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Abstract

The huge political and socioeconomic transformations, which have taken place in
recent years in Europe and in the wider Mediterranean area, resulted in immigration.
Immigration caused a challenge to the host countries, since they had to face the problem of
integration of the immigrants in their societies. However, the stereotypes and the prejudices
that exist in each society, along with the wider historical, political, economic and social
environment, constitute sometimes barriers towards this direction. Within this context,
literature is important, since literature texts reflect this environment and represent the images
of ‘Other’ in their stories. At the same time, the literature texts can shape ideologies,
behaviours and attitudes, especially when they refer to young children. Therefore, literature
has a twofold scope: to depict the stereotypes that exist in a society regarding the ‘Other’ and
to cause a change in people’s behaviour and attitudes towards people from other racial,
religious and cultural backgrounds.

The present research tried to explore the image of “Others” through two literature
books: ‘The Last Black Cat’ by Evgenios Trivizas and ‘Gasment the Fugitive with the Flute’
by Katerina Mouriki. The analysis of these books took place using the iconological approach.
The central issues of these two books are social stigmatization of immigrants based on the
prejudices and social stereotypes that can result even to genocide, the social exclusion, and

the intolerance of the “Other”.
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Introduction

Statement of the problem

Questions on identity and alterity regarding “the right to respect of cultural identity,
how institutions defend this right, the limits of tolerance towards others, the relationship
between multiculturalism and domination, among many others” (Lalagianni, 2009: 50) come
up to the surface. As a result, a world is appeared in which geographical and cultural
boundaries are tested through the intense and multifaced character of migrations making it a
necessity to explore various ways that promote tolerance and humanity as immigrants are
alarmingly altering the cultural landscape of the country changing the homogeneous and solid
identities of the previous years (Lalagianni, 2009).

Children’s and young adult literature, which deals increasingly with multicultural and
universal issues, gives the chance to discuss the acceptance of differences and the opportunity
for the coexistence of people from diverse cultural backgrounds (Bousalis, 2014). European
literary production about The Other is found in French texts as well as in the production of
other multicultural societies such as Germany, the Netherlands, Canada and Great Britain
(Wust, 2005; Lalagianni, 2009).

Neo-Hellenic literature books for young readers also try to depict a society that is still
making efforts to gain homogenity from a cultural and ethnic standpoint, due to the recent
massive migrations that make it necessary to gain a multicultural perspective. Basic issues
examined by these novels deal with the different identity of the immigrant and the multiple
and multidimensional interactions with other social groups that form the unknown and strange
foreigner’s character who is the Other. Such literature repels the ultimately conservative ideas
and stereotypes of the past and focuses on the real experiences with the ‘Other’ gained
through imaginative situations with a complex universe. As a result, the young public is
sensitized to critical issues which involve issues of ethnicity, race, religion and culture
whereas becomes involved in a new changing reality away from discrimination and the
subsequent marginalization. Moreover, negative social constructions become recognizable by
the young reader and feelings of tolerance are enhanced. Human relations stay in the forefront
and universal human feelings is ordered in this age of a globalized world (Lalagianni, 2009;

Campano & Gisho, 2011; Bousalis, 2014).



Aim of the research
Thus, the aim of this research is to explore the image if immigrants in the children’s

and young adult literature. More precisely, through the analysis of Greek literature texts for
young children and adolescents, this research will try to identify the way, in which immigrants

are presented, within the context of multicultural education.

Methodology

In the present research we will try to examine the image if immigrants in the
children’s and young adult literature based on two books. The selected books are: ‘The Last
Black Cat’ by Eugene Trivizas and ‘Gasment the Fugitive with the Flute’ by Katerina
Mouriki. The reason for which these two books were chosen is primarily because of their
content, since they deal with the image of ‘Other’, and issues related to this image, such as
social exclusion, prejudices and stereotypes.

For the purposes of this research, the imagologie will be used as a methodological
tool, and more precisely the iconological approach, based on the steps proposed by
Ampatzopoulou (1998). In the field of literature, the field of comparative glossology, which
places emphasis on the issue of heterogeneity, is called cultural imagologie (Lalagianni, 2003:
14). Ampatzopoulou (1998: 239) proposes this term, when it comes to the examination of the
image of the ‘Other’ in literature texts.

The field of cultural imagologie is in fact a reading method and interpretative
approach of literary texts, aiming at the examination of the way in which the reality is
reflected in literature, more or less distorted, hence resulting in the production or reproduction
of the dominant ideology (Pagkalos, 2001: 107). Therefore, through this process, the
researcher examines the possible existence stereotypes, as recorded in the collective memory
and perpetuated through the literary texts, as well as their impact on the perception of
literature, on the literary criticism and in general on the history of literature.

The main issue examined through imagologie is the following (Ampatzopoulou, 2001:
94): the extent to which the writers, when using images of the ‘Other’, judge and undermine
the dominant ideology, the extent to which they avoid to flatter aesthetic habits of the readers,
the extent to which they are in-depth revolutionary through the use of these images and finally
what techniques they invent for this purpose. For example, it is supported that sometimes the
writers reproduce specific national images that are regarded as real, while they are just

stereotypes (Oikonomou-Agorastou, 1992: 59). Moreover, images are very important, since



they are impressed into readers’ minds, and thus into the society’s ‘mind’ (Ampatzopoulou,
1998: 242).

Thus, based on the fact that literature contributes to the creation, development,
diffusion and consolidation of national stereotypes (Oikonomou-Agorastou, 1992: 13), it is of
great importance to interpret and analyse the literature text as a document for the ‘Other’
(Ampatzopoulou, 1998: 239). For this reason, this methodological approach was used for this
study. Besides, the aim of this approach is not simply to record the text and identify the image
of the ‘Other’; it goes beyond this and tries to capture the image of ‘Other’, in relation to the
wider historical, economic and political environment, in an effort to highlight the role of the
national images upon the multiple meeting forms of the different cultures (Oikonomou-

Agorastou, 1992: 65).

Structure of the essay

The first chapter of this essay deals with the intercultural and multicultural education
and models. More precisely, it examines the basic education models, i.e. the integration, the
antiracist, the assimilation, the intercultural, and the multicultural model. Moreover, in this
chapter, the models in the multicultural societies, namely the conflict model of cultural
pluralism, the “equilibrium” model of pluralist societies and the model of multicultural
society, are presented, so as to better understand the co-existence of local people and
immigrants in the today multicultural societies. The second chapter examines and discusses
the role of literature in the multicultural education. The third chapter presents the
methodological tool used in this research, namely the iconological approach, and the analysis
of the two books chosen for this research: ‘The Last Black Cat’ by Eugene Trivizas and
‘Gasment the Fugitive with the Flute’ by Katerina Mouriki.



Chapter 1. General Theoretical Framework

1.1 Intercultural and multicultural education in Greece

The existence of different minority groups within the same country, their interaction
and the overall situation of multiculturalism created many problems regarding the whole
process of integrating minority groups to the new environment, causing issues related to the
consequences suffered by host countries. Issues such as language, education, social
acceptance and integration should be addressed (Triandafyllidou & Gropas, 2007). The
problems arising from the co-existemce of the various minority groups within the same
country cannot be handled by a universal treatment or even model. Instead, seen from an
educational and broader social policy prospect , there exist several approaches that can be
summarized in main educational models: the integration model, multicultural, the antiracist
and intercultural model.

Moreover, as education is concerned when attempting to use the spirit of human rights
in class and draw inspiration from the application of human rights in practice, a teacher
should be aware of the following (IPODE, 2005):

* The pursuit of creating equal opportunities both in school and in the social
environment.

» The promotion of eliminating discrimination

» The promotion of equality, mutual understanding, mutual acceptance and solidarity,
regarding not only foreigners, but the entire population of the host country.

* Conducting research and suggesting methods and solutions in all these fields and

documentation of the method’s effectiveness and solutions.

Nowadays the Greek society is facing a great challenge: to transform the modern
multicultural society into a multicultural democratic society, the fundamental values which all
citizens can share and identify with (IPODE, 2005). In Greece, the concept of interculturality
appeared in the 1980s at the level of theoretical analysis and in the 1990s at the level of
educational policy, coinciding with the occurrence of an important migration flow from the
former Soviet Union, the Balkans and then Asia and African (IPODE, 2005). At the level of

education policy, the Law 2413 in 1996 recognizes the cultural diversity of Greek society and



intercultural education was established in the Greek educational system. According to the law,
intercultural education aims to organize and enable primary and secondary education schools
to provide education to young students with educational, social, and cultural needs (Efimerida
Kiverniseos, 1996).

Greece, as a member state of the EU since 01/01/1981, is expected to follow and adapt
the guidelines and directives the institution has already established. Already, the directive of
25 July 1977 regarding the education of children of migrant workers and issues of isolation of
such students had come into force. Additionally, the resolution by the European Parliament in
relation to cultural diversity and problems of school education for children of immigrants in
the EC, in conjunction with the promotion of the intercultural gap of teaching for students of
the EU, to prepare their integration into a society is increasingly characterized by cultural and
linguistic diversity. Whereas it is appropriate to take measures to improve the quality of
education provided to children of migrant workers, gypsies, individuals with an itinerant
profession, and travelers, and to combat racism and xenophobia, all of the above outline the
European education policy for children of migrants living in the EU countries (Official
Journal of the EEC).

During 2010, the new Interdisciplinary Study Guide Framework (DEPPS) and
Analytical Study Guides (APS) was published. They are the result of the review in order to
improve the initial proposal of the Pedagogical Institute, both from the internal evaluation and
the feedback that came from the observations of the educational community. The observations
emerged from the dialogue of the Ministry of Education (through the Pedagogical Institute)
with the teachers, the teaching staff and scientific associations, which was based on the
official proposal of the Ministry of Education (UNESCO, 2015).

About the improvement process of DEPPS and APS we can observe a significant
originality. For the first time there has been a publication of a training program in the
Government Gazette, an act which in the past meant legal entrenchment, by then was
considered a proposal for discussion. However, the Pedagogical Institute has not published the
findings of internal evaluation and comments of the educational and scientific community.
Also, they did not publish the discussions within the Pedagogical Institute during the
preparation of its proposal (OECD, 2011).

The publication of the above elements would be very useful for understanding the

formation processes of educational programs in Greece, an issue with which scientific



research has dealt poorly. It could, for example, highlight the views of the education
community stakeholders and provide information concerning their role in shaping the changes
in education, issues related to the nature of state education policy and pedagogy (Papazoglou,
2010).

To a large extent the formation of education policy is the responsibility of the State
and not the school unit. Teachers can and should make interventions in school, but this alone
is not enough. Education is a political act, a political choice. Teachers should claim for a
democratic and humane school that provides education to all children, without restrictions or
exclusion, accepts their diversity- due to origin or gender or other peculiarities and teaches
human values: solidarity, respect and acceptance (Paleologou, 2004). The goal concerns the
provision of education to all children. School should cultivate self-esteem, self-respect,
communication, collaboration, teach children how to make relationships, how to manage their
feelings, failures and successes. A sensitive and trained teacher can offer a lot to that direction
(Paleologou, 2004).

