the
key factor: Selection, placement, and development of people skills (Figure

105).
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Selection, placement, and development of people skills

European Distinctions: Successful Federations

O Yelow Zone
B Blue Zone

Figure 105. The extent of empowerment in successful federations, in relation to key factor:
Selection, placement, and development of people skills.

Furthermore, 7 (85.7%) of successful federations used “empowerment
style” (blue zone), while 1 (14.3%) used “middle-ground style” (yellow zone),

in the key factor: Total for all managerial functions (figure 106).
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Total for all managerial functions

European Distinctions: Successful Federations

O Yelow Zone
Bl Blue Zone

Figure 106. The extent of empowerment in successful federations, in relation to key factor:
Total for all managerial functions.

Eventually, 6 (85.7%) of the responding less successful federations
used “empowerment style” (blue zone), while 1 (14.3%) used “middle-ground
style” (yellow zone), in the key factor: Management—information

/communication-system skills (figure 107).
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Management-Information/ICommunication-system skills

Eurapean Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone

Figure 107. The extent of empowerment in less successful federations, in relation to key
factor: Management—information /communication-system skills.

Furthermore, 2 (28.6%) of less successful federations used “middle-
ground style” (yellow zone), and 1 (14.3%) used “controlling style” (orange
zone). On the other hand, 2 (28.6%) used “empowerment style” (blue zone),
and another 2 (28.6%) used the “most empowering style” (green zone), in the

key factor: Decision-making and action-taking skills (Figure 108).
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Decision-making and action-taking skills

Eurapean Distinctions: Less Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone
B Green Zone

Figure 108. The extent of empowerment in less successful federations, in relation to key
factor: Decision-making and action-taking skills.

Figure 109 shows that 4 (57.1%) of less successful federations used
“‘empowerment style” (blue zone), while 2 (28.6%) used “middle-ground style”
(yellow zone), and 1 (14.3%) used the “controlling style” (orange zone), in the

key factor: Project-planning, organizing, and system-integration skills.
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Project-planning, organizing, and system-integration skills

Eurapean Distinctions: Less Successful Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 109. The extent of empowerment in less successful federations, in relation to key
factor: Project-planning, organizing and system-integration skills.

One (14.3%) of the responding less successful federations used
“middle-ground style” (yellow zone), while five (71.4%) used “empowerment
style” (blue zone), and one (14.3%) used the “most empowering style” (green
zone), in the key factor: Systems-evaluation and internal-control skills (Figure

110).
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Systems-evaluation and internal-control skills

Eurapean Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 110. The extent of empowerment in less successful federations, in relation to key
factor: Systems-evaluation and internal-control skills.

Figure 111 indicates that 3 (42.9%) of less successful federations used
“‘middle-ground style” (yellow zone), whereas another 3 (42.9%) used
“‘empowerment style” (blue zone), and 1 (14.3%) used the “most empowering
style” (green zone), in the key factor: Leadership, motivation, and reward-

system skKills.
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Leadership, motivation, and reward-systems skills

European Distinctions: Less Successful Federations

O ¥elow Zone
B Blue Zone
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Figure 111. The extent of empowerment in less successful federations, in relation to key
factor: Leadership, motivation, and reward system skills.

One (14.3%) of less successful federations used “middle-ground style”
(yellow zone), while 5 (71.4%) used “empowerment style” (blue zone), and 1
(14.3%) used the “most empowering style” (green zone), in the key factor:

Selection, placement, and development of people skills (Figure 112).
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Selection, placement, and development of people skills

Eurapean Distinctions: Less Successful Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 112. The extent of empowerment in less successful federations, in relation to key
factor: Selection, placement, and development of people skills.

In addition, 2 (28.6%) of less successful federations used “middle-
ground style” (yellow zone), while 4 (57.1%) used “empowerment style” (blue
zone), and 1 (14.3%) used the “most empowering style” (green zone), in the

key factor: Total for all managerial functions (figure 113).

188



Total for all managerial functions

European Distinctions: Less Successful Federations

O Yelow Zone
B Blus Zone
B Green Zone

Figure 113. The extent of empowerment in less successful federations, in relation to key
factor: Total for all managerial functions.

Lastly, relating to active clubs, the data from the responding large
federations, (see Figure 114), indicate that 3 (42.9%) of them used
“‘empowerment style” (blue zone), whereas another 3 (42.9%) used “middle-
ground style” (yellow zone), and 1 (14.3%) used the “controlling style” (orange
zone), in the key factor: Management—information /communication-system

skills.
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Management-Information/Communication-system skills

Active Clubs: Large Federations
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Figure 114. The extent of empowerment in large federations, in relation to key factor:
Management—information /communication-system skills.

As well as, 5 (71.4%) of large federations used “empowerment style”
(blue zone), while 2 (28.6%) used “middle-ground style” (yellow zone), in the

key factor: Decision-making and action-taking skills (Figure 115).
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Decision-making and action-taking skills

Active Clubs: Large Federations

O Yelow Zone
Bl Blue Zone

Figure 115. The extent of empowerment in large federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 116 shows that 4 (57.1%) of large federations used “middle-
ground style” (yellow zone), while 3 (42.9%) used “empowerment style” (blue
zone), in the key factor: Project-planning, organizing, and system-integration

skills.
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Project-planning, organizing, and system-integration skills

Active Clubs: Large Federations

O Yelow Zone
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Figure 116. The extent of empowerment in large federations, in relation to key factor: Project-
planning, organizing and system-integration skills.

Five (71.4%) of the responding large federations used “empowerment
style” (blue zone), while two (28.6%) used “middle-ground style” (yellow
zone), in the key factor: Systems-evaluation and internal-control skills (Figure

117).
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Systems-evaluation and internal-control skills

Active Clubs: Large Federations

O Yelow Zone
Bl Blue Zone

Figure 117. The extent of empowerment in large federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 118 indicates that all 7 (100%) of large federations used
“middle-ground style” (yellow zone), in the key factor: Leadership, motivation,

and reward-system skills.
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Leadership, motivation, and reward-systems skills

Active Clubs: Large Federations

O Yelow Zone

Figure 118. The extent of empowerment in large federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Five (71.4%) of large federations used “empowerment style” (blue
zone), while 2 (28.6%) used “middle-ground style” (yellow zone), in the key

factor: Selection, placement, and development of people skills (Figure 119).
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Selection, placement, and development of people skills

Active Clubs: Large Federations

O Yelow Zone
Bl Blue Zone

Figure 119. The extent of empowerment in large federations, in relation to key factor:
Selection, placement, and development of people skills.

Additionally, 5 (71.4%) of most large federations used “empowerment
style” (blue zone), whereas 2 (28.6%) used “middle-ground style” (yellow

zone), in the key factor: Total for all managerial functions (figure 120).
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Total for all managerial functions

Active Clubs: Large Federations

O Yelow Zone
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Figure 120. The extent of empowerment in large federations, in relation to key factor: Total for
all managerial functions.

Also, the data from the responding medium sized federations, (see
Figure 121), indicate that all 6 (100%) of them used “empowerment style”
(blue zone), in the key factor: Management-information /communication

system skKills.
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Management-Information/Communication-system skills

Active Clubs: Medium Sized Federations

B Elue Zone

Figure 121. The extent of empowerment in medium sized federations, in relation to key factor:
Management—information /communication-system skills.

Moreover, 1 (16.7%) of medium sized federations used “middle-ground
style” (yellow zone), while 4 (66.7%) used “empowerment style” (blue zone),
and 1 (16.7%) used the “most empowering style” (green zone), in the key

factor: Decision-making and action-taking skills (Figure 122).
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Decision-making and action-taking skills

Active Clubs: Medium Sized Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 122. The extent of empowerment in medium sized federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 123 shows that 5 (83.3%) of medium sized federations used
“‘empowerment style” (blue zone), while 1 (16.7%) used “middle-ground style”
(yellow zone), in the key factor: Project-planning, organizing, and system-

integration skills.
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Active Clubs: Medium Sized Federations
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Figure 123. The extent of empowerment in medium sized federations, in relation to key factor:
Project-planning, organizing and system-integration skills.

Five (83.3%) of the responding medium sized federations indicated that
they used “empowerment style” (blue zone), and one (16.7%) used the “most
empowering style” (green zone), in the key factor: Systems-evaluation and

internal-control skills (Figure 124).
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Systems-evaluation and internal-control skills

Active Clubs: Medium Sized Federations

B Elue Zone
B Green Zone

Figure 124. The extent of empowerment in medium sized federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 125 indicates that 2 (33.3%) of medium sized federations used
‘middle-ground style” (yellow zone), while another 2 (33.3%) used
‘empowerment style” (blue zone), and the other 2 (33.3%) used the “most

empowering style” (green zone), in the key factor: Leadership, motivation, and

reward-system sKills.
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Figure 125. The extent of empowerment in medium sized federations, in relation to key factor:
Leadership, motivation, and reward system skills.