There are many complaints from foreigners about schools’ refusal to register their
children, following the reactions of the school community on the pretext of full occupancy.
This phenomenon, which is observed in all major urban centers, seems to be a common
practice that has concerned the independent authority “The Greek Ombudsman” and the
Ministry of Education itself, with regular issue circulars. In fact, since the economic crisis the
Greeks once again show preference to public schools and there are reasonable concerns that
this practice will be extended. Several studies indicate that many local schools present an
unexplainable racial "purity", having almost no minority groups in their communities.
However, other areas of the same city presents concentrated numbers of immigrants and other
minority groups (Paleologou, 2004).

As the management of the diversity created by the co-existence of people from various
environments is regarded, the School Unit can create personalized and flexible weak student
aid program within the extended working hours (day school). It may, in collaboration with the
School Directors conduct annual training seminars for all teachers and professors sensitize
them on issues of intercultural education and the obligation to monitor such seminars for all
the staff at least once every three years (Kontogiannopoulou-Polydorides et al., 2000).
Support of special multicultural events programs in schools help children and their parents

play an active role, through the mainstream school activities, Career Education,



Environmental Education, Health Education, Art Competitions, E.U. Programs such as
Commenius, E- Twinning, Leonardo etc (Kontogiannopoulou-Polydorides et al., 2000).

Within the framework of the existing curriculum special emphasis should be given on
the subjects of History, Geography, Civics and the role of international migration from and to
Greece in modern history should be recognized as well as similar issues in other European
countries and countries of origin of students (Kontogiannopoulou-Polydorides et al., 2000).
Additionally, the establishment of a Bureau for Counseling and Guidance is also considered
necessary. The role of Professor-Advisor in the new cultural school, in the new educational
mediating conditions is particularly important as it will help foreign students to fulfill their
potential optimally, to adapt to the social and professional environment and, by setting
realistic goals, to explore professional development opportunities necessary for their
integration into the Greek society. The school unit actively participates with its students in
social and cultural events, experiencing their culture and gaining valuable experience and
information to serve the exercise of advisory and training tasks. The school unit establishes an
annual cultural and literary prize on the subject “Greece yesterday, today and tomorrow” to
give ground for the artistic or literary expression of students and their reflection on the
process of social change unfolding in Greece and Europe today, thus, reinforcing friendship
ties among students (Kontogiannopoulou-Polydorides et al., 2000).

The Ministry of Education in recent years has made significant strides concerning the
issues of education of individuals with cultural peculiarities. In this context, the General Adult
Education Secretariat implements the Greek language course as a foreign language for
migrant workers to enhance their employability and improve their job. Therefore, it provides
learning for economic reasons, proving that Greece stands with sensitivity and attention to the
problems of foreigners and can be considered a hospitable host. The ultimate goal is to
promote social cohesion as a means of social integration. There is a need to offer more and
better opportunities for migrants to learn the language of the host country, strengthening and

promoting Greek language (UNESCO, 2015).

1.2 Clarification of key terms

Among the basic elements that affect the education process making it a structure

strongly related with every aspect of human life which overcomes the boundaries of state are



religion, ethnicity, race, culture and immigration.

Religion is the set of ideological perceptions concerning forces greater than human’s,
which defined the past and shape the present and the future of humanity (James &
Mandaville, 2010). All the feelings, beliefs and religious acts of every man toward God is also
religion (Noss, 1980). Religion refers to and defines the relationship between man and God.
The term Religion, sometimes is used interchangeably with the word faith or belief system
and generally determines the belief in the supernatural, sacred or divine and moral codes,
practices, values, institutions and rituals associated with it (James & Mandaville, 2010).
However, although there have been many attempts to define religion, there is not a generally
accepted definition. This is because the focus of religion shows a great diversity: it may be
both singular (e,g, God, Brahman) and plural (e.g., gods, spirits, ancestors), both impersonal
and personal. Moreover, it is not specified in substance from a definition (Brodd, 2003). As
Kanatsouli (1999, p. 34) characteristically states:

“Religious elements, as formed by ideological perceptions and positions as
well as modes of behavior, are prominent in modern Greek children's books
and bear a close relationship to local traditional culture.Modern Greek
children's books present religion not as a unified philosophical system but as
a harmonious intermixture of diverse and even contradictory beliefs. As
recently as the 1970s, Christian propaganda was commonly employed in a
large number of popular children's books but today, references to religion

occur only in passing and show up far less frequently than they once did”

The basic characteristic of Modern Greek children's books regarding religious matters
is that the conception of religion and God is not clearly defined by children. As a result, what
is recorded in modern Greek children's literature is the diversity of religious perceptions
mixed with pagan, ancient Greek, and Christian religious elements.A second characteristic of
these books is the diversity of religious positions keeping therefore the necessary distance
from the various religions. This fact may be translated as agnosticism ,human action or may
reveal that behind this plurality of religious convictions a feature of human beings is
presented.It could also mean a democratic way to present other religions or, more explicitly,
the religion of others. At any case, the presence of religions in Greek children's books is noted

by children’s authors in order to reveal man's profound need to embrace a religion



(Kanatsouli, 1999).

The concept of race refers to the common morphological features and the common
anthropological origin of a population group (Smith, 1987). Race, which is often complex,
although it is a biological fact, is extremely difficult to be established scientifically. It is a
legal concept which is immeasurable (Hasmath, 2011). As Ashroft (2000, p. 180)
characteristically points out:

“Race’ is a term for the classification of human beings into physically,
biologically and genetically distinct groups. The notion of race assumes,
firstly, that humanity is divided into unchanging natural types, recognizable
by physical features that are transmitted ‘through the blood’ and permit
distinctions to be made between ‘pure’ and ‘mixed’ races. Furthermore, the
term implies that the mental and moral behaviour of human beings, as well
as individual personality, ideas and capacities, can be related to racial origin,
and that knowledge of that origin provides a satisfactory account of the

behavior”

As the term culture is regarded, according to Bronislaw (1944), culture is an integral
whole consisting of tools and consumer goods, from constitutional charters for the various
social groups, human ideas and arts, beliefs and customs. Whether we look at a very simple or
primitive society or a highly complex and sophisticated one, partly physical, partly human
and partly spiritual, we may deal with specific problems. Claude Levi-Strauss (1963)
considers that culture is neither natural nor artificial. Thus, it is neither genetical nor an
outcome of logical thinking, because it is made of conduct rules, which were not invented and
whose function is generally not understood by people who obey. Some of these rules may be
remnants of acquired traditions in different types of social structure by which each human
group has passed. Other rules may have become consciously accepted or manipulated in the
name of a particular purpose. Nevertheless, according to Levi-Strauss, among the instincts
inherited from human genotype and rules inspired by logic, the mass of unconscious rules
remains more important and more effective. Because the logic itself according to Levi-Strauss
is rather a product of cultural evolution. Rosaldo (1989) considers that culture gives meaning
to human experience and does not focus only on selection and organization. Culture

encompasses everyday lives, inwardness, ridiculous and the divine. More or less, culture



encompasses everything.

Ethnicity is defined as a population group that shares common historical memories
and, in most cases, common language and / or religious characteristics and therefore has
formed a distinct national identity / national consciousness (Gellner, 1983, 1997). Ethnicity is
considered as an “archetypal” (primordial) and universal form of collective ties (history,
language and culture) (Banton, 2007). In fact, ethnicity is defined as the result of a subjective
belief in common descent of a group of people with similarities in custom and biographical
evolution (migration experiences or colonial) (Camoroff & Camoroft, 2009). According to
Barth (1969), ethnic self-definition of a group has a relevant and casual character. Ethnicity
may also be defined as cultural or religious attitudes or a standard orientation, a model
identity or even the interpretation of what is society.

Regarding immigration, it is the permanent or temporary change of location of a
person or social group. The main reason for immigration is the search for employment and
family reunification. Other reasons that lead some people to leave their country of origin,
related to wars, as well as to political, national and religious grounds (Rubin, 2013). In many
cases the abandonment of the country of origin is not voluntary, but is an outcome of violence
and persecution (Facchini & Steinhardt, 2011). Immigration, according to the corresponding
criteria, is divided into several categories. Internal or external / international migration that is
characterized by reference to the migratory movement within the territory of the same State,
or from one state to another. As voluntary or involuntary, when the move is the result of free
choice of the individual or not, as permanent or temporary, depending on the length of the
migrant's stay in the host country. It is further categorised as individual or group in cases
where individuals or groups abandon their land and settle in another (Fitzerald & Cook-
Martin, 2014). Immigration, also varies according to the time period. Under this criterion, is
categorised to traditional or contemporary. Traditional one is immigration that took place
before the two World Wars and has as its main characteristic that was extended overseas.
Modern immigration refers to the change of location of a person or a community that occurs

within the modern industrial era (Balin, 2008).

1.3 Models of education in multicultural societies

1.3.1 The assimilation model

10



In the assimilation model all members of a society, whatever their racial or national
differences, participate in the daily life of a society. A more complete form of this model is
identical to the absence of national or racial characteristics, which separate the structure of a
multinational - multiracial society. In the case of education, the assimilation model asserts that
all students should learn the language of the host country in order to acquire those knowledge
and skills that will enable them to participate both in the social, and the national culture of the
country reception, as well as in order not to hinder the academic progress of resident children

(Georgogiannis, 1999).

1.3.2 The integration model

Paleologou & Evangelou (2003) suggest that the first model related to integration is
quite ethnocentric because it requires immigrants to overcome all the difficulties they will
face in the host country and limits their role to that of the observer, without providing the
opportunity to discover and realize their own potential. Contrary to the assimilation model,
where immigrants are expelled from anything associated with their roots, the integration
model recognizes that migrants not only accept the effects of the host country, but they are
also actors in this effect. In education, the model of integration argues that foreign students
should not only learn their language, along with the language of the host country, but that they
should also obtain knowledge regarding the cultural and historical data of the host country, in
order to integrate more smoothly into the society that welcomed them (Georgogiannis, 1999).

In addition, the integration model, although accepting differentiations in the lifestyles
of immigrant groups, it provides children with the possibility to change and adapt to new
circumstances, without interference. Therefore, children are expected to fulfill the
requirements of a school that ignores their own needs. When some cultural elements are
introduced into the school’s curriculum, they are not estimated according to the value and
standards of those elements, but to the standards of the dominant culture (Paleologou &

Evangelou, 2003).

1.3.3 The Antiracist model
The antiracist Model was developed in England and in America in the end of the
1980s, and it focused on the institutions and structures of the society, aiming mainly to ensure

equality in education for all students regardless of their ethnic or racial origin, equality in
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awarding justice, and liberation of society from racist standards and stereotypes
(Georgogiannis, 1999). However, in order for the goals of the anti-racist model to be
achieved, the basic condition was to transform the sociopolitical structures and systems that
favor and reproduce inequality. In the field of education, the anti-racist model has pursued and
demanded equal opportunities and access to education for all the children regardless of their
lingual and cultural background, fair treatment by the state, and abolition of racist stereotypes
(Nikolaou, 2000). Its development and its main characteristics were based on the so called
“institutional racism”. The latter has to do with the different treatment of the members of
groups of people like for instance the Gypsies, the immigrants, the people who belong to
another faith, or the people with different sexual orientation etc by state institution like those
which have to do with Education.

One country where anti — racist model in Education was put forth during the 1980’s
was Great Britain (UK generally is a country where racism has been prevalent for many
generations). The focus here was given on the matter of the so called race awareness training
and on antiracist education (Kanakidou & Papagianni, 1994). Later on the cultural
presuppositions of the foreign students had been understood, so the interest since then has
been towards the cultures from where the families of these students come from. On the other
hand, such a thing doesn’t mean in any case any changes on the ideas concerning the
culturally homogenous society.

The main point for all those who support the use and development of antiracist
education is that first of all what has to be changed are the structures of the educational
system and of the society itself (except the stances of the individuals). They also believe that
emphasis more on the individual than on society itself, contributes on the perpetuation of the
belief that people who belong to minorities have “wrongs” which have to be vanished or at
least hidden somehow. This means that racism is not just something which has to do with
school only but something that has to do with society as a whole. This means that such an idea
has to be eliminated first of all within the state institutions and so it is most and first of all a
matter of political interest and an essential part of the economical, social and political crisis in
modern societies.

There are three fundamental aims of antiracist education. One of them is Equality in
education for all the children and youth regardless of their national and racial background.

The second fundamental aim is Justice. This means that the State has to assure for all equal
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opportunities to live, to develop and to participate to whatever the society has to provide for
the good and the prosperity of each human being. For assuring Justice, action is needed at
different levels. The third one is actually emancipation and liberation of all those who are
being oppressed and those also who are the oppressors, from the structures of racial practice

and from the dominance of racism (Markou, 1997).

1.3.4 The intercultural model of education

The Intercultural Model refers to the multicultural society in which the term
intercultural education is used as an action tool for achieving gender equality in education and
society. The intercultural model is based on four main principles: understanding, solidarity,
respect and removing stereotypes and prejudices (Triandafyllidou & Gropas, 2007). The
intercultural model is a comprehensive education model that takes the necessity of interaction
and mutual cooperation among people of various immigrant groups into account and aims to
create open societies characterized by fairness, mutual understanding and mutual acceptance
(Diamantopoulou, 2006)

In 1996, in Greece Law 2413 passed (OGG 124 / 17.6.96), defining the purpose and
content of intercultural education. In particular, article 34 states that the purpose of
intercultural education is to organize and operate primary and secondary education in order to
provide education to students with specific educational, social, cultural and educational
characteristics. The presence of foreigners in Greece is a new, inescapable reality that alters
the demographic and cultural map of Greece.

The intercultural model is governed by the following four principles (Georgogiannis,
1999): a) the empathy, which refers to the understanding of the problems of others and their
differences; b) the solidarity that transcends the boundaries of groups of states and tribes and
sidesteps social inequality and injustice; c¢) the respect for cultural diversity made by our
openness to other cultures and their participation in our culture; d) the elimination of
nationalist thinking and exemption from national stereotypes and prejudices, so that different
people to be able to communicate with each other.

According to Damanakis (2004), the three axioms of intercultural theory can be found
in the analysis of the model of intercultural approach to education. The first one is the axiom
of equivalence of cultures, the second one is the axiom of equivalence of the educational

capital of individuals of different cultural origin, and the third one is the axiom of provision of

13



equal opportunities. In every multicultural society, the intercultural model and education are
used as action tools towards the achievement of equality in all social fields. Hence, this model
is based on four basic principles (Georgogiannis, 1999): understanding, solidarity, respect,

and elimination of stereotypes and biases.

1.3.5 The multicultural model

According to the "Guide for Multicultural Education", the term  Multicultural
Education could be seen as a means of action, as a tool that aims to develop skills and
attitudes necessary to achieve effective interaction in a multicultural society (Dimakos &
Tasiopoulou, 2003). The term multicultural education is sometimes used to describe education
“through” many civilizations in the sense that the educational process uses multicultural
elements. Education takes place through the use of these elements. Obviously, the exact
components selected and how they are to be presented will depend on the particular
perception of education. Education within various cultures includes the idea that cultures
embody specific perceptions and mentalities. Therefore, a monocultural education system
would exclude children of other ethnicities or minorities. This means that it is reasonable to
consider a broad, necessarily multicultural education system (Dimakos & Tasiopoulou, 2003).

Another interesting argument is suggested by Papas, regarding multicultural education
which aims to establish a society with interaction and interdependence, with a spirit of
reciprocity and equality among social members, acceptance of their respective values, in
terms of basic rights, in accordance with the Charter of Human Rights. He also refers to
"universal" values that should be applied in modern societies and in the modern multicultural
reality of these societies in general (Dimakos & Tasiopoulou, 2003). Therefore, according to
the multicultural model, social cohesion is promoted through the recognition of cultural
specificities of migrant groups and of establishing a social framework, within which all
cultures can coexist and grow, without endangering its unity and coherence (Georgogiannis,

1999).

1.4 Models in pluralist and multicultural societies
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Rex (1997) and Kuper (1997) constructed three models, which apply to pluralist and
multicultural societies. The first model is the conflict model of cultural pluralism, the second
one is the “equilibrium” model of pluralist societies, and the third one is the model of

multicultural society.

I. The conflict model of cultural pluralism

A pluralist society is distinguished by three typical characteristics. The first one is
cultural diversity and social fragmentation. Cultural pluralism is frequently also referred to as
multi-ethnicity, which, in turn, also refers to population groups, which are very often hard to
be distinguished: natives, and ethnic minorities. According to this model, the various ethnic
communities coexist as separate segments within the same political unit. Each part of the
population can have its own shared ethics, and an almost complete set of institutional bodies
that cover the fields of domestic life, religion, justice, politics, economy, and education. In
fact, these population groups could have comprised independent societies, had it not been the
connection of the political institution of the state (Hakinnen, 2000). The second characteristic
of the pluralist society is the strict and hierarchical social structure, which governs the
relations among ethnic groups of the population (Kuper, 1997; Rex, 1997). The third
characteristic is that, the inclusion into a pluralist society is not voluntary, but is based more
on external enforcement, or economic pressure (Hékinnen, 2000).

This model, as it is claimed by Kuper (1997), could be applied only after the
establishment of a pluralist society. Furthermore, the writer has also argued that the
significance of cultural differences may fluctuate, depending on changes in the political scene.
The finding by Adam (1992) also lies in the same context, as he has highlighted that common
language and religion do not necessarily guarantee the inclusion of a number of immigrants
into the local community, even for persons with the same national background. Therefore,
social inclusion into a specific group of individuals may result from the political and historical

circumstances and developments.

ii. The equilibrium model of pluralist societies

According to Kuper (1997), this model illustrates an optimistic and idealistic form of
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pluralist societies, where the cohesion among groups has established favorable conditions for
the existence of a democratic regime. However, various examples, such as those of Indonesia
and former Yugoslavia, have put this finding into question. In this model, national relations
are not based as much on the desire for power and dominance as in the preceding model, but
primarily on the individual’s freedom to choose among different groups. Thus, population
groups are better organized, and in addition to that, more stable, while they also act as
intermediaries between the state and the citizens.

Another characteristic of this model is that pluralism also comprises the base for the
structure of power; it requires that legislative, executive and judicial power and the
administrative sector are clearly separate from each other. This, in turn, requires a
constitutional control system to prevent the concentration of power in one group, as it has
happened in the case of the preceding model (Kuper, 1997). However, the existence of many
associations is not by itself an adequate ground on which to establish a pluralist society.
Ethnic associations, for example, may require from their members to commit themselves to
specific cultural traditions and values. The issue raised is, whether ethnic associations are

really a threat to the existence of the dominant state.

iil. The model of multicultural society

Rex (1997) quotes two characteristics of this model: a) Society is uniform in the
public space, while at the same time it encourages diversity. This type of society reflects the
idea of multiculturalism, which, however, is consistent with equal opportunities; b) The
society tolerates diversity and diversification of individuals in the public space, and insists on
preserving this cultural diversity.

The establishment of the European social institutions has been characterized by the
liberation of the economic, political and legal system from traditional values. The new system
of values has included abstract forms of public ethics, justice and religion, and has become a
necessity in the operation of the public sector within an increasingly faceless society. The role
of the public sector is equally important, although its function has been changed; it now plays
a central role in the socialization of individuals in the communities, while at the same time it
provides psychological stability to individuals in terms of configuring their identity.
Therefore, Rex (1997) argues that multiculturalism in the modern world implies, on the one

hand, the acceptance of a uniform culture and set of individual rights that govern the public
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sector, and on the other hand, a variety of popular cultures in the private sector, as well as in
the local community.

The duties of the private sector include ethical education, core socialization, and
transfer of religious beliefs. In the communities of immigrants, the most important of these
functions is primary socialization, which often entails an extended family of members beyond
the national borders of the host country. This network of shared connections provides its
members with a source of identity and safety inside a faceless society. Other functions of
these groups are the alleviation of social isolation of their members, the provision of
assistance to tackle the rising ethical and social issues and defend their rights in the same
manner to trade unions. This last “duty” is in fact the most interesting, given that it may be

interpreted in terms of class struggle (Hékinnen, 2000).

Chapter 2. Multiculturalism in education through texts of Greek

youth literature

Literature seems to be the correct zone in order contact between people from different
backgrounds in terms of ethnicity, race, religion, immigrant, immigration and culture to be
achieved. According to Pratt (2005) the term 'contact zones’, refers to social spaces; it refers
to spaces where the different cultures meet and co-exist, focusing attention to the relations of
power between the different cultures. This term is useful in the reconsideration of the models
of community, upon which the education and the theory regarding multiculturalism and the
immigration is based. In fact, the idea behind the contact zone is its intention to be in contrast
with the traditional ideas of community, using various literate arts, such as autoethnography,
bilingualism, imaginary dialogue, critique and vernacular expression, as well as various perils
of writing, such as incomprehension, unread masterpieces and absolute heterogeneity of
meaning. Contact zones can use different pedagogical arts, as for example storytelling,
collaborative work, and parody, in order people to exchange ideas, interests, experiences, to
be engaged in suppressed aspects of history related to their ethnicity and culture, creating

room for communication and mutual respect.

The migrant for his part in the attempt to enter a society with the rights of a fair citizen,

will seek a status that grants long-term stay, or even to acquire the country's nationality
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reception. For the immigrant seeking permanent residence in a choice of learning the
language is one way to carry out his/her objectives. The concept of foreign language,
contrasts that of the mother tongue (Layton-Henry, 2004). Mother tongue is the first
communication code the individual learns, which starts from the beginning of one's life and it
is partly an unconscious process. The conquest of a foreign communication code, which is
"foreign" language, is a subsequent process with different characteristics concerning reception
data that constitute a language code of a foreign social arrangement (Marinelli, 2005).