One (16.7%) of medium sized federations used “middle-ground style”
(yellow zone), while 4 (66.7%) used “empowerment style” (blue zone), and 1
(16.7%) used the “most empowering style” (green zone), in the key factor:

Selection, placement, and development of people skills (Figure 126).
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Selection, placement, and development of people skills

Active Clubs: Medium Sized Federations

O Yelow Zone
B Blue Zone
B Green Zone

Figure 126. The extent of empowerment in medium sized federations, in relation to key factor:
Selection, placement, and development of people skills.

Furthermore, 5 (83.3%) of medium sized federations used

‘empowerment style” (blue zone), and one (16.7%) used the “most

empowering style” (green zone), in the key factor: Total for all managerial

functions (figure 127).
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Total for all managerial functions

Active Clubs: Medium Sized Federations

B Elue Zone
B Green Zone

Figure 127. The extent of empowerment in medium sized federations, in relation to key factor:
Total for all managerial functions.

Eventually, 5 (71.4%) of the responding small federations used
‘empowerment style” (blue zone), while 2 (28.6%) used “middle-ground style”
(yellow zone), in the key factor: Management—information /communication

system skills (figure 128).
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Management-Information/Communication-system skills

Active Clubs: Small Federations

O Yelow Zone
Bl Blue Zone

Figure 128. The extent of empowerment in small federations, in relation to key factor:
Management—information /communication-system skills.

Moreover, 2 (28.6%) of small federations used “middle-ground style”
(yellow zone), and 1 (14.3%) used “controlling style” (orange zone). On the
other hand, 3 (42.9%) used “empowerment style” (blue zone), and 1 (14.3%)
used the “most empowering style” (green zone), in the key factor: Decision-

making and action-taking skills (Figure 129).
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Decision-making and action-taking skills

Active Clubs: Small Federations

O Crange Zone
O “vellow Zone
B Blue Zone
B Green Zone

Figure 129. The extent of empowerment in small federations, in relation to key factor:
Decision-making and action-taking skills.

Figure 130 shows that 3 (42.9%) of small federations used
‘empowerment style” (blue zone), while another 3 (42.9%) used “middle-
ground style” (yellow zone), and 1 (14.3%) used the “controlling style” (orange
zone), in the key factor: Project-planning, organizing, and system-integration

skills.
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Project-planning, organizing, and system-integration skills

Active Clubs: Small Federations

O Crange Zone
O “vellow Zone
B Blue Zone

Figure 130. The extent of empowerment in small federations, in relation to key factor: Project-
planning, organizing and system-integration skills.

Six (85.7%) of the responding small federations used “empowerment
style” (blue zone), while one (14.3%) used “middle-ground style” (yellow
zone), in the key factor: Systems-evaluation and internal-control skills (Figure

131).
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Systems-evaluation and internal-control skills

Active Clubs: Small Federations

O Yelow Zone
Bl Blue Zone

Figure 131. The extent of empowerment in small federations, in relation to key factor:
Systems-evaluation and internal-control skills.

Figure 132 indicates that 4 (57.1%) of small federations used
“‘empowerment style” (blue zone), while 3 (42.9%) used “middle-ground style”
(yellow zone), in the key factor: Leadership, motivation, and reward-system

skills.
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Leadership, motivation, and reward-systems skills

Active Clubs: Small Federations

O Yelow Zone
Bl Blue Zone

Figure 132. The extent of empowerment in small federations, in relation to key factor:
Leadership, motivation, and reward system skills.

Five (71.4%) of small federations used “empowerment style” (blue
zone), while two (28.6%) used “middle-ground style” (yellow zone), in the key

factor: Selection, placement, and development of people skills (Figure 133).
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Selection, placement, and development of people skills

Active Clubs: Small Federations

O Yelow Zone
Bl Blue Zone

Figure 133. The extent of empowerment in small federations, in relation to key factor:
Selection, placement, and development of people skills.

At last, 5 (71.4%) of small federations used “empowerment style” (blue
zone), while two (28.6%) used “middle-ground style” (yellow zone), in the key

factor: Total for all managerial functions (figure 134).
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Total for all managerial functions

Active Clubs: Small Federations

O Yelow Zone
Bl Blue Zone

Figure 134. The extent of empowerment in small federations, in relation to key factor: Total for
all managerial functions.

Research Question Five
Is there a significant difference among the most wealthy federations,
wealthy federations and less wealthy federations, as shown by government
funding, in terms of the key factors of empowerment ?
To determine if differences existed among the above
groups/federations on key factors of empowerment, an one-way analysis of
variance was conducted. Government funding served as the indepented

variable, and empowerment was the depended variable. The results showed
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that there is a significant difference among the most wealthy federations,
wealthy federations and less wealthy federations, in one key factor of

empowerment: Decision-making and action-taking skills (F \ =4.00, p<.05).

(2,17
The LSD Post Hoc test showed that the wealthiest federations (M =34.16)
differ in the key factor: Decision-making and action-taking skills from the
wealthy (M = 26.83, p<.05). In addition, the wealthy federations differ from the
less wealthy federations (M = 36.36, p<.05). No other significant differences

were found.

Research Question Six

Is there a significant difference among the most successful federations,
successful federations and less successful federations, as shown by Olympic,
world and European distinctions, in terms of the key factors of empowerment?

To determine if differences existed among the above
groups/federations on key factors of empowerment, an one-way analysis of
variance was again conducted. In the first case, Olympic distinctions served
as the indepented variable, and empowerment was the depended variable.
The results showed that there is a significant difference among the most
successful federations, successful federations and less successful
federations, in two key factors of empowerment: (a) Decision-making and

action-taking skills (F =3.88, p<.05), and (b) Project-planning, organizing

(2, 17)

and system-integration skills (F 2 17) =4.18, p<.05). The LSD Post Hoc test

2,17
showed that successful federations (M =27.93) differ in the key factor:
Decision-making and action-taking skills from most successful (M = 36.37)

and less successful federations (M = 35.62, p<.05). No other significant
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differences were found. Moreover, the LSD Post Hoc test showed that
successful federations (M =25.60) differ in the key factor: Project-planning,
organizing and system-integration skills from most successful (M = 32.17) and
less successful federations (M = 32.76, p<.05). No other significant
differences were found.

In the second case, World distinctions served as the indepented
variable, and empowerment was the depended variable. The results showed
that there is no significant difference among the most successful federations,
successful federations and less successful federations, in key factors of

empowerment (F( =.834, p>.05). (Total for all managerial functions)

2,17)

Lastly, in the third case, European distinctions served as the
indepented variable, and empowerment was the depended variable. The
results showed that there is no significant difference among the most
successful federations, successful federations and less successful

federations, in key factors of empowerment (F ) =.334, p>.05). (Total for all

2,17

managerial functions)

Research Question Seven
Is there a significant difference among the large federations, medium
sized federations and small federations, as shown by active clubs, in terms of
the key factors of empowerment?
Again, a one-way analysis of variance was conducted to determine if
differences existed among the above groups/federations on key factors of

empowerment. Active clubs served as the indepented variable, and
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empowerment was the depended variable. The results showed that there is a
significant difference among the large federations, medium sized federations
and small federations in two key factors of empowerment: (a) Leadership,

motivation, and reward system skills (F ) =4.35, p<.05), and (b) Total for all

(2,17

managerial functions (F 2 17) =4 .40, p<.05). Tukey Post Hoc test showed that

2,17
large federations (M =26.92) differ in the key factor: Leadership, motivation,
and reward system skills from medium sized federations (M = 36.39, p<.05).
No other significant differences were found. Moreover, Tukey Post Hoc test
showed that medium sized federations (M = 217.72) differ in the key factor:
Total for all managerial functions from large federations (M =182.50, p<.05).

No other significant differences were found.
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CHAPTER 5

Discussion, Implications and Recommendation

This study is an attempt to assist the management of sport organizations by
identifying empowerment activities utilized by Greek Professional football
clubs and Greek Sport Federations. The empowerment process may help
sport organizations to apply organizational strategy, meet organizational goals
and missions, promote managerial efficiency, and remain competitive in the

marketplace.

Discussion
Empowerment in Greek Professional Football Clubs

Based on the findings of this study the empowerment process is
applied to a mediocre extent by Greek professional football clubs. Only fifty six
percent of Greek professional football clubs are using the “empowerment
style”. This consists a unique and original finding since there is no related
supporting literature. Most of the literature encountering this issue has to do
with the implementation and not with the extent to which empowerment is
used (Ashness & Lashley, 1995; Randolph, 1995). Moreover, concerning the
key factors of empowerment, Greek professional football clubs mostly used
Systems-evaluation and internal-control skills, followed by Management-—
information /communication system skills, Total for all managerial functions,
Leadership, motivation, and reward-systems skills, Decision-making and
action-taking skills, Project-planning, organizing, and system-integration skills

and Selection, placement, and development of people skills.
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The findings of this study also suggested that empowerment is being
used similarly in wealthy football clubs as well as in less wealthy ones (see,
Figures 8-21). The basic difference between them can be found in the
managerial styles they used (as previously mentioned the managerial styles
define and measure the concept of empowerment applied in sport
organizations). In wealthy football clubs directors used “empowerment style”
(blue zone) of management, while in less wealthy football clubs directors used
not only “empowerment style” (blue zone) of management, but also “most
empowering style” (green zone) of management. This additional finding
entails that the directors in less wealthy football clubs were sharing “sensitive”
information relative to financial, organizational, and strategic issues, which
constitute an important issue in understanding the challenges that the
organization faces in to days turbulent environment.