Nowadays, that the course of literature tends to have a rather circumferential eccentric
position within the increasingly oriented to science and technology modern school, teaching
to foreign students, given the imperfect knowledge of the Greek language and their cultural
difference, make it even more marginal, regarding either its primary objective or its
sustainability (Penninx, 2005). Indeed, in many views, literature today is dealing with the
matters which have to do with immigrants and with matters like racism and the way people
perceive difference. On modern societies, literature is a form of speech found in a margin of
everyday life, our professions, our business activities, our social relations and our recreational
habits. On the other hand, however, in this marginal speech of literature all of us-some more
often, others more rarely- we turn in order to understand and interpret this world and our
position in it. Our relationship with literature is essentially a relationship of hosting the Other,
which helps us to give shape and meaning to our personal and historical experiences, to
maintain focus in a more and more complicated social and cultural environment, forging our
individual and collective identity (Zimmermann, 2005).

The literary texts emerge as mechanisms with a double function that used so that the
social subjects can express their concerns and assimilate or shape the social requirements and,
consequently, the cultural context of their time. Therefore, there is a ‘double world’: a) the
world itself, where the ‘privileged’ is about to come, and b) the world in which the ‘prvileged’
1s formed (Ingarden, 1958). Under this perspective, literary texts constitute a means of
representation of cultural reality through which the subjects process, share, disseminate, and
reveal both the ideological and cultural space in which they live and act (Ampatzopoulou,
2000). This means that the literary text can be regarded as carries of not only the
characteristics of the social structure, but also of actions, which in turn interact with both the
position and the social structure, towards a direction of ceaseless development and creation.

Besides, what one can calls as ‘reality’ is a certain relation between the feelings and memories
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that surround humans.

In our relationship with literature, we reinvent a code of conduct, a moral
communication rule and conciliation with the cultural Other. For many centuries, the kind of
speech which is the more translated is literature. Despite the objections of all those who
emphasize that literature as exponent of cultural indiosyncrasies is fundamentally
untranslatable, it is translated, providing the best proof of the fact that civilizations do not live
and grow in a smug and self introspection but through constant dialogue and feedback
between them, as languages do not constitute closed, self-reflected worlds, but a means of
commutation, through contact and arrogation. Literature is the most often translated because it
is a meeting place, not just between the writer and the reader, but primarily of specific cultural
references and inclusion. Literary work contributes to the understanding of other lifestyles,

and to an extent, to de-naturalization and relativism of our own (Sassen, 1999).

Nowadays, reference is made to the theories of reading, through which the
investigation of anthropological needs emerges, which are met by literature. This
anthropological perception of literature, as well as the teaching direction that it has
established, is based on background knowledge from many humanities disciplines: sociology,
psychology, politics, and the theory of culture. It has not sought to transfer readymade
knowledge on the relationship of literature with the aforementioned humanities disciplines. It
has aimed to teach students to recognize and critically investigate how various social groups
in different conditions in history, space and time were related to the event of literature itself.
In other words, literature is one of the major bodies of definition of culture and society, an
important means of communication, and the space within which the individual develops
ethically, politically and socially (Chontolidou, 2007).

Through the contact with works that are representative of cultural heritage, both
national and global, individuals, and in this case students, are offered the opportunity to
expand the boundaries of their personal experience and awareness, and turn into persons who
have the ability to make active use of knowledge, develop their sensory perceptions, take a
critical view on personal and social life, and selectively and responsibly establish their
personal points of view and beliefs.

During the reading practice of literature, the imagination actively transforms reality

and lifts secular limitations, allowing the active subject to be transferred to the mythological
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cosmos of the text. In reading, just like in game, there is a growing illusion and sinking in
imaginary time. Common sense and experience is set aside and the reader is ready to accept
even the most incredible fictional adventures. This is what Jauss detects in reading, as a
process that liberates consciousness; in addition to the sensory joy that it offers (Kalogirou,
2004).

Therefore, the fact that reading, along with an interpretative approach of literature
works, stimulates the experiential participation of individuals, cultivates a stable relationship
with literature and reading, raises awareness, enriches experience, develops the imagination,
cultivates the language, and awakens artistic skills, should also be added to the above. Finally,
the knowledge and utilization of elements of history, as well as the theory of literature, have
contributed to the development of the ability to evaluate works, and acknowledge the quality
of word. In this light, the value of literature as an educational good may be highlighted within
the context of humanistic and democratic education, as well as its contribution to the
equivalence of people and cultures, and promotion of the particular character of the Greek
word and culture.

Literary heritage is not only those texts that are regarded as literature through the
histories of literature. The literary heritage of a country also includes the literary traditions of
the countries that its political or economic immigrants have come from. As literary heritage is
defined the total of works, regardless of their nationality, which can initiate a dialogue with
individuals, tell them about current and timeless issues, cause concern, and motivate them. In
other words, literary texts, on the one hand, can assist individuals in understanding
themselves, and on the other hand, in becoming aware of the world within which they live,
and which is by no means one-dimensional and single-cultural (Chontolidou, 2007).

The process of reading a literary text constitutes a personal and social transaction
between the reader and the writer, where each of them transfers their experiences from life
and literature. Language, in turn, is a way to configure methods to view and exist. Texts are
not read in the same manner by all people. And this fact, exactly, has kept literature alive
through the ages. That is, its signification by different people in different eras, based on the
socioeconomic and political conditions (Chontolidou, 2007). The relationship between the
individual/reader and literature is one that accommodates one another, provides the ability to
give form and meaning to personal, as well as historical experiences, orientate through the

complex social and cultural environment, and create personal and collective identity

20



(Apostolidou et al, 2002). In the big game of literature, words are set free from their
conventional usages, word is creatively remolded, and meaning is disguised, conventional
relations between signifier and signified are reversed, while at the same time visual and audio
associations are utilized.

The impact is related to how much a national literature has been affected throughout
its historical course of development. This element is crucial to literary criticism, since it
provides the ability for cultural relations that are developed among nations and peoples to
emerge. Loanwords which can be identified in a literary text are also included in this context,
indicating the fact the language of literature is not inflexible and limited within the boundaries
of a nation. Language is a living body that constantly develops with time, as it is affected by
the historical, economic, political and cultural conditions of each era (Pesketzi, 2008). For
instance, an anthology text can be examined in conjunction with other texts of the same
collection, style, or common theme, offering students the ability to be concerned, and also
freely express themselves, by “breaking” the conventional processing which is based on drills
in the form of finding similarities and differences between the texts; going beyond, to choices
that stimulate students’ curiosity and liven up the game in class. Similar procedures can pave
the way for a series of other activities, which have not been initially scheduled, such as, for
example, book fairs or reading groups; activities that obtain value when they are not partially
applied, patronized, or subjected to norms, because the fact that literature is a subject that
poses inevitable questions on values and ideas should be taken seriously into account.

A second element is the theme of the texts. The cultural dimension of literature
becomes apparent on a theme level by the way that a foreigner is presented in literary texts. It
is important that literature does not present a foreigner as an enemy and avoids guiding the
thought of individuals to arbitrary generalizations and cultivating stereotypes and biases
(Pesketzi, 2008).

It is for the sake of all the above properties of literature during the last twenty years or
so, that has been assigned a leading role, both in the variety of education programs which
involve minorities that have been developed internationally, and in each national school
program has been revised based on the principles of intercultural education. In both cases, the
course of literature has chosen as the preferred means for the cultivation of the ethos and
values in a multicultural society; a society, that exist all different cultural identities, traditions

coexist and create inclusion or stigmatization. On this basis, the lesson of literature has a vital
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role in a multicultural education setup that can contribute in its own way in realization of the
foundational general objective of this program. The latter is to become all students able to join
and contribute equally and creatively, to any procedures, developments and institutions that
shape and transform the broader economic, social, political and their cultural environment
(Schnapper, 1992). More specifically, particular objectives that have been set for teaching the
course literature are (Zimmermann, 2005; Marinelli, 2005; Niessen et al., 2005):

a. Growing complex (multimodal) literacies, in other words, a wide-variety of reading and
communication skills, using texts not only literary, but also oral and virtual
communication (e.g. songs, comics, theater, films, radio and television broadcasts).

b. Symbolic strengthening and further development of subjectivity of minority students.
Unlike the traditional trend of minority education to emphasize the cultural differences
of students, underestimating or ignoring completely their language skills and cultural
experiences that they have, the aim here is to recognize, confirm and use them in order
to achieve further enrichment and development.

c. Exploitation of the above variety of texts in order to develop critical and creative
relationship with the contemporary social and cultural environment. We must
emphasize here that acculturation is not the main objective, but rather the development
of critical reflection on the social values, roles, relations and institutions. In this
context, without overlooking or underestimating the inclusion of foreign students, their
basic identity is that of a child. Literary and other texts chosen may not have literary or
aesthetic value, but may treat the special needs and children's experiences, interests and
the questions that they themselves have. Other texts which may serve the needs of a
multicultural environment are the ones that talk about experiences and needs of children
and adolescents, common in the modern world, and the cultural difference will certainly
emerge, but will emerge, naturally, through multiple reading. The base word of
acculturation is 'culture'. What is culture? Simply stated, culture means a way of living
and a way of life. Culture means that there are certain ways and reasons in which
individuals and group of people speak, conduct themselves, celebrate holidays, and

express their belief systems. As you can imagine, there is a tremendous diversity of

! Acculturation is “the dual process of cultural and psychological change that takes place as a result of contact
between two or more cultural groups and their individual members. At the group level, it involves changes in
social structures and institutions and in cultural practices. At the individual level, it involves changes in a
person’s behavioral repertoire” (Berry, 2005, p. 698).
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cultures around the world. Some of these cultures include American, Hispanic, Asian,
and European cultures. When discussing cultures, we can break down the larger
geographic areas into smaller regions. For example, if you were asked to discuss the
American culture, you might explain that there is a difference between those living on
the West Coast versus those living on the East Coast. Perhaps a difference might be in
the food that people eat, the clothes that people wear, or the customs and activities that
they participate in. Perhaps you are asked to discuss the Hispanic or South American
culture. In doing so, there are many subcultures such as Mexican, Brazilian, Chilean,
Honduran, and so on. There are as many cultures in the world as there are countries,
states, and regions. Understanding the term 'culture' can lead us to more fully
understand the terms associated with the theory of acculturation. So what
does acculturation mean? When individuals or groups of people transition from living a
lifestyle of their own culture to moving into a lifestyle of another culture, they must
acculturate, or come to adapt the new culture's behaviors, values, customs, and

language. The word 'acculturation' is the act of that transition

Chapter 3. Empirical part

3.1 Methodological tool

Imagologie is the significant methodological tool towards the analysis of the texts. Even
though, this methodological tool which will be used for the analysis of the children's literature
books, it has to be clarified that the researcher will adjust the research according to the special
methodological needs and requirements of the studying area. Imagologie studies the literary
text at first as a testimony, as a document for the foreign (Ampatzopoulou 1998, p. 239),
considering that the literature participates significantly to the creation, dissemination and
consolidation of national and social stereotypes (Oikonomou - Agorastou 1992, p. 13).
Therefore, the interest of imagologie extends beyond the merely literary production and
literary criticism and general literary art. The imagologie is not limited simple to the recording
of material, but it takes into account the historical and social context that defines the literary

work. Imagologie tries to understand the representations of national images in the literature,
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their creation genesis and their effect on literary production. At the same time, it tries to
understand in general the relationship between these representations and the wider political
scene, in order to shed a light on the role played by national icons in multiple formats that
meet different cultures (Oikonomou - Agorastou 1992, p. 90).

To be more specific, the iconological approach has an evolutional character with stages

"

and phases, which gives the chance for analysis of the image of "other " and the cultural
environment of his/her origin, forming a structured thinking tool that is based on the gradual
organization of the text at various levels, at the level of words, the hierarchy of relations,
scenario and thematic motion. It consists an attempt of a multilevel analysis, which takes into
account the choices of words and the author's narrative, presentation of historical and fictional
elements, the use of symbols and myths, facing the literary text as evidence for "foreign", the
"other", the different (Pageaux, 1988; Guyard, 1988; Siaflekis, 1988; Abazoglou, 1998). This
iconological analysis presupposes the close reading of text in both levels of language-words
and theme-area. The reading of the text requires a horizontal-narrative study and a vertical
one which analyses symbolism and myths of the text (Abazoglou, 1998).

Ambatzopoulou (1998) argues that the cultural iconological approach aims at the
exploration of the cultural images, namely the images of the ‘Other’ and his / her culture, as
well as the difference / variance between the ideological distance between these two concepts.
Therefore, the aim of this approach is to identify the images that exist in the literature texts
with regard to the ‘Other’. This approach is closely linked to the history of ideas and the
mentalities that exist, based on the fact that the image of ‘Other’ is a by-product of the society
based on the social norms and the values, beliefs and attitudes of a society.

Based on this approach, the two books were analysed at three levels. At the first level,
there are the words. This means that we tried to identify the words that reveal prejudices and
stereotyping behaviours. At the second level there is the hierarchy of relations. These relations
refer to relations of employment or other social relations that are formed through the
interaction of people in a society. The third level refers to the scenario of the text, the scenes
that take place in the literature text. However, it should be mentioned that the emphasis on
these issues, namely the words, the relations and the scenario, does not allow the researcher to
treat a literate text as a product of art; the aesthetics of the text is not the priority, given the
fact that the attention is paid at the ideology, as well as the wider historical and social context

that formed in the text.
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Nevertheless, there are two dangers regarding this approach, as mentioned by Moura
(2013). Belonging to the imaginary culture or society, the images of foreign and ‘Other’
exceed in all respects the actual literary context and become a subject of study in history or
anthropology. As the literary representations are based on this broad framework, the imagery
has to proceed along with a multidisciplinary course. Additionally, the reference to the
stranger, the ‘Other’ is often nothing more than a trick of nationalism. As the imagery studies
national (or cultural) sets which describe other national (or cultural) groups may stimulate, at
least sometimes, suspicions that falls into this trap. These are both general risks to which it is
exposed this comparative research field: raw interdisciplinarity and unmentionable

nationalism, especially psychology of peoples.

3.2 Representations of the young immigrant children in text of Greek youth

literature

3.2.1 Trivizas, “The Last Black Cat’

The first book is ‘The Last Black Cat’ by Eugene Trivizas. On a distant island, the
members of a secret superstitious brotherhood believe that black cats bring bad luck and
decide to wipe them out using poisons, traps and other inhuman ways. Soon they have almost
achieved their purpose. However, there is only one black cat that is left alive. The members of
the brotherhood are determined to find and to exterminate it. But the cat is determined to
survive.

This book of Trivizas, is an excellent example of allegory, since it uses the Cats to
represent the Other. Besides, cats were considered in the Middle Ages to be reincarnations of
Satan, and thus thousands of cats were burned or they suffered due to the inhumane treatment
on behalf of the church. Apart from this, until today some superstitious people tend to believe
that black cats bring black luck. So, there is a long history behind the cats, in terms of
prejudice, facilitating Trivizas to use this animal so as to explore and denounce the issues of
discrimination, intolerance and prejudice in a society. Thus, in this book, black cats are not
only being marginalised from the society, but they are exterminated, due to the stereotypes
existing in the society regarding the black cats.

One more issue that this book deals with, is the culturally established hierarchy

between humans and animals, and the paradigm of animal victim. The inhumanity of people
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towards cats, using misfortune, delivers the message of social criticism. In turn, this message
helps in understanding the context of dominant discriminatory discourses, as well as the
prevailing irrational ideas of humanity (Paparoussi, 2011).

In general, this book is an indictment of injustice, inequality, and violation of the
human rights of the weak and defenceless people. This can be better explained through the
current migration crisis with the immigrants from Syria, and the way some states are treated
them. Moreover, this book manages to reveal to children not only the causes of racism,
discrimination, marginalization, which are primarily based on the stereotyping behaviour of a
society towards the Other, but also the political and economic interests which it serves. In
fact, as it becomes clear from the book, the cats are exterminated, since this serves the
economic interests of the island. People are exposed to propaganda and brainwashing: the
black cats are causes of many problems, they are the shapegots and thus they should be
exterminated. Indeed, there are voices nowadays who blame immigrants for various problems,
such as increased criminality and unemployment in a host country (Martinez & Lee, 2000;
Pollin, 2011).

One more issue that Trivizas deals with is the concept of genocide, since the
inhabitants of the island are determined to exterminate all the cats that exist in the island,
which refers to the extermination of a whole racial group of people. The term ‘genocide’ was
at first used by Lemkin (1994). Generally speaking, genocide does not necessarily mean the
immediate destruction of a nation, unless it is carried out through a mass murder of all the
members of this nation. Its aim is rather to signify a coordinated plan of different actions, with
the ultimate goal of the destruction of fundamental principles of life of national groups, with
the aim of annihilating the groups themselves. The objective of such a plan would be the
disintegration of the political and social structures, culture, language, national feelings,
religion, and economic existence of national groups, and the destruction of the personal
security, liberty, health, dignity and even the lives of the individuals belonging to such groups.
Genocide 1s directed against the national group as an entity and the acts that fall in this aim
are directed against individuals not because of their personal pre-existence, but because they
are members of the specific cultural, religious, racial and in general national team (Lemkin,
1994).

On the other hand, "ethnic cleansing" is defined, as the attempt to create national

homogeneous geographical areas through forcible displacement of populations belonging to
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particular ethnic groups. Ethnic cleansing involves the complete removal of the last residues
of the targeted group through the destruction of cultural assets, such as monuments,
cemeteries and places of worship. In a stricter and more general form, ethnic cleansing is
related to the elimination of an unwanted group in a society, whether in the form of genocide
or forced migration (Shirkin, 2009).

Based on the above, the central ideas of this book are the power of illogical
superstition that leads towards discrimination, the stereotypes and prejudices about black cats,
which are extended to Other, and the marginalisation of cats (people) from the society, due to
the stereotypes that exist, which can lead even to genocide. The last assumption is based on
the fact that, the portrait of the ‘Other’ in a literature text reflects the notions, ideas, attitudes,
behaviours and values of the society, in which the context refers to, helping in the
understanding of the wider historical and social environment / reality in which the subjects
live and act (Paparoussi, 2011).

Reading more carefully the novel, one may find that Trivizas is dealing with the so
called technology of exclusion, term used by Foucault (Georgiou, 2002, 55):

“People will hear about black cats and will be terrified! ensured the crowd the
Ministry of Labour. People will believe that black cats are responsible for low pensions. Cats
will be accused for the crumbling schools! Cats will be guilty for the dirty hospitals! Cats will
be accused for the adulterated food! Cats will be accused for the bribes, venalities and
questionable dealings!” (p.106)

[ «O koopog Bo axkovel povpn ydro Kot Oa tov mavel apox! Awfepaince Tovnyvpikd
mv ounyvpn o vrovpyds Epyacia. Ot ydteg Ba BewpnBovv vrehBuves yuo T1g youniég
ouvvtaelg! Ot ydreg Ba etaive Yo ta etopudppoma oyoreio! Ot yateg Ba gvbBivovion yo ta
Bpouuca voooxopeia! ot ydteg Ba katnyopodvtar yuo ta vobevpéva tpoeua.! Ot ydteg Oa
otaive Yo T SPodOKieS, TIg dWPOANYIES Kot TIG EMANYILEG dOGOANYiec!» |

The main issue here is exclusion. Social exclusion refers to the process of exclusion of
specific groups of people, for example people with different religious, ethnic or racial
background, from their participation in the normal activities of a society, such as employment,
and healthcare (Seddon, 2006). Tsiganou (2002) argues that the phenomenon of social
exclusion has three dimensions. The first is related to the economic dimension and means to
prevent the participation of an individual in the social wealth. The second is linked to the

legislation and it means the denial of legal protection and therefore the inability of claiming a
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right. The last dimension is the social and is associated to the classification / characterisation
of the individual from society and hence his / her exclusion from it. Thus, the phenomenon of
social exclusion is strongly related to the concept of stereotyping, since it is based on the
attribution of a person with specific characteristics.

In this book, stereotypes come in the form of ‘black cats bring bad luck’. Sotiropoulos
(2003) defines sterecotypes as made assumption regarding a social class, which assert
generalizing power, while they are not based on real data. According to another definition,
stereotypes are sets of beliefs related to the personal characteristics of a group of people
(Pavlopoulos, 2008). In essence, stereotypes are cognition-based beliefs, perceptions and
expectations of a person from a social group of people, based on the specific properties and
characteristics that are attributed to this group of people (Kantartzi, 2002; Mackie et al.,
1996). One interesting point in the discussion with regard to stereotypes is the assumption of
Prentice and Carranza (2002) that the stereotypes are both descriptive and normative. This
means that stereotypes can describe the features that are expected to have a social group, but
they also reveal what features should have some people under the social group to which they
belong. Based on the latter, stereotypes appear to place restrictions on members of groups
considered to be governed by them.

Prejudice is a behaviour exhibited toward other people, because the latter are members
of a particular social group (Brewer & Brown, 1998). The behaviours are regarded as the
evaluation of a whole social group and therefore as an evaluation of an individual belonging
to this social group. It should be noted that this assessment arises from an emotional or single
(automatic) person's positive or negative reaction to another person (Cuddy et al., 2007).
Thus, the negative emotional response of an individual to another or to an entire social group
may be derived from the fact that this person feels fear, anxiety, threat or aggression by that
individual or group, or by previous negative experiences through the interaction with people
from this social group (Fiske, 1998). In any case, prejudice refers to a behaviour of an
individual against another individual or a social group (Dovidio and Gaertner, 2004),
according to the stereotypes applied to the community to which this person belongs, or the
context in which the interaction takes place (Fiske et al., 1999).

Obviously, the technology of exclusion of black cats will be government’s tool to
maintain power.

“Yes cats are directly related! No wonder! Black cats may be then extremely useful! 1
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am not exaggerating when I say that cats may save you! Or even guarantee your re-election!”
(p.101).).