In the key factor “Decision-making and action-taking skills”, the
directors of less wealthy football clubs play a facilitative role, ensuring that
decisions are made accurately and carried out effectively (Vogt & Murrell,
1990; Psoinos, Kern, & Smithson, 2000). The “most empowering style” (green
zone) includes suggestions and ideas from employees, effective participation
with sense of “ownership” and finally, establishing trust which in turn, ensures
organizational commitment as literature suggests (e.g. Vogt & Murrell, 1990;
Randolph, 1995;). Committed individuals usually contribute their expertise,
often working together as teams to produce their best work towards their own

development and the integrity and growth of the organization (Cook, 1994).
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Referring to the key factor “project-planning, organizing, and system-
integration skills”, it seems that in less wealthy football clubs the strategic
plans were established in a collaborative and participative process, which
provides subordinates opportunities to influence the system and redefine the
general organization goals. The empowering directors served as facilitators,
helping to coordinate the workflow of the responsible individuals and teams
(Cook, 1994).

In the key factor “Systems-evaluation and internal-control skills”, the
directors of less wealthy football clubs have the role of evaluator and
counsellor to help individuals evaluate themselves. They assess the unit,
division, or the club as a whole, seeking out excellence to praise, noticing
previously unnoticed good deeds, and offering appreciation to those who are
working hard for the common cause.

In the key factor “Leadership, motivation, and reward-system skills”, the
directors also create a day to day motivational climate of the club in two
categories: (a) they ensure safe, healthy, and fairly compensated conditions of
employment, and (b) they assist and support the team work. (Bowen &
Lawler, 1992; Bridges, 1994; Lawler, 1994; Vogt & Murrell, 1990). Like a good
coach, the directors ensure that the team is playing on a level field with fair
rules and the right equipment. Empowered teams produce their own
motivation and are very different from participative teams, quality circles, or
semi-autonomous teams. They recommend ideas, make decisions, implement
them, and are held accountable (Cook, 1994).

Finally, in the key factor “Selection, placement, and development of

people skills”, the directors spend considerable time to reflect on how well
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they helped develop the individual’s, teams’ and club’s abilities to work
effectively. They support and encourage the growth capacity of individuals.
They use intrinsic incentives to encourage all the members of the club to
maintain a developmental perspective. The developmental goals of individuals
and the club as a whole are reviewed, evaluated and either affirmed or
redesigned (Cook, 1994; Vogt & Murrell, 1990).

The findings also confirmed the Research Question if there is a
relationship between empowerment and the performance indicators of less
wealthy football clubs (revenues, profit/loss, and classification in relation to
annual performance given by Super League of football clubs). More
specifically, the key factors “Total for all managerial skills” and “Management—
information /communication system skills” had a strong and positive
relationship with average revenues of less wealthy football clubs. This finding
is consistent with previous studies on empowerment and organizational
performance, in services sectors (Ashness & Lashley, 1995; Geralis &
Terziovski, 2003), and shows that the level of empowering style which
technical and managerial directors exercised in less wealthy football clubs is
related to the club performance (see Table 6.). The present findings add
credence to the argument that investment in the human capital is a particularly
important factor to achieve competitive advantage (Becker & Gerhart, 1996;
Bowen & Lawler, 1992). However, the findings of the present study did not
reveal that empowerment had a significant and positive relationship with
performance concerning wealthy football clubs (see Table 5.). This finding is
contradicting to the literature which supports that empowerment is related to

the improvement of performance indicators (Ashness & Lashley, 1995; Geralis
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and Terziovski, 2003), and shows that the level of empowering style which
technical and managerial directors exercised in wealthy football clubs is not

related to the club performance.

Empowerment in Greek Sport Federations

Based on the findings of this study the empowerment process is
applied to a mediocre extent by Greek sport federations. This consists a
unique and original finding since there is no related supporting literature. Most
of the literature encountering this issue has to do with the implementation and
not with the extent to which empowerment is used (Ashness & Lashley, 1995;
Randolph, 1995). Moreover, concerning the key factors of empowerment,
Greek sport federations mostly used Systems-evaluation and internal-control
skills, followed by Total for all managerial functions, Selection, placement,
and development of people skills, Management—information /communication
system skills, Decision-making and action-taking skills, Project-planning,
organizing, and system-integration skills and Leadership, motivation, and
reward-systems skills.

As shown from the findings (see Figures 29-49) in wealthiest and
wealthy federations directors used “empowerment style” (blue zone) of
management, while in less wealthy federations directors used not only
“‘empowerment style” (blue zone) of management, but also “most empowering
style” (green zone) of management. Furthermore, the findings of this study
confirmed the Research Question if there is a significant difference among the
aforementioned groups/federations (as shown by government funding), and

the key factors of empowerment. More specifically in the key factor: “Decision-
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making and action-taking skills”, the managerial and technical directors of less
wealthy federations are more likely to apply empowerment to a greater extent
as well as implement the “most empowering style” (green zone), of
management in comparison with wealthiest and wealthy ones. This finding is
not supported by the literature which leads us to believe that although on a
theoretical level government funding is based on performance, on a practical
level funding is awarded based on political and personal relationships,
individual persuasive and political power, level of sport visibility, and personal
managerial effectiveness.

More particularly, in decision making the directors of less wealthy
federations institute an open decision making process where power and
responsibility for a decision are shared openly by all those who will be
implementing it. The final decision move to the point that is most appropriate
in terms of information, expertise and need. This process on the one hand
enhances the federations’ ability to reach their goals and on the other hand
encourages subordinates to work as a team and take on new responsibilities
for developing a successful result and improved service quality in service
organizations (Baetson, 1985; Sweetland & Hoy, 2000), like sport federations.
Furthermore, the directors of less wealthy federations play a facilitative role,
helping to develop effective guidelines delineating not only the decision
participants but also the method of decision making, providing significant
amounts of training which concern teamwork and increased responsibilities
and ensuring that decisions are made accurately and carried out effectively

(Psoinos et al., 2000; Vogt & Murrell, 1990).
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Referring to Olympic distinctions, the directors of most successful and
successful federations used “empowerment style” (blue zone) of
management, while in less successful federations directors used not only
“‘empowerment style” (blue zone) of management, but also “most empowering
style” (green zone) of management (see Figures 50-70).

In addition the findings of this study confirmed the research question
that there is a significant difference among the aforementioned
groups/federations (as shown by Olympic distinctions), and the key factors of
empowerment. More specifically in the key factor “Decision-making and
action-taking skills”, the managerial and technical directors of most successful
federations are more likely to apply empowerment to a greater extent in
comparison with successful and less successful ones. This finding is
consistent with other findings which suggest that more empowering staff
usually improve the performance and productivity of its organizations (e.g.
Ashness & Lashley, 1995; Dickmeyer & Williams, 1995; Leslie et al., 1998).

Also, the findings of this study confirmed the Research Question if
there is a significant difference among the aforementioned groups/federations
(as shown by Olympic distinctions), and the key factors of empowerment.
More particular in the key factor “Project-planning, organizing, and system-
integration skills”, the managerial and technical directors of less successful
federations are more likely to apply empowerment to a greater extent as well
as implement the “most empowering style” of management, in comparison
with most successful and successful ones. This finding is contradicting to the
literature which supports that empowerment is related to the improvement of

performance indicators (Ashness & Lashley, 1995; Geralis & Terziovski,
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2003), and shows that the extent of empowerment and the level of
empowering style which technical and managerial directors exercised in less
successful federations is not related to their performance.

Less successful federations could be characterized as small
organizations since they have fewer employees than most successful and
successful federations. Since, throughout the literature it is asserted that the
flat structure of smaller organizations and fewer departmental interfaces result
in a more flexible work environment (Younger, 1990) which offers the
manager the opportunity to build a strong personal relationship with
employees, contrary to larger ones. The present study has indicated that
teams are very much a part of the culture of smaller organizations (like less
successful federations). In smaller organizations, informal teams are used
because managerial and technical directors believed that the teams’
capabilities and skills are needed to support the organization strategy (Craig &
Moores, 2005). Additionally, the team approach in smaller organizations (like
less successful federations) gives as many employees as possible a voice in
processes, opportunities to influence the system and redefine the general
organization goals, some autonomy, greater flexibility and a sense of being
able to co-operate more effectively and readily with colleagues. Smaller
organizations had crafted a unique approach to teams that suited their needs,
technology and culture. The managerial and technical directors of smaller
organizations (like less successful federations) have valuable interpersonal
and leadership skills and are able to nurture groups and informal teams that
foster the accomplishment of planning goals by showing to employees how

their job fits into the overall organizational goals and encourage them to come
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up with ideas for improving the organizational performance (Ashness &
Lashley, 1995; Miller, 2003; Penzer, 1991; Vogt & Murrell, 1990).