[«€xovv dpeon oxéon! Nai! Mnv amopeite! Ov popeg ydteg pmopet vo cag govovv
eEoupetikd ypnoeg! Aev vepPAAL® av caG T OTL KUPLOAEKTIKE Umopel va cog omdGovv!
Mmnopet akdpa kot va €yyonovv v enavekioyn cog!» |

“-What if people would not believe in theory that the plight of this place derives from
your own management, said the Host, what if they would not accuse your government for the
financial, social and fiscal policy, what if your voters would believe that all wrong in this
place is someone leses fault?

-Whose? asked the minister of Public Order

-Black cats fault!” (p.102).

[«Av Op®G... AV Op®G 0 KOOHOG dgv amédde Ta O TOV TOMOV GE OKN GOG
Kakodlayeiplon; ZuvEICE 0 OIKOJECTOTNG. AV 0V KATNYOpovGE TNV KLPEPVNON CaG Yol TIG
QmOTVYIEC TNG OIKOVOMIKNG, KOWMVIKNG KOl ONUOGLOVOIKNG TOMTIKNG, AV Ol yn@o@opot
mioTevav OTL Yio OAo 650 TAve oTPAfd 6TOV TOTO deV PTaite £0gic, aAAd gvBHVOovTIL dALOL;

- Tlowot Ghhot, pdTNGE 0 VIoVPYdS Anpociog TdEemc.

- Orpopeg yareg! |

Foucault says that fechnology of exclusion consists of three juxtapositions: a) what is
allowed and what is not allowed b) what is logical and what is illogical c¢) what is true and
what is lie (Georgiou, 2002, 57).

In Trivizas novel the whole mechanism of power is working in order to make
politicians speculate on the above juxtapositions. At the same time, Trivizas parodies the
“truth” of politicians. He uses irony in every description and dialog and presents the
hypocrisy of rulers:

“Unfortunately nobody can exclude this unpleasant possibility, said the Minister of
Finance and stopped eating a pie as he lost suddenly his appetite. But as soon as a servant
came and put on the table a plate full of roasted roe with spicy raspberry sauce he got back his
appetite (p. 102)”.

[ «Avotuoymg, Kaveic oev umopel vo amokAeicel avtd TO SVGAPESTO EVOEYOUEVO,
TopadEYTNKE 0 VTOVPYOS OWOVOMK®V, Kol OTOUATNCE Vo HOCAEL &va  EEPOYNUEVO
UTOVPEKAKL, 10Tl TOL KOTNKE EAPVIKA 1) Opeln.» |

The arbitrariness of truth of power is revealed through the logic of the absurd. In the
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begging of the book the central character says:

“I am telling you this because in our island, as everywhere else, cats forget, people
forget and the craze flares from the beginning” (p.11). ).

[ «Zog Ta A avTd £EON GTO VNGT PG, OTME OTOI0GONTOTE AALOG, Ol YATEG EEYVOLV,
ot avBpwmot Egyvovv Kot ot mToRoAidec Eektvovv amd TV apyn». ]

This is an indirect reference to Nazi Germany, the Holocaust and the way in which
Nazi used technology of exclusion in order to maintain power. Rulers make a truth which
says that black cats are responsible for every misfortune on the island and this truth is a
brainwash:

“You could see old men chasing cats with their walking sticks, You could see ten years
old children marking cats with their slings. You could see pretty young ladies beating cats on
the head with their pink cute umbrellas™ (p.303).

[<EBAeneg oxveTOUG TOMmMOVdEG Vo Kuvnydve yatec pe poykovpes. EPAemec
deKAypova TodLd va. oNUadgvoLY YaTeS Pe opevtovec. 'EPAeneg yopltopéveg deoTovideg va,
Komavave ydteg 61o KeQAM pe pol Koy opmperivo. |

The most remarkable part of the novel is the death of the black cat Moutzouris, who
goes to the playground where his favourite little girl is playing. He was beaten to death.

“Moutzouris was writhing on the sand pit. A hoarse blatancy came out from his mouth.
Then an old lady came and stack her knitting crochet direct to his heart. Then she unperturbed
returned to the bench. She cleaned the bloody crochet with a lace scarf and she continued
knitting” (p. 243).

[«O Movvtlovpng opadale otov Adkko pe v dupo. ‘Eva Bpayvd eoonua €fyaive
amd to otopa Tov. Tote 1 dehTepn yoyld onk®Onke, Tpafnée m Peddva Tov TAeEipotog omd
10 Qmovvdki, minciace tov MovvtloOpn kot Tov kKpemoe otV kapdid Tov. Metd atdpoyn
yYoptoe ot B€om e, okovmcE PE Eva daVTEAEVIO HOVTIAGKL TN potopévn Peldva kot
GUVEYLOE VO TAEKEL OVEKQPAGTN. |

Therefore #ruth is composed in the sick minds of merchants who see that this truth
favours their wealth. This truth then consolidates when the Prime Minister is persuaded that
the persecution of cats will guarantee his re-election.

“-Now I think over it again and I think you are right said the Prime Minister with a
trembling voice. The government has gone bad since a brazen black cat jumped suddenly in

front of my limousine which almost drove on her tail.
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[« - Topa mov T0 KOAooKEPTOAL, VOuilw OTL dev €yete GOKO, WiAnoce TéAOG O
mpwbumovpyds pe pwvi mov glxe apyioel va Tpéuet ehappld omd ovykivnon. H kuBépvnon
dpyloe va maipvel v kT POATa Eva Tpmi mov meTdyTNKE UTPOoTd 0TV Apovliva pov o
Opacvtotn pLopn yata Kot LAAMGTo Lov eaivetal 0Tl Topaiiyo vo TS TaTHom TV ovpd. |

-Mr. Prime Minster you see? you recall the incident, said Mr. Delagopas smiling. I was
sure that you would” (s. 105).

[-Eidate, kOple mpwbumovpyé pov, mov to Buundnrote; Xoapoyélaoe acTpaOTOVIOG

amd woavomoinon o kHprog Aghayomas. Huovv mapamdve ond BEPatog 6Tt KATL TETO0

Oa eiye copPeil».]

From this point, there is no doubt that communication systems, information network,
welfare systems, control and monitoring mechanisms work in a relentless system in order to
maintain power.

“-The whole press and state apparatus will stand at your service, said the Minister of
Public Order”.

-The company SM.A.CK will offer your party a generous sponsorship in order to
finance this crucial and useful political campaign, said the twins businessmen

-Right! but... Sirs we might not forget that everybody in this island must do his duty!
cried the Minister of Justice.

-If they do not do their duty, of they do not snitch their cats to us, we will take their
property! Said the Minister of Finance’ (p. 106-108).

-[€Ohog 0 @uukd mpooKeievog TUTOG KOl GUGCMOUOG O KPOTWKOG HNYOVICUOG
evnuépmong Ba tebel ot dabeon cag, vepOepdrtioe o vovpydc Anpociag TaEewg.

- H groupeio OA.ITA.AOK. Ba TpocpEPEL GTO KU GOG L0 YEVVOLOd®mPN yopnyia yio
VO YPNUOTOO0TNGEL TNV KPIoIUN Kot YPGIUN oLTH KOUTAvie, SNA®MoOV HE UL GOVE Ot
otdvpot emyepnuoties.

- 2ootd! AAMG oo un Eeyvaue, kOpotl, 6Tt Oyl HoOvo epeig kol o KaBe vrevBuvog
GLVELINTOG TOAiTNG B Tpémet va, KAveL Ko avTdg To kabnkov tov! Bpoviopdvnoe Eavappévog
0 VTOVPYOG AKOLOGHVNG.

- Av dgv KGvoLV TO KOONKOV TOVG, oV OV KOTASIOOVV TIG YATES TOVG, Bal KATACKETAL M)
neplovoia Tovg! AToedoise o VTovPydg OKOVOUIKOVY. |

The Press has titles about the truth and the walls of the schools are covered by posters

with the duty of all inhabitants of the island to snitch every black cat they know. The Animal
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Protection Company becomes Humans Protection Company from Black Cats (p. 143) and
only to use the words black cats was an offence, a swear (p. 176).

The power of this truth is so strong that even victims — the black cats — start doubt
reality. For example Moutzouris feels guilty because he is black and wants to commit suicide.
When the hero of the novel, a black cat himself, tries to persuade him that all this is nonsense,
they discuss:

“-How can I not believe them? Wherever I go I hear the same thing. It is everywhere
in posers and newspapers, on radio shows all day. Old people cry it out. Children repeat the
words they hear. And this happening all day and night

- Come on this is not the truth just because everybody says it is. Truth is another
one!

- Yes but what is the meaning of a truth that everybody denies? Please tell me! No!
No! It is not worth to live in this world. I am a useless, un worthy, jinx cat.
Sometimes I feel that I cause bad luck to myself (p. 143).

- [dlIog va unv tic motéyw! Omov 6tabd Kt 6mov Bpebd avtd akovw! To Aéve ot
aopiceg! To yphoovv o1 epnuepideg! To petadidovy ta padidemva! To pwvalovy ot
peydarot! To mamayarilovv Ta modid. To dtahaAiodv ot TEAGANJES. AT’ TO TPWL MG
70 Bpadv kot amwd 0 PPadv ®¢ T0 TPWL.

- E xot Aowmdv; 'EAo ota ovykadd cov ,mouddkt pov! Emedn 1o Aéve OAot, O¢
onpaivet 6t givan aAnBeto. H oAnBuvn aAnBeia dev givar avti! Eivor dAin!

- Tuvomua €xel o ainbeio mov 6Aot v apvovvtar, T a&la éxet; Tr avtikpiopa;
Mov Aeg og mapakarid; Oyt! Oy! Agv a&ilel va {o. Eipon o weprety, o avééia,
ypovcovla yata. Qpec dpeg Hov @aivetonr Tl TPOKOA® YPOLGOVLIE OKOMOL KoL
oTOV 1010 OV TOV £0VTO.]

Here the subject (Moutzouris) acts in relation to the truth of power and gets his
identity. Moutzouris has an identity that matches with the truth of power. Although the central
hero, Moutzouris friend, is resisting saying that the truth of power is not the only truth. And
he persuades Moutzouri (p. 152).

Foucault says that people in our days must deny “what we are”, what the truth of
power says we are. Only after this denial Moutzouris can truly resist because power is
functioning through subjectivization.

In other words, the story of Trivizas is about the idea of capitalism that is the
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maximization of profit at any cost. When the financial interest overturns and the frame up is
revealed, then the persecution stops and Government quits.

The revolution of the cats is their social reintegration. At last they do not break the law
or the system but become useful for it. Thousands of rats will vanish from town because of
the cats. In the end Trivizas implies the possibility of a new absurdity in the future.

“Everything is so quite, so calm, so peaceful. I wonder how all this happened. Deep in
my heart I know that here in our island as everywhere else, cats forget, people forget and the
craze does not need much to kindle”.

[«To mavta eivor 1660 MovYA, TOGO MPEUN, TOGO EPNVIKA. AVOPOTIENAL TOG
ocuvéPnoav o6da avtd. Babid otnv kapdid po EEpw OTL €06 6TO VNGT Lo OTTMOC Kol OTOVONTOTE
aAloV, ot ydteg Eeyvave, ol avOpwomor Eeyxvave kol M Tpéha dOev xpetdleTar TOAD Yoo va
avayew. |

Therefore, the political issue is not an illusion, delusion, alienated consciousness or
ideology but is the truth itself.