Employees in smaller organizations (like less successful federations in
this study) know clearly what is expected of them and how they can
contribute to the attainment of their organizations’ goals, have high morale,
increased understanding and commitment to the organization objectives, as
well as willingness to make attempts since they get involved in planning
process. (Ashness & Lashley, 1995; Penzer, 1991).

Referring to World distinctions, the directors of most successful and
successful federations used mainly “empowerment style” (blue zone) of
management, while in less successful federations directors used not only
“‘empowerment style” (blue zone) of management, but also “most empowering
style” (green zone) of management (see Figures 71-91).

However, the present study did not confirm the Research Question if
there is a significant difference among the aforementioned groups/federations
(as shown by World distinctions), and the key factors of empowerment.

Referring to European distinctions, the directors of most successful and
successful federations used “empowerment style” (blue zone) of
management, while in less successful federations directors used not only
“‘empowerment style” (blue zone) of management, but also “most empowering
style” (green zone) of management (see Figures 92-112).

However, the present study did not confirmed the Research Question if
there is a significant difference among the aforementioned groups/federations

(as shown by European distinctions), and the key factors of empowerment.
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Concerning these findings there is no related supporting literature.
This study used multiple performance indicators strictly to qualification system
of sport federations (Olympic, European, and World distinction) but it seems
that Greek sport federations pay attention only to Olympic distinctions.

Lastly, relating to active clubs, the directors of large and small
federations used “empowerment style” (blue zone) of management, while in
medium-sized federations directors used not only “empowerment style” (blue
zone) of management, but also “most empowering style” (green zone) of
management (see Figures 113-133).

In addition the findings of this study confirmed the Research Question if
there is a significant difference among the aforementioned groups/federations
(as shown by active clubs), and the key factors of empowerment. More
specifically in the key factors: "Leadership, motivation, and reward system
skills”, and “Total for all managerial functions” the managerial and technical
directors of medium-sized federations are more likely to apply empowerment
to a greater extent as well as implement the “most empowering style” of
management, in comparison with large and small ones. This finding is
contradicting to the literature which supports that larger firms tend to adopt
more HRM best practice than smaller ones (Merrilees & Miller, 1996; Wood &
de Menezes, 1998), and shows that the extent of empowerment and the level
of empowering style which technical and managerial directors exercised in
medium-sized federations is not related to their size (number of active clubs).
However, other findings suggest that managers in smaller business are
increasingly aware of new management approaches such as team working,

devolved management, performance appraisals, etc. and that innovative HR
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practices are no longer restricted to large companies, since smaller
businesses are in many ways the ideal site for the development of HRM
because of the direct communication, flatter hierarchy, greater flexibility and
clearer impact of each employee on organizational performance (Bacon et al.,
1996).

More specifically, in the key factor "Leadership, motivation, and reward
system skills”, the directors of medium-sized federations does not rely on
extrinsic incentives like pay or punishment but create a day to day
motivational climate of the federation in two categories: (a) they ensure safe,
healthy, and fairly compensated conditions of employment, (by helping
structure the federations so that their reward systems are consistent with their
goals) and (b) they assist and support the team work. (Bowen & Lawler, 1992;
Bridges, 1994; Lawler, 1994; Vogt & Murrell, 1990). Moreover, they share a
vision that inspires employees, look for the kind of work and the setting in
which employees’ can best perform and work collaboratively with them. Like a
good coach, the directors of medium-sized federations ensure that the team is
playing on a level field with fair rules and the right equipment, and has all the
power needed to perform work activities. Empowered teams produce their
own motivation and are very different from participative teams, quality circles,
or semi-autonomous teams. They recommend ideas, make decisions,
implement them, and are held accountable (Cook, 1994). Directors nurture a
sense of mutual responsibility and a commitment to helping the federations
achieve their goals. They also create an environment of appreciation, high

expectations and support that allows employees/teams to perform their
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assignments with confidence, and generate more power and more leadership
potential in a large number of people.

Referring to the key factor “Total for all managerial functions” the
directors of medium-sized federations on the one hand used collaborative
process of decision making, and evaluative systems, which build on the
process of “valuing” and not of “criticizing”. On the other hand they used
participative planning process, and developmental plans that emphasize
career goals but also set out the training, experience, and growth in skills
needed to make a progress in the organization (Vogt & Murrell, 1990).

On the contrary the directors of large federations used a more
formal/controlling style of management. More specifically they depend on
extrinsic incentives like pay or punishment, made lone decisions regarding
what team members should do and how they should do it. They also set the
desired achievement standards and a working plan of action without the input
of team members, and finally they focused on providing specific guidance and
establishing work schedules and rules. Moreover, it seems that the directors
of large federations have more explicit and impersonal rules and procedures
associated with all managerial functions (decision making process, evaluative
systems, planning process, and developmental plans), while they are more
concerned with strategic planning, business formalisation and control, and

human resource exploitation.
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Implications

The findings presented and discussed above have implications for the
development and use of the empowerment process in sport organizations.

Considering that empowerment plays a vital role in ensuring that sport
organizations will survive and prosper, the directors of sport organizations and
more specifically of wealthy football clubs must move towards “most
empowering style”, of management. This could happen by developing an
empowering culture based on principles such as: (a) collaborative process of
decision making, (b) evaluative systems, which build on the process of
“valuing” and not of “criticizing”, c) participative planning process, d) reward
systems which encourage teamwork and cooperation e) developmental plans
that emphasize career goals but also set out the training, experience, and
growth in skills needed to make a progress in the organization (Vogt & Murrell,
1990).

Since the key factor of empowerment “Decision-making and action-
taking skills” play a pivotal role in meeting customer needs the directors of
sport organizations and more specifically of wealthiest and wealthy sport
federations should change organizational policies, processes, practices, and
structures away from top-down control systems toward high involvement
practices where power to make decisions, is shared with employees in the
lower echelons of the organizational hierarch (Bowen & Lawler, 1995).
Moreover, the directors of wealthiest and wealthy federations can change
practices to allow employees to decide on their own how they will recover
from a service problem and then surprise-and-delight customers by exceeding
their expectations rather than waiting for approval from a supervisor (Bowen &

Lawler, 1995). By sharing decision-making power, upper management may

226



thus have more free time to think strategically and innovatively about how to
move the organization forward.

Also, the directors of successful and less successful sport federations
should consider that the decentralization/devolution of decision authority to
the employees is a central feature of empowerment, thus they should express
more confidence and trust in their employees through delegation of significant
decision making authority and encourage them to become more involved in
the decisions and activities that influence not only their jobs, but also the
federations’ direction and performance.

Based on the notion that empowerment through employee involvement
in service organizations has been shown to produce positive outcomes (as
suggested by the literature), the directors of most successful and successful
sport federations in Greece should empower employees through their
involvement in planning process. This could happen by implementing a more
collaborative and participative planning process, through the use of quality
circles, or of suggestion schemes, or of team briefings. These
attempts/initiatives, on one hand include the ideas and experiences of
employees, and on the other hand enhance employees’ contribution in
formulating plans that shape the business vision. As more people understand
the organization and where it is planning to go, the more they become
involved in and committed to developing the organization’s goals and
objectives (Bemowski, 1997; Collins & Porras, 1994; Mumford & Hendricks,
1996; Oakland, 1997; Purser & Cabana, 1997; Storey, 1992; Pfeffer, 1994;

Wood, 1995).
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Since the most significant constraint to empowerment was controlling
style of management, directors of sport organizations and more specifically of
large sport federations need to recognize this constraint and must be willing to
shift from a top-down control system and style to an empowering style of
management, if they are to support the implementation of empowerment.
According to the literature (Vogt & Murrell, 1990), this could happen by using
the following strategies and activities:

(a) establishment of functional leadership which delegates employees
to take on considerable responsibilities and look for constant and gradual
improvement,

(b) development of a strategic vision from the bottom up in a
participative manner where the vision and the process that produced it,
communicated to all members of the organization, giving them an opportunity
to be part of an overall plan and the ability to identify their contributions to its
achievement,

(c) creation of a top-management team well-grounded in team work
skills and values (acceptance of individual differences, trust building,
collaborative process of decision making, communication skills, group
problem solving skills, and group leadership skills),

(d) development of personnel and support systems that demonstrate
correspondence between management behavior and the verbalized belief in
people (i.e. fair and competitive reward system that includes all employees in
the organization’s success, a performance-review process that is consistent
and growth oriented, programmes that encourage employee input in the

organization, regular organization-effectiveness surveys, a selection and job-
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placement process that allows for self-assertion and identification with the
goals and the values of organization),

(e) form participative organization and communication structures by
flattening the hierarchy, broadening the span of control, reducing staff
personnel, installing systematic planning and budgeting programmes, and

widening each employee’s area of freedom.

Recommendations for Further Study

The literature in the area of empowerment in sport organizations is very
limited. There appears to be an ever increasing interest in this area, and
further studies could prove to be beneficial. Based on the findings of this
study, the following recommendations are offered for future research:

1. Follow-up studies should be done to the same sample in three to
five years to investigate possible changes in the utilization of the
empowerment process.

2. Research needs to be done to the same population (Greek
Professional Football Clubs and Greek Sport Federations) to assess
qualitatively the extent of empowerment. Qualitative case studies rely upon
data obtained from interviews, and observations. Some of the interview and
observation issues would address members of the board of directors, the style
of management used in human resources, the type of leadership behavior
which appears to be needed to ensure the success of the empowerment
process, and the resistance that is encountered in gaining commitment to
empowerment process.

3. Further studies should seek to include other divisions of the Greek
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football league as well as other professional clubs such as basketball and
volleyball clubs.

4. A useful investigation might also be undertaken to assess the
relationship between the extent of empowerment activities used by amateur
sport federations and the performance of these federations. It would be
necessary to establish which measures of performance would be appropriate.
A suggestion concerning a measure of performance for amateur sport
federations might be the percentage of new athletes’ registration, the number
of participant athletes in Olympic Games, World, and European leagues.
Another suggestion concerning a measure of performance of amateur sport
federations might be the Olympic, World and European distinctions.

5. Areas of further research could also include measuring the impact
of empowerment on the satisfaction and loyalty of spectators.

6. Finally, future research should be designed to establish the validity
and reliability of an empowerment survey instrument which could be used in
any sport organization to evaluate the quantity and quality of empowerment
activities which occurr, and the effectiveness of the implementation of the

empowerment process.

Limitations of study
The study yields interesting insights. However, possible limitations of
this research need to be acknowledged. A total of 9 (90%) of Greek Football
Clubs which belong to the first division (Super League) during the last five
years (from 2003 to 2007), and 20 (77%) of Greek Sport Federations

responded to the survey. According to Babbie (2004), a response rate of 50%
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or more is generally considered an acceptable response rate in the surveys.

Based on this fact and the high response rates, it appears that the results of

the study could be generalized to the target population (Greek Football Clubs
in particular division and all Greek Sport Federations).
Pilot studies are conducted for a range of different reasons.

Furthermore, a pilot study can be the pre-testing or 'trying out' of a particular
research instrument (Baker, 1999). According to Teijlingen van, Rennie,
and Hundley (2001) one of the advantages of conducting a pilot study is
that it might give advance warning about where the main research project
could fail, where research protocols may not be followed, or whether proposed
methods or instruments are inappropriate (testing adequacy) or too
complicated.

In this study a pilot study was not conducted, because the size of the
sample was small (9 of 10 Greek Football Cubs and 20 of 26 Greek Sport
Federations participated in the study), and represented the population of
interest. Thus, the conduction of a pilot study could produce serious
methodological problems arising from contamination (e.g. when pilot
participants are included in the main study, but new data are collected from
these people). In addition, the reliability of the survey instrument (with the
existing data of the main study) was found to be: a= .85. Based on this fact, it
is demonstrated that the decision for not conducting a pilot study was

appropriate/suitable for this study.
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Appendix A: Questionnaire
EPQTHMATOAOINO ENAYNAMQZHZ ANOPQIMINOY AYNAMIKOY

H akdéAouBn épeuva éxel oxedlaoTei yia va 0ag fonBriael va avayvwpioeTe KAl VO KOTAVONOETE
T0 OIKO 00g TPOTTO dloiknong. Aev UTTAPXOUV OWOTEG Kal AABoG atmavtoelg N KAAUTEPN
ammavTnon eival ekeivn TTou TTEPIYPAPEI IE TV MEYOAUTEPN aKpPIBEIa TNV CUTTEPIPOPA oag. H
épeuva givalr TTPWTIOTWG yia dIKA 0ag Xpnon 1o ovopa cag Oev Ba emouvdamTeTal oTa
atroTeAéopaTta 0ag. Oa BéAaPe, WOTOCO, Va OUYKPIVOUUE TIG ATTAVTACEIG 0AG JE AUTEG GAAWV.
AuTh n €peuva Ba eival 1IBI0ITEPO XPrOINN AV OI ATTAVTAOEIG 0ag €ival 660 To duvard TTio
eINikpiveic. O1 amravtAoelg oTiG akdAouBeg epwTtnaelg Ba ypnoiyotroinbouv yia Adyoug
ouyKpIonG OedOPEVWIV.

1) Ovopa OMOSMONAIAS / M.A.E:

2) dulo: Avdpag lNuvaika

3) HAikia

4) Moio €ival To HEYOAUTEPO ETTITTEDO EKTTAIOEUONG TTOU £XETE OAOKANPWOEI ;

a) Nupvdoio/AUkelo
B) A.E.L/T.E.L
y) Metatrruxiakog TitAog

5) EioTe Texvikd oTéAexog Tng OMOZIMONAIAZ /TT.A.E:;;  NAlI OXl

Av a1TavTAoATE val OTNV TTPONYOUNEVN £pWTNON TI €iDOUG OTEAEXOG €iOTE:

a) Texvikog AieuBuvtnig
B) Texvikég ZuuBouiog

y) AAAo (d1aTuTTWOTE)

6) EioTe dioiknTikd oTéAexog THG OMOZITONAIAZ / TT.A.E:; NAI OXl

Av a1TaVTAOATE Val OTNV TTPONYoUNEVN £pWTNON TI €iBOUG OTEAEXOG

gioTe (dIOTUTTWOTE)

MapakaAw aTraviAoTe O€ KABE €TTINEPOUG OTOIXEIO OCO TTIO EINIKPIVA UTTOpPEiTE BacI{OPEVOI
otnv dIKr cag Bewpnon TNG CUPTTEPIPOPAS 0ag Kal Twv TTPAEEWV Gag Kal Ol 0€ auTd TToU
€IKACETE OTI PTTOPEI va gival N «owaoTh atrdvinon». Kal TaAl, auTr n £épeuva gival TTpwTioTwg
yla va oag BonBniaoel va KatavonoeTe KAAUTEPQ Tov OIKO Gag TPOTTO dIoiknong.

KUKAWOTE TO yPAUUA TTOU QVTATTOKPIVETAI KAAUTEPA OTNV CUUTTEPIPOPA OAG, OTO TTEPIBAAAOV
TTou Trepiypdetal. Ta dUo dkpa onueia ag kaBe evotnta, R, E kai 6, N kabopilovTal, evw Ta
Tpia onueia yeTagl Toug, 6xI. KukAwate 1o péoo onueio Y, L, yévo av ouptrepipépeaTe £TOI
OTTWG TrepIypdgeTal ato R, E kai o1o &, N 10 idl0 ouxvd, kukAhwaTe O, A 1} B, U e€apTwpevol
a1d 10 Tolo dkpo onueio (R, E 3 G, N) Trepiypdpel kaAUTepa Tn cupTrepIpopd aag. Ooo cival
duvardv, TTPooTTaBnRaTE va KaBopioeTe TTOU €ival TTO GUXVHA N CUNTIEPIPOPA CAG avANETT OTA
OUo akpa onueia.

246



| R,E | o,A | Y, L | BU 6,N

ZYMOQNQ TEINQ NA MPArTMATOMOIQ TEINQ NA ZYMPQNQ
AMOAYTA ME IYMOONHIQ EZIZOY THN ZYMOQONHIQ AMOAYTA ME
THN AIATYMNQSH ME THN AIATYTIQZH KAl ME THN THN AIATYMNQSH
TOYR, E AIATYNQXH  TOR,EKAITO  AIATYNQZH  TOY G, N

TOYR, E 6, N TOY 6, N

MNapadeiypa: Na va Tapakiviiow Toug epyalouEvoug,

| N u | L | A E
Algpeuvw TO €iBOG Kal TO Toug avTapeifw Kal TINWPEW
mePIBAAAOV TNG epyaadiag OTTWG eyW Bewpw atrapaiTnTo.
oTo oT1roio Ba atrédidav

KaAuTepa.

1. Kartd tnv emikoivwyia pe ToUC UPICTAUEVOUC HoU, OUVABWC TTapéxw

R 0 y B | G
HOVO TIG amapaiTnTeg TEPICOOTEPEG TTANPOYOPIES
TANPOYOPIiEC TIPOKEIPEVOU amod auTéC TTou amaiToUuvTal
va oAokAnpwOsi h epyacia. Kal TPooTTabw va Toug

ponBhow va avtiAngBouv
TNV eupUTEPN EIKOVA.

2. Edv pmopouUoa va dnuioupyhow To «TéAeio» aloThud TTAnpoopiwy auto Ba

Hmopouloae,
\ N | u | L | A | E
Na divel ge 600 TO Na mapéxer povo Tig
duvaTov TePITTOTEPOUG anapdiTnTeg TANPoYopieg
avBpwTou¢ Thv TTpdapach Tou XpeidlovTal yia va
0¢€ HN - EUTTIOTEUTIKEC @épouy €I¢ TéEPAC TIC
TANpOYopiEC. £PYACiEC TOUG.