Trivizas, whatever he has to say is clear in every chapter of history: the peaceful life
and innocent suffering of the central hero, the first strange coincidences with the
disappearance of the black cats, the disclosure, the paranoia that follows the inexorable
extermination, the role of humans and cats, the inevitable continuation of madness. If the end
gives a cheerful tone and an optimistic development, the last page brings the audience back to
reality and makes reductions today and tomorrow. The quiet people who stained their hands
with blood, either directly or indirectly by their indifference and when all is over, pretend that
nothing happened, ever. The last black cat does not explore the psychology of fascism. It's
just a story. There is no need to cover the causes and motives that lead whole societies on
hatred and prejudice. Perhaps it is unnecessary for the reader to believe that there is a solution
to the pages of the book or a focus of resistance in his words. The last black cat is giving to
readers in the most vivid way a compass for how small paranoid crises become huge and
make some people mad. How the absurd becomes the new logic. How fear is the best way to
do any work you want. How hatred, fanaticism and easy blame is the best way for the
strongest to gain power and money.

In the Last Black Cat one may find proportions and sizes which could be compared
with the famous Animal Farm of Orwell, which in allegorical way, heroes pigs, horses and

other animals talk about the rise and fall of the Russian Revolution. Both books succeeded
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each in its own way to bring to light painful truths of the times.

Through the pages of the book the reader sees an entire gallery of human characters
and situations that easily could assign to familiar people and situations. A child also could
recognize orators with eyes bulging with hatred, with clenched fists and flushed cheeks,

'

indicating their old enemies "who are to blame for everything, for earthquakes, landslides,
migraines, ingratitude, indigestion, dryness, the difficult questions in an exam ..."

Immigrants can also be seen through this book. As Varouxi (2008) argues, the
immigrants often experience multiple discrimination, exclusion and violations in all areas of
their lives, from access to jobs, health and social services to their participation in public life
and in decision-making. Thus, immigrants is a group of the population that is excluded from
basic mechanisms of the welfare state, deprived of political, social and economic rights, with
limited access to political and social institutions, the labour market, the welfare state and the
acquisition of goods and services.

The reader would recognize and many other characters ... young heroes of everyday
life. Racists who are not racists but "blame the one who is black"(!), politicians adopting the
persecution of cats, in order to save their rotten political career, the few who resist to the
persecution of cats, they are locked up in asylums and become "enemies of the people", cat
leaders who under the persecution quarrel who will become leader. Some others while the
world around them is on fire, they are "tortured" by ... other burning issues. Cats when trying
to escape identify themselves to their persecutors “killing swans". Black cats who fall victims
of cheaters who promise them to "whiten" them. Other different colored cats that support the
government but later they also become victims. Good peaceful householders "cats" who do
not want troubles and deeply like the persecution of black cats because in this way the
garbage "per capita” will increase for them.

At the end the great truth shines. It is obvious that evil is not hidden behind odd dark
conspiracies but it can be done by anybody, the cook, the gardener, the maid, all hunt to kill
rabid cats in the book. Perpetrators of evil can become anybody: a hospitable classic
grandmother who kills in cold blood Moutzouris and then returns without remorse in her
embroidery. In turn, Hitler, Stalin and all others, famous or not mass killers could not achieve

their feats without the active or passive assistance and support of ordinary people.

3.2.2 Mouriki: ‘Gasment the Fugitive with the Flute’
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The second book that will be analysed is “Gasment the Fugitive with the Flute” by
Katerina Mouriki. Gasment, along with his father, leave from their home at the age of fifteen,
in order to seek somewhere else his fortune. He knows that there are difficulties awaiting him,
but he does not realize that they are so many and so hard. As a young Albanian, he fights for a
place in Greece. Having being stigmatized as illegal immigrant is being exploited by the
Greek individuals. His unique weapons are his strong character and a flute. Therefore, the
issues with which this book deals with is again stigmatisation due to prejudice, social
exclusion, social stereotypes, and the acceptance and intolerance of "Others".

The social variable called social relationships is a mixed picture in this book and starts
from the concept of locality, resulting in an image of universality, according to which the
immigrant is fully acceptable because he / she convinces with his / her kindness and
selflessness.

In addition, the book of Mouriki, as in the case of Trivizas, there are some people who
are opposed to the exploitative inhumane conditions and behaviours against the immigrant.
Gasment meets kind and sympathetic Greeks who are willing to help him in any way. For
example, Mr. Dimitris, the driver who likes him as if he were his own son and drives him
from Ioannina to Thessaloniki, where they meet again and then to Athens because “Mr.
Dimitris was a good-natured and kind—hearted man. After his son’s loss he became even
better. He considered all children as his...” (p.72)[ «O xvp Anuntpng, amd v OGN TOL NTOV
dvOpomoc pe ayvh kapdid. And 1d1e OV £Y0cE TO Y10 TOV £yve akOpo kaAvtepog. 'Efiens
OAo Ta Tadion Gov Sk TOVY. |

This book does not reflect the differentiation of the "Other" versus the local people,
but the justification of intolerance towards immigrants. More specifically, the responsibility
and the challenge of negative emotions against the "Other" is not in the obvious impossibility
of accepting the "Other" or "Foreign" but to other causes imposed by other institutions and
values (e.g. social prejudices and media) or financial. The characters who are the carriers of
friendly dispositions towards the Albanian immigrant are definitely greater in number and
prevail. The following abstract from the book is very characteristic: “Are you Albanian?
Someone asked him at the building site. He nodded... They approached him smilingly... He
told them that he was an illegal immigrant. They let him sleep and work at the building site”
(p. 135) .[ «kAAPavodg; ToV pOTNGE KATOLOC TOV POVOTOV ETIKEQPAANG TG opddoc. ‘Eyveye pe

T0 kePAM vat. Tovg eime 0Tt eivon AaBpaiog petavactg. Aev eiyov kapio avtippnon va pévet
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10 Bpddv oto ywmi.»] This is linked to the previous analysis about the book of Trivizas,
regarding the analysis on the economic interests associated to the issue of racism and social
exclusion that contribute to shaping the stereotypes about the Others. Hence, there is the sense
that gradually these stereotypes against immigrants are not the fault of the local people, but
the fault of some others and that what is about to happen or is happening now is something
deterministic: the “Other” constitute a threat for the society and therefore they should be
marginalized or even exterminated from the society.

Mouriki creates a character who wants to delete his past and start a new life in a new
land and be happy. The young immigrant wants to forget his home country, Albania, in order
to adapt completely in this new home. It is a kind of personal strategy and goal and in the end
of the book the young Albanian succeeds to be fully assimilated to the Greek society. Mouriki
chooses this end because on the one hand she wants to present Greece as an open mind and
friendly society that takes care of her immigrants and refugees, on the other hand because she
wants to convey optimism to young readers for a better future.

The most characters of the book are friendly towards the young Albanian. At the
building site where Gasment was working illegally, the Greek builders treated him nice and
let him work and sleep at the place. At this point Mouriki chooses to explain the benefits of
the immigration:

“In the beginning many Greek technicians were indignant for the unemployment
among Greeks and the employment among immigrants but over time they saw that the cost of
building was reduced and property markets flourished. Greeks who used to complain about
immigrants became contractors giving job to Albanians” (p.62). [«Zmmv  oapy1, moAlol
"EAAnveg teyviteg ayovokTovcay e TOOTN TV KATAGTOGT, TOV TOVG APNVE AVEPYOVS KL £JVE
you otovg gleoyouevovs . Me tov kapd Opmg gidav OTL €161 PEIVOTOV TO KOGTOG TNG
OWKOOOUNG Kot OlevkoAvvovtay ot ayopés okwvhitov. H owodounon dvOnoe ot ot
EPLoGOTEPOL OO TOLG GAAOTE Tapamovovuevovg ‘EAnveg teyviteg €ywvav gpyoldfot mov
Emoaupvov 6t 000AeYM ToVS AAPavovoy. |

In every place Gasment is passing through, he meets nice people ready to help him in
any possible way. Mr. Dimitris, a driver, is an example of a good hearted man. He likes
Gasment and drove him from loannina to Thessaloniki, where they meet again. Mr Dimitris
after his son’s death considers all children as his own (p. 72)

“You look honest. I will help you because you are a fellow man. At this point he hums
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and haws. He took his hand off Gasments shoulder and with a deep sigh he said: If my son
lived, he would be at your age now. I do this favor to you for the peace his soul [...]. The
innocent look of this tormented boy gained Mr. Dimitris sympathy.[ « ®aivecot Tipuno moundi,
gine. Oa og Pondnow, yoti eicat cuvavOpwmoc pov. 1o onueio avtd koépmace. KatéBace to
YEPL TOV amd TOV MO TOL Kot pe €vo Babl avaotevaypnod tpdcsbece: Av {00GE 0 Y10¢ Hov, TOpa
Ba Mtav oty nlkia cov. Ileg 6Tt T0 Kavew Yoo v youyn tov[...] To yevvaio kot kaBapod
BAEupa avToD TOL BACAVIGHEVOL ayoplol Katdpepe va kepdioet T fabid Tov cuumdOeiay. |

Mouriki means that every person is a potential parent to a homeless or a parentless
child. Mr. Dimitris is missing his dead son and Gasment is missing his dead father who died
on the way to Greece. In this sense they find each other and they cover the emotional needs of
each other.

There is also another kind-hearted Green, Papa-Tzimis, the ex immigrant from
America who wants to help the young Albanian as his sharp features remind him of himself
fifty years ago in the United States. He says Gasment to stay in his house and take care of the
garden and Gasment becomes like a son to him, he takes the “green card” and works for Papa-
Tzimis.

“The American looked at Gasment who was standing in front of him. Gasments slim
but strong body, hands that know what work means and his handsomely features ensured him
that Gasment was a worthy worker who would work more than his payment. He reminded
him of himself fifty years ago, when he boarded on a ship as a clandestine passenger and
worked there as cabin boy [...] he thought of his grandsons in the States. When they were at
Gasment’s age they knew nothing but their lessons and computers and they were listening for
hours to a deafening music. Not to mention about a job, they couldn’t even fill a glass of
water” (p.82-84). [« O Apepwdvog épi&e a eEgtactikn patid otov ['kdopevt, mov otexdTavy
axopa 0pOlog urpootd Tov. To Aemtd addd yepodepévo kopui Tov, Ta Ynuéva amd T dSovAEld
YEPLOL TOL KO TO OOPE VEOVIKO YOPOKTNPIOTIKG TOL TOL £0vaV HE TNV TPATY HOTIE TN
BeParotnta o611 €iye va Kavel pe évav d&o gpydrrn, mov Ba dovAeve Tapamdve ard 660 Ha
minpovotay. Towg tov Bopce kdtt and tov €0wtd TOL OTOV, TPW TEVAVTO TOGO YpOVLa,
urapkope Aabpaio oe kdmolo kapdPt cav povTeog|...] £€pepe GTOV VOU TOL TO. EYYOVIO TOV
otV Apepikn. Otav ftav oty nAkio. TOVTOL TOV TOAIKOPLOD, TO LOVO oL NEepav TEPA Amd
TO. LOONUATO TOVG NTOV VO TEPVOVV OTEAEIMTEG MPEC UTPOGTA GTOV VITOAOYIGTY| TOVS KOl VL

aKOOVE OCTOUATNTO LOVGIKN TTOL 6oV Emalpve T ouTid. ['ia dovAeia ovte Adyos. Ovte vepd
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670 TOTNPL TOVS eV NTav Gt va BaAovv!»]