3. OTav oulnTw yia TNV gpyaaia pou de auvadéApouc, Tpoomabw va:

R | o y B | G
amoKaAUTITW Hovo 6,TI oulnTw eAelBepa padi
KAtd Th yvwpun pou TOUG TNV £pydaaia pou Kai
dikaloUvTail va yvwpilouv £TOI YTropei va e

ponBhaoouv A eyw va
ponBnow ekeivoug

4. Orav emKoIVWVW HE TOV TTPOTOTAUEVO HoU K He uynAoPpaBua aTeAéxn, sipai

N u | L | A | E
Tp6Bupog va eEnyhow gipal TPooEXTIKOC OTO TI
oTIdATOTE Eépw Kal Aéw @opolpevog/n 6T Ba
oKéPTOoMAI YId OTTOI0ONTIOTE dWwow AdBo¢ evtUTwon h
onuavTiké Béua. Ba pavw pAuapoc/n
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5. Otav dioxeTelWw TANpoYopie¢ oUVABWC:

G B | v

o | R

Kdavw o611 ymopw yia va
diacpahiow 61! ol
TAnpoYopieg

NiaopahiCw 671 ol
TANpoYopieC GVTWG
xpeidlovral poToU TIg

KaTeuBbuvovTal eKei TTOU dloxeTelow.
amaiTeital yia va
diekTrepaiwBei n epyacia
6. Otav Taipvw {ia amépaocn Kai evepyw:
N u | L | A | E

2 uvAbwg ipail o
oulwvia Je 600UC
EUTTAEKOVTAI Kdl Ol
evépyelég Hou BewpolvTal
HEPOG EVOG eUpUTEPOU
ouvoAou.

7. "Otav mélopal va TTdpw Hia yphyoph amoégaon,

Eipai o pévoc umevBuvoc,
e€aokwvrag Thv d0vaph
Hou O0Tw¢ amaiTeital.

R | o | v

B | G

Apéowce Ttdipvw Thv
amépaon kai avaiappdvw
Tnv €uB0VN yI " auTAv.

IpAyopa ekTIHW ThV
KardaTtaoh, amopaci{w av
KAmolo¢ dAAo¢ TtpéTrel va
ouutepiAngOci, kai av vai,
KabuoTepw oTh AAYN TG
anépaonc.

8. Ze& gxéan de Tov TPOTIO AciToupyidag, eijar Tremeiouévog OTI

N u | L

A E

H dUvapn The opddag v'
amogacilel kal va dpd
TpéMel va uttepioxUel av ol
ouvOnKe¢ eival o1 KaTdA-
nAgg Kai n opdda civai
ETMAPKWCE avamTuypévn.

H atopikh tpoomtdBeia
£x €l TTOAU KaAUTEpa
amoteAéopara amd 6TI h
opadIKA.

9. OrTav o mpoioTduevog pou avaBéTel Hia epyaaia, ouvhBwg

R o | v

B G

AvaAaupdavw mARpn
€uBlvn Kai ekTEAW TRV
gpyacia gévog pou 6ToU
duvapai.
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epyaocia, va diacpahioTei
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eMITUXIA.



10. TTapakivw Toug ugioTduevoUg Hou

N | u | L

A

| E

Na epyaoToUv oav pia
opada. O1 ouddeg civai mo
I0XUPEC amd avOpwTToug
Tou epydlovTal atopikd
Kal €Tl PUTTOpoUV va
KAVouV TTepI00OTEPA XWPIC
Th PonBeid pou.

11. "Orav oxedialw, mpoTIUw

Na epyalovral gévol Toug
Kdl va avagépovrdal o€
péva.

R | o y

| 6

Na To kdvw TpwTa pévog
Hou, HETA va To deifw oTov
TPOTOTANEVO HoU Kal TEAOG
va avagépw aToug
UQIOTAPEVOUC TI vd
TEPINEVOUV.

12. ‘Otav opyavyvw Tnv gpyaagia Hou Kdi ToUG UQIOTAUEVOUG

Na ouvepydlopal TpwTa pe
Toug dAAoug via va
avanTUw éva supUTepo

ox €010 KAl HETA vda Hol-
dCopai Tn dpacTnplOTRTA
Tou axedIaopoU HE TOUG
UQIOTAPEVOUC.

Hou,

N | u | L

A

E

e€nyw TTPOOEKTIKA ThV
€upUTEPN €1KOVA Kal
émeitTa epydlopar e TIG
EUTTAEKOUEVEG OpAdEC
woTe va kaBopiaTouyv ol
€uBUlveg TNC KABeiag.

13. Tia va oAokAnpwBOci emiTuxWe £va épyo, cival kaAUTepa

TTepiypdpw pe oapiveia
Thv gpyacia Kai TIC

€uBuvec Kai To aloTnua
avagpopdg, kdBe aTopou.

R | o | v

B

G

Na Aeg oToug
UQIOTAHEVOUG ETTAKPIPUWG
TI va kavouv pAua pnua,
Kdl KATOTIIV TTO00 XPOVO
€xouv oTh 81d0ean Toug
yia va oAokAnpuwoouv KdBe
priva.

Na ouvTovioeic kat' apxiv
TO OUVOAIKO £pyo, KATOTTIV
va emavefeTdeig kAOe
pPApa waote o kabévac va
yvwpilel TI amaiTeiTal kai
TIW¢ h epyaoia Tou/Tng
oupmeptAaupdveTal oto
oUVoAO ToU £pyou.

14. Ovav éva épyo cival ToAU TepiTtAoKo Kal oUvOeTO, 0 81EUBUVTAC HoU TTPOTIHG

N u | L

A

E

Na ouvepydletail pe pia
opdada yia va diaopaAioel 6Tl
6Ad Ta KoppdTia 'KoAdve' Kai
OTI 0 kaBévag yvwpilel T
OUVEICQOPd TWV UTTOAOITTWY
HEAWV TG opddag.
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oAoKARpoU To £pyo Kai va
atmhoTrolei KAOe TUAKA WaTE
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Tou, Ttapd va pagileTar oThv
IKavoTNTA TWV avBpwnwy va



epydlovTal amd Koivou.

15. O kaANUTepoC TPOTIOC Yia va axedIdoeic éva opyaviopod eivai

R | o y | B | G
Na ouykevTpwveig Tn Na evBappUveig Thv
dUvapn kai e€ouaia WwoTe deTapipaon e€ouaiacg Kai
oMol o1 epyalopevol va duvapng oTo WHéyiaTo
TAnpopopoUvTdl yId TIG duvaro woTe va
OI10IKNTIKEC ATTOPATEIC Kal peyioTomoloUvTai ol
dpdoeig Tou opyaviopou. IKQVOTNTEG TWV

epyalopévwy.

16. Katd tnv aioAdynon Twv ugioTapévwy Hou, oUVABWC

N | v | L. [ A ] E
Koivomoiw tnv aioAdynon OUUTTANPWVW Td
Hou divovTacg Thv eukaipia anapdiTnta £yypagda,
OTOUC UQIoTapévoug va oTéAVW éva avTiypagpo aTo
avTamokpiBolv. TUAUA TIPOCWTIIKOU Kdl

Tpoomabw va pnv
dnuioupynBolv

TpopAAuara.
17. O1 vgigTrdapevor pou yvwpilouv mdavra,
R | o | v B | G
OTI eyW cipai o TTw¢ amodidouv, og ToI0UC
TPOIOTANEVOC, KAl Ol Topei¢ amodidouv oAU
aio0AoyAOEIC oV Yid ThY KaAd (3nAadh Ta duvartd
am6dooh Toug Oa TOUG onyeia) Kal o€ TToI0UG
kaBopigouv {nThuara xpeidlovrai peATiwon
omwc¢ o1 au§hoeic pIoBwv (3nAadn Ta adlvarta onyeia
Kdl 0l TTIPOaYWYEC. TOUG).
18. H mpooéyyion pou oTo Bépa Tou eAéyxou cival va
N U L A E
Na ponéuw Toug Na mapakoAouBw
UQIoTApEVOUC Hou va TPOOEXTIKA TI oUMPAivEl
avantuouv autoéAeyxo Kai va diacpaAi{w Tnv
Kdl vd €TITUXOUV UYNAG- Umap&n evo¢ ouaTANATOC
Tepa emimeda UTTEUBUVO- eAEyXWY.

TNTAG OTOV 0PYAVIOHO.

19. O kaAUTepog TPOTIOC Yia va diacpaAioTei 4TI h epyacia yviveTal eumpoBOeopa civar:

R 0 y | B G
Na kaBopileig Na diacgpahileic 611 o
OUYKEKPIPEVEC kaBévac avriAappdveTai TIg
TpoBOeayieg, va TPoOETUieg KAl TWG AUTEG
TapakoAouBeic ouvexwe emnpedlouv Tnv epyacia Twy
Thv TTpd0odo, Kal va dAMwv, va apeipeic kai va
emPdAeic KUpWOEIG o€ avayvwpileic Thv €ykaipn
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600UG KabuaTepouv. amédoan.