Gasment became a skillful gardener and cherished stray animals in the place he was
living with Papa-Tzimis and his wife. Stray animals, dogs and later the fox are a way of
expressing feelings, the so called “adult animism”. Stray dogs become Gasment’s loyal
friends; they also represent solidarity and the ideal of the new country.

This new country is new not only for Gasment, but also for any new-Greek, who has
to find the lost values of the Greek culture and adapt them to the new lifestyle. Gasment, as
well as the old characters of the book, represents all those real values forgotten in modern
times. Unconsciously Gasment is not a product of the Albanian society but a young man — a
pattern that reproduces Geek values. Gasment is a product of a sister land (Karassavidou,
2012, p. 232).

When he went to Albania to see his family, a series of burglaries took place in the
small town and everybody accused Gasment that he told his compatriots to burgle homes
while he was in Albania. Some people poisoned the animals Gasment had sheltered in Papa-
Tzimis home. Marigo, a woman who was living nearby, became furious, not only because of
the animals poisoning but also the injustice words about Gasmnet. Her family came from
Smyrna and she knew about persecution and contempt. That’s why she didn’t want to be a
part of this (p.99)

Here Mouriki implies that the Greeks through history have been refugees, especially
after the Minor Asia catastrophe and for them is impossible not to understand the pain of exile
and immigration.

When Gasment returns from Albania, he will find a wounded fox that will save.
Gasment and the fox become good friends. A fire starts in the woods and his life will be in
dangerous but the fox and Tsakalos will save him. At this point comes the very favor subject
of children’s literature. The representative of the new generation is saving the immigrant. The
young person is an archetypal symbol who tries sometimes even hard to untie the Gordian
knot of the new transitional season (Karassavidou, 2012, p. 363).

The fire becomes a symbol and starts when people get in Gasment’s “shelter”. Nature
is used by Mouriki symbolically is the shelter of the young Albanian, offering protection,
peace and beauty. The fox finds Gasment in the wood when the fire has started and saves him.
She is the personification of nature’s solidarity:

“Gisment wounded and weak was face to face with a fox! His fox! He thought he was
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dreaming! He tried to get up but his head was aching badly and his dizziness made him feel as
if he was tied on a torture wheel. A spasmodic cough made his chest ache very much. He took
a deep breath and tried to gather his forces. Your son will succeed mother. He followed the fox
paying little attention to his pain. They walked until they reached the glade. At last they were
safe! He was there unconscious, while some hundred meters from the glade, Tsakalos
breathless and impatient explained to firemen that a person might have been trapped in the
woods, in the fire (p.180).[« O I'kbouevt, TPALUATIGUEVOG KOt 0OVVOUOG, BPIoKOTOV TPOCMITO
pe mpocwmo pe po aiemov. H okemod tov! Nouwle mwg ovepevotav. Ilpoornabnoe va
onkmbel, aAAd 10 KEPAAL TOL TOvoVvoE aedpnTa Kot M (AN Tov ékave va vimbel 6Tl fTav
dgUévog Ve oe PopTLPIKO TPoYd. 'Evag omacpumdkog Pyag tov £pepve duvotd ndvo 6to
ombBog. [INpe Pabid avica ko paleye 6ceg duvapelg tov glyav anopeivel. O ylog Gov pava
Bo ta Katagépel. AkolovOnce v ahemol ayne®VTaG ToV TOVO omd TO YTOTNUO 6TO KEPAAL
TOV KOl TO €YKOVUATO 6TO TPOSHOTO Kol 6ta ¥épta. [lepmdoay €6t apkeTd, MGmoL Pynkov
ot0 EEpmTo. Emtélovg Mtav acpareis! ‘Epewve ekel avaiocntog, evd pepikéc eKatovtadeg
pétpa mo kbt o Todkahog, Aoyaviacpévog kot @ovpldlog, £Enyodoe GTOVG AVTPES NG
TLPACPAAELNG V1oL TOV AvOpwTO oV {6m¢ va giye Toydevtel 6TO HAGOGN. |

The phrase your son will succeed mother is used here in order to on the one hand
create an emotional atmosphere and on the other hand to present a scene deeply universal
(son, child of a woman), on the basis of differentiation. In the Fugitive with the Flute there is
only a likewise differentiation (Karassavidou, 2012, p. 363).

Gisment has all the features to be loved. He loves flowers and animals, he saves a
wounded fox and he plays the flute so nice. Gasment is developing a very personal
relationship with the fox. She becomes the female friend he never had. Nature becomes the
shelter of emotions. Gasment shares the feeling of being chased and hungry with the female
fox (Karassavidou, 2012, p. 232).

Bad attitudes and behaviors are limited and individual in the book and represented by
Tsambikos and his son Tsakalos. People in the small town receive Tsambikos with irony. This
irony makes Tsambikos views about immigrants weak.

Mouriki chooses to present Tsakalos, a Greek boy, as the negative stereotype of the
story. He is the one who stole teacher’s silver light with his monogram on it and gave it to
Tsambikos who accepted the gift with great pleasure (p. 102). Tsakalos is also responsible for

the uprooting of Marigos garden, the poisoning of Gasment’s animals and other illegal and
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inhuman actions. This negative stereotype used by Mouriki is not a coincidence because it
supports the pattern that in the end of the book is changing with the help of the young
Albanian. Here Mouriki forms a symbolism: the intercultural times make people better
(Karassavidou, 2012, p. 160).
Generally, in The Fugitive with the Flute Greeks are presented as kind-hearted. This is
a need of the collectivity of Greek people, in order to follow the modern times, a society that
changes but at the same time produces an ethnocentric inter-culture. Mourikis choice, to
present Greeks generally good is double. On the one hand the good Greeks are the Greeks
from the working class and they function as identification characters both for readers and the
parents of the average Greek child. Those characters mirror the hyper-ego of the Greek
collective and national identity in a continuing changing society. On the other hand, the writer
promotes superiority on the basis of similarity, making a “selective social representation”
which - with a help of explicit or irrational features - aims to the justification of the degrading
behavior of the characters of the novel towards foreigners. Therefore the cultural rather the
ethnic assimilation of immigrants to the Greek society makes them share “common behaviors
and values” and ensures their integration (better (Karassavidou, 2012, p. 356).
In The Fugitive with the Flute Mouriki is dealing with sensitive matters rather
superficially. For example she refers to child-trafficking summarily. Gasment learns that
Artur, the Albanian trafficker is arrested.
“- At last they caught him!
_ What happened to children? asked Gasment and he thought of Sergio, Leonardo and
other prisoners of Artur.
- An office of the United Nations took care of them. It stands for the rights of young
refugees (p. 142).

- [Emtélovg tov émacav! Kot ta mandid T éywvav; Podtoe o I'kdopevt kot 1 okéyn
tov €t1pee oto LéEPT{o 6T0 AEOVAPVTO KOl GTOVG GAAOVLG KPOTOVUEVOLS TOL
Aptovp.

- To avéiafe o vanpesio tov Opyavicpod Hvopévov EBvav, mov vrepacniletan
T0L SIKOLDULOTO TOV OVIAKOV TPOGOUY®V. |
There are no further explanations or references from this point of view.

Both books follow the same technique: at first the migrant is directly or indirectly

associated with illegal acts, while at the same time the stereotypes attribute them specific
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characteristics. At the end, however, the immigrant is released from these prejudices and a

sense of justice is created.

Chapter 4. Conclusions

The progress made by human beings in our information society such as revolutionary
developments in the field of new technologies, culture and the globalization of the economy
during the millennium is undoubtedly great. Moreover, the continuous conquests of science
have results in the unstoppable expansion of human knowledge. The effects of such
achievements seem enormous in every sector of human activity. Despite progress, however,
humanity is in a state of global economic and social crisis. Peace in the planet is far from
having set up and outbreaks of conflict persist in many parts of the Earth. Racism incidents,
xenophobia sentiments and lack of social tolerance and respect for others are away from the
ideals of equality, freedom and justice. Human relationships suffer from crisis, new forms of
social exclusion occur within the socio-economic framework whereas the individual's
socialization process upset. Globalization and the need to develop citizens with broader
concept and a strengthened national identity and awareness, the universal consciousness, are
also directly related to education.

The main objective is the protection of national identity and cultural particularity of
each people without of course, having an entrenchment towards foreign influences and
impacts from international destinations elements that lead to isolation and gradual extinction.
A deeper understanding and acceptance of the other, the different will lead to the mitigation of
conflicts worldwide and promote peaceful living among people. 'The ‘other’ is anyone who is
separate from one’s self. The existence of others is crucial in defining what is ‘normal’ and in
locating one’s own place in the world” (Ashroft, 2000, p.154). Ethnic and cultural diversity
makes richer a country and increases the ways in which citizens can understand and solve
personal and public problems. This diversity also makes richer a society offering all citizens
more opportunities to experience other cultures and thus become more integrated as human
beings. When people can participate in a diversity of national cultures and simultaneously
combine their data then it is more likely to benefit from total human experience.

Within this context, the area of education in general, not referring only to school, is a field

with great interest where a wide range of considerations and approaches find its expression in
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every country. Knowledge of the various educational tools and successes or failures is
important. At this point, of great importance is supposed to be the role of the literature.

The present research tried to explore the image of “Others” through two literature
books: ‘The Last Black Cat’ by Eugune Trivizas and ‘Gasment the Fugitive with the Flute’ by
Katerina Mouriki. The central issues of these two books are social stigmatization of
immigrants based on the prejudices and social stereotypes, the social exclusion, and the
intolerance of the “Other”. Both books can be said that as they cope with the matter of how
difference is being conceived, make have an exceptional outlook on racism. In both cases it is
characteristic that there is intense "pedagogism" and "didactism" as well as long narrations
which are detected generally in a lot of Greek books for children. It appears that both these
two writers prefer such narrations, in the fulfilment of all voids of a story, which makes it
long-winded but without surprises. The abstractions that make the texts susceptible of many
readings, but also reproachable from a lot of age-related levels of readers are absent.

Cultural homogeneity, which constitutes a dimension of heterogeneity, and which is
the result of multiculturalism that characterizes modern society, has increasingly grown with
time (Vratsalis & Skourtou, 2000). Literature is a privileged means for the cultivation of
ethics and values in a multicultural society; a society where different cultural identities and
traditions coexist and converse without exclusions. Through literary texts, the ability of
individuals for expression and communication is enhanced, while at the same time they are
offered the ability to identify themselves with characters, heroes and situations, become
familiar with their personal emotions, and acknowledge and also respect the emotions of other

people with different cultural characteristics.
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