20. Orvav ot éva epyalopevo pémel va emiPANOoUV KUPWOEIG - TOIVEG, TIPOOTIABW va

N | v | L | a | E
2ulnThow To TTPOPANua, Aiaogahiow 611 n Tipwpia
Kai va diepeuvhow gival avdaioyn Tng
Hakpoxpovieg AUoelg, TapdPaonc Kai evnuepwvw
TpoToU emiPAnOei TToIvVA 6Aouc T1 Ba ouppei aToug
Kdl Kataypdyw tnv epyaldopevoug Tou
TapaTuTia. dnuioupyolv TpopARUara.

21. Q)¢ nyétng, mdvra Tpoomabu

R | o | v | B | G
Na koiTdw Toug avBpwToug Na epmvéw Toug dAAoug va
Hou oTa pdria kai va amoTeAoUv Ttapddeiypa Kai va
yvwpilw TeplogoTEPa Yid ouvepydlopar cuvadeA@ikd padli
Thv gpyacia Toug atm auTtoUg TOoug.

Toug idloug woTe va diathpw
ThV NYETIKA Hou Béon.

22. Tia va mapakiviow Tou¢ gpyalopevoug,

N | u | L A E
Aigpeuvw To €idog Kal To Toug avtapeipw Kar TIHWPW
mepiPdAAov TG epyaciag OTWC eyw Bewpw amapaitnTo.
oTo omoio Ba amédidav

KaAUTEpa.

23. ZUdpwva Pe TV euTelpia Hou, €Xw A&l OTI 01 UPIOTAPEVO! TTAPAKIVOUVTAI TTEPITOOTEPO

R | o y B G
Me mepioodTEpa xphpara, Me avayvwpion kai IkavoToi-
€AeUBepo XpOVOo Kal non Tou TPoEPXETAI KAVOVTAG
uynAoTEPN Béon oTnv KaAd Tn douAeid Toug.

IEpApxia Tou opyaviauou.

24. ZTnv nyeaia sival ongavTikoTePo

N U L A E
Na ouvepydleoai pe Toug Na decixvel¢ mavra ot
dAoug epyalopevoucg e yvwpileIg TTOU Tthyaivelg Kai va
TETOI0 TPOTIO WOTE vd éxeic duvayun Kkair auToTeEmoi-
yivovTai o duvaTtoi Kai ©non oTi¢ dIkéG oou aTOYEIC.

O EMTUXNUEVOL.

25. Otav epydlopal He TPOOWTIKG XWPIC KivhTpo, cUVABWC

R | o | v B G
TTpooma®uw pa avtiAngbw 2 uvepyalopar padi Toug Wwate
T1 6a ATav auTto Tou Ba va Tou¢ yvwpiow KaAUTepa,
TOUG €Kave vd epyacTouv KaTomiv Toug Pondw va
Kdl TOUC TTapakoAouBw EVTOTIiIOOUV TNV gpydaia TTou
0oTEVA WOTE vd TOUG Taipidlel TEPIOAOTEPO OTIC
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TAPAKIVW, IKaVOTNTEC TOUC R Toug Ponbw
va Ppouv pia dAAn douAcid.

26. Otav emiAéyw véoug epyaldpevoug

N | u | L A E
TTpooma®w va Taiptagw TTpooma®uw va amokAciow
Thv €pydacia oTo dTouo ToUG TpoPANpATIKOUG
woTe va emTeuxOei gpyalopevoug, Toug
Hakpoxpovia emiTuxid. 0KVNPOUG Kal EKEIVOUG TTOU

dev umopw va S101khow
amoTeAeopaTikd.

27. Otav évag vgpiaTdpevog dev amodidel KaAd ae Hia epyagia, auvABwg

| R o y B | G
2 uppouAcUw auTod To dTopo KdaBopai pe To dTopo Kai
Kdl av autd dev Tpoomadw va kabopiow Ti
AgiToupynoel, Tov xpeldleTal TpoKeIUévou va
avTikadioTw TpIv 0AoKAN- Kdavel Thv doUAsia Tou
pWOEl ThV €pyaacia Tou. aTmoTEAEOUATIKA.

28. ZTnv ouvepyacia de dAAoug epyalopevoug TPooTaBw va CUPTTEPIPEPOW HE TN

oKkéYn OTI

| N u | L | A | E
ol gpyalopevol pmopolv va O1 epyalopevor ©' apeipBolyv
EMITUXOUV TTEPITOOTEPA, OTI oTav ekTeAoUV Tnv epyaaia
pali pmropoUpe va PeATIW- TOUG OTIWG TOUG
voule KAOe kaTdoTaon, Kai utrodcixOnke, oc avTiBeTn
OTI PmopoUie va paBaivoupe TepimTwon Oa TipwpnBolv
douAcUovTac padi. (utooToUV KUpWaoEIg).

29. Av éXw ouvepyaoTei e KATTOIOV YId APKETA Xpovid,

| R o y B | G
TTioTebw 611 Ba émpeme va Oa émpeme va
yvwpilel Ta épia Tng avTiAagpdveral Téoo Exel
gpyaociac kai Ti epigévw am’ avamntuxOei péoa amod Tnv
auTov. douAeld Kai va yivel o

TOAUTIHOG OTOV 0pyaviouo.

30. Av kdmolog dev avanTUooeTal péoa oTh epyaaia

\ N u | L | A | E
TTpooma®w va avTiAngdbw To TTioTelw 611 dev UTTApXE!
TPOPANUA Kal KAvw OTI TpoPAnua epdoov To dTopo
HTTopW yia va PponOnow. Kdvel Th douAeid Tou

amoTeAsouaTIKA Kal Ta Tdel
KAAd € TOV TTPOIOTANEVO TOU.
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Appendix B: Performance Indicators of Professional
Football Clubs

ONOMA TT.AE.:

AKAAHMIEZ

1. Ap1Buoc eyypagwy aBAnTwy oThv 2002/03

Karhyopia avd £vog:

2003/04

2004/05

2005/06

2006/07

a) Kdtw Twy 11:

p) Karw twv 13

y) Kdtw Twyv 15:

) Kdtw Twv 17:

€) Néwv:

ot) EmtayyeApatikh opdda:

2. ApIBUOC oUPPETEXOVTWY aBANTWY 2002/03

O0TOUC aywveg TWV KaTthyopiwv avd
éToG:

2003/04

2004/05

2005/06

2006/07

a) Katw Twy 11

p) Karw Twv 13

y) Kdtw Twyv 15:

) Katw Twv 17:

€) Néwv:

21) EmayyeApariki opdda:

ATONIZTIKOZ AOAHTIZMOZX

3. Kararafn oupdadac avd karhyopia
Super League:

2002/03

2003/04

2004/05

2005/06

2006/07

a) EmayyeApariki opdda

p) Néwv*

4 Kardragn (1"- 2" ©¢on -
e§aogpdAion ouppeToxng aTo Champions
League) otn Super League:

2002/03

2003/04

2004/05

2005/06

2006/07

a) EmayyeApariki opdda

5. Katdragn (3" - 6" ©éon, ouppeToxh
oTo KUmeAho Uefa) otn Super League

2002/03

2003/04

2004/05

2005/06

2006/07

a) EmayyeApatikh opdda

6. Aidkpion (1" - 2" Béon- oupdeToxh
oTov TeAIko) ato KumeAho EAAGDAG:

2002/03

2003/04

2004/05

2005/06

2006/07

a) EmayyeApariki opdda

7.Aidkpion (1" - 2" Béon oTov dpiAo
Champions League mou onpaivel 6TI

2002/03

2003/04

2004/05

2005/06

2006/07
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Tepvdel aTnV ETOPEVN 9don)

a) EmayyeApatikh opdda

Aidkpion (3" Béan oTtov iAo
Champions League mou onpaivel 6TI
ouvexiCel oto KumeAho Uefa)

2002/03

2003/04

2004/05

2005/06

2006/07

A) EmtayyeApatikf opdda

Aidkpion (1"-3" Béon otov 6uiIAo Tou
KumtéAhou Uefa mou onpaiver 6T
Tepvdel aTnV ETOUEVN 9don)

2002/03

2003/04

2004/05

2005/06

2006/07

A) EmtayyeApaTikf opudda

2002/03

2003/04

2004/05

2005/06

2006/07

1. Ecoda

2.Képdn / Znpieg

3. % Eo6dwv amd TTwARgeig
€10IThpiwy

4. % Eoddwv améd Xopnyieg

5. % Eoédwv amd ThAcoTTikd
dikaiwpara

6.% TTwAACEIC AUBEVTIKWY £18WY
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Appendix C: Performance Indicators of Sport Federations
OMOZTTIONAIA:

ANATTITY=IAKOZ AOAHTIZMOZX - OMOZTIONAIEX

1. Ap1Buéc evepywv owpateiwy (oUPPETOXA 2003 2004 2005 2006 2007
oe 1 aywvioTikA Ttepiodo - 1 €Tog éoTW Kal
oc évav aywva:

2.Ap1BuoC evepywyv aBAnTWV/Tpily ot 1 2003 2004 2005 2006 2007
aywva avd £vo¢:

2.Ap1BUOC eyypapwy aBANTWV/TpIwv oTnv 2003 2004 2005 2006 2007
Kkarnyopia avd £1og:

a) TTapmaidwy:

p) TTaykopagidwy:

v) TTaidwv:

) Kopacidwv:

e) Epnpwy:

27) Neavidwv:

4.Ap1Bpdc ouppeTEXOVTWY aBANTWV/ TpiIv 2003 2004 2005 2006 2007
O0TOUG aywVveG TWV KAThyopiwyv avd £1og:

a) TTapmaidwy:

p) TTaykopagidwy:

y) TTaidwv:

8) Kopacidwv:

e) Epnpwy:

21) Neavidwy:

AT OONIZTIKOZ AGAHTIZMOZ

5.Ap1Bué¢ abAnTwv/Tpibv EBvIKAC opddac 2003 2004 2005 2006 2007
avd Kkarhyopia:

a) Avdpwyv

p) Fuvaikwv

v) Epnpwv:

d) Neavidwv:

g) TTaidwy:

271) Kopagidwv:

Aiakpioeic (1" - 8" Béon) oc kABe kaTthyopia | 2003 2004 2005 2006 2007

255




oc Eupwmdikd TTpwtaBAfuaTa:

a) Av3pwv

p) Fuvaikwv

v) Epnpwv:

d) Neavidwv:

g) TTaidwy:

2 1) Kopagidwv:

7.Aiakpioeig(1" - 8" Béon) oc kABe
karthyopia oc TTaykéopia TTpwTaOAnpara:

2003

2004

2005

2006

2007

a) Avdpwyv

p) Fuvaikwv

v) Egnpwv:

d) Neavidwv:

g) TTaidwy:

27) Kopagidwv:

8. Aiakpioeic (1" - 8" Béan) oc KAOe
katnyopia oe AieBvh Meetings:

2003

2004

2005

2006

2007

a) Avdpwyv

p) Fuvaikwv

v) Egnpwv:

d) Neavidwv:

g) TTaidwy:

27) Kopagidwv:

9. Aiakpioeic (1" - 8" Béon) oc kGOe
Kkarnyopia oe MeooyeiakoUg Aywveg:

2003

2004

2005

2006

2007

a) Av3pwv

p) Fuvaikwv

v) Epnpwv:

d) Neavidwv:

g) Taidwv:

27) Kopagidwv:

10. Aiakpioeig(1" - 8" Béon) oc kdBe
kathyopia e OAUPTIAKOUG AYWVEG:

2003

2004

2005

2006

2007

a) Av3pwv

p) Fuvaikwv

v) Epnpwv:

d) Neavidwv:

g) Taidwv:

27) Kopagidwv:

11. Ap1Bu6C oUPPETEXOVTWY aBANTWV/Tpilv
ot Eupwmadikd TTpwraBAApara:

2003

2004

2005

2006

2007

a) Av3pwv

p) Fuvaikwv

v) Epnpwv:
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d) Neavidwv:

g) TTaidwy:

27) Kopagidwv:

12. Ap1Buo¢ ouppeTEXOVTWY ABANTWYV/ TpItY
oe TTaykéopa TTpwTaBAhpara:

2003

2004

2005

2006

2007

a) Avdpwv

p) Fuvaikwv

v) Epnpwyv:

d) Neavidwv:

g) TTaidwy:

21) Kopagidwv:

13. Ap1Bu6¢ ouppeTEXOVTWY ABANTWY/ TPItY
oe Aiebvii Meetings:

2003

2004

2005

2006

2007

a) Avdpwv

p) Fuvaikwv

v) Epnpwyv:

d) Neavidwv:

g) TTaidwy:

21) Kopagidwv:

14. Ap1Buog ouppeTEXOVTWY ABANTWYV/ TpItY
oe MeooyeldkoUg Aywveg:

2003

2004

2005

2006

2007

a) Avdpwv

p) Fuvaikwv

v) Epnpwv:

d) Neavidwv:

g) TTaidwv:

21) Kopacidwv:

15. Ap1Bud¢ ouppeTeEXOVTWY ABANTWY/ TpItv
oe OAupmiakoUg Aywveg:

2003

2004

2005

2006

2007

a) Av3pwv

p) Fuvaikwv

v) Epnpwv:

d) Neavidwv:

g) Taidwv:

27) Kopagidwv:
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Appendix D: COVER LETTER

EAAHNIKH AHMOKPATIA

HANENIETHMIO NMEAOINONNHXOY

>XXOAH EIIIXTHMON ANOPQITINHX
KINHZHX & IIOIOTHTAX ZQHX
TMHMA OPIANQXIHXE KAI AIAXEIPIZHE AGAHTIEMOY

Avccdvdpov 3-5, 231 00 Zrdptn
TnA. 27310 -89658
Fax. 27310-89657

E-mail: thanosk@uop.gr

2YNOAEYTIKH EMIZTOAH

AcioTipe Kupig/kupia,

To O6voud pou eivar AAKNoTIG TMataiwdvvou Kal TTPAYHOTOTIOW HIa
€PEUVA OXETIKA ME TNV evOuvAuwaon Tou avBpwTrivou OUVAUIKOU OTOUG
aOANTIKOUG opyaviopoug, yia Tnv OTTOKTNON TOu OIDAKTOPIKOU TiTAOU OTnV
aBbANTIKA dloiknon oto MavemoTruio MNeAotrovvricou. O okoTdg TNG €pEuvag
gival va epeuvnBolv Ol TIPAKTIKEG TNG €vOUVAPWONG TOu QvOpPwWITIVOU
duvauIikou oToug aBANTIKOUG 0pyavIoPoUg OTTwG 0 BIKOG 0ag. To dvoud oag Kal
n avriotoixn O1EUBUVON TOU NAEKTPOVIKOU TAXUOPOUEIOU CAG ETTIAEXTNKAV
Méow Tou KaTaAdyou Tng Mevikng Mpappareiag Tou abAnTIcuoU.

Aedopévou  OTI n evduvdpwon Tou  avlpwTtrivou  dUVAUIKOU
XPNOIMOTTOIEITAI EUPEWG OTTO TIG ETTIXEIPHOEIG KAl TOUG OPYAVIOHUOUG, N yVWOon
TWV TTPOKTIKWY TNG evOUVANWONG Tou avBpwtrivou duvapikou Ba BonBouoe
oTnNV TTEPAITEPW AVATITUEN TOU ABANTIKOU £TTAYYEAUATIOUOU, KOBWG ETTIONG Kal
Ba TTapEixe TTANPOPOPIEG OXETIKA PE TOV BABPO £QapPUOYNS TNG EVOUVANWONG
TOU avOpwTTIVOU SUVANIKOU 0TOUG aBANTIKOUG OpyavIOHUOUG.

AOyw TNG aBANTIKAG oNuaciag Tou opyaviopou oag, N CUUMPETOXN OOG
gival TTOAU onuavTikr). ©a 1O eKTIHOUCANE TTAPA TTOAU €dv Ba pTTOpOoUCATE VA
datravroete Ok AETTTG QTG TO XPOVO OAG VIO VA OCUPTTANPWOETE TO

OUVNMUEVO EPWTNHATOAGYIO.
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O1 ammavtioeig oag Ba KwdIKOTTOINBoUV apiBunTiKA yia va e6ac@aAIOTEI
N QvwvUdia Kal n eUTOTEUTIKOTNTA. Ta oToIxeld Ba Xpnoipgotroinbouv  yia
akadnuaikoug Adyouc. OAa Ta epwTnuaToAdyIa Ba KATAoTPaPOUV WETA TNV
OAOKAApwWON TNG €PEUVAG.

Edv éxete oTTOIEOOATTOTE EPWTACEIG OXETIKA PE TO EPWTNUATOASOYIO N

TNV £PEuva, TTAPOKAAW PNV OIOTACTE VA ETTIKOIVWVACETE padi pag.

AAknoTig MNarmaiwdavvou, M.Sc.
Ytmowngia AiIdGKTwp
TnA: +306932954389
alkistisp@uop.gr

EmBAéTTwy KabnyntAg: Dr. ABavdaoiog Kpiepddng
AvatmrAnpwTthg KabnyntAg
TnA.: +306977234055
thanosk@uop.gr
204G EUXOPIOTW YIa TNV CUVEPYaaia Kal Tn fonBecia oag.
Me ekTipnon,

AAknoTig Matraiwdvvou, M.Sc.

Ytroyneia AIdAKTwP

MavemoTruio MNMeAoTrovvrioou
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