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Abstract

This master thesis, starting from the debate onosmdtural meanings of museum
objects and the museum’s historical backgroundsegithe main issues that all
museums today and in particular those that the sehesiki Olympic Museum has to
face in order to keep up with the constant chaingpsesent-day society.

Over the past years a great debate on the natutheoinstitution of museums as
educational centers has been launched. The saecatificern that these studies have
caused can be seen in the abundant publicatioindesy books and surveys that deal
with the educational role of the museum and it@ukes. These considerations have
attributed to museums great relevance regarding sbeietal and economical relations
alike. Our work will focus on the socio-educatiomalpect of the museums and more
specifically of the Olympic Museum in Thessaloniki.

The approach of this study firstly follows the paththe general to specific logic. The
rules of deductive reasoning are followed by présgnthe general characteristics of
museums and then the specific features of the @&lwski Olympic Museum.
Nevertheless, as soon as our showcase is presentedonclusions are based on both
deductive and inclusive reasoning. Our argumenmntaigsoreached from both specific
examples, that the Olympic Museum of Thessalonfkers, and general statements
from other Western museums.

Our study’s framework is starting from the analysigshe museological reality to the
implication of the science of education into thedggogical programs that are
developed by museums educators of the Thessal@iknpic Museum. The goal of
this thesis is to discuss the development of edutatand other operational strategies
embodied into the mission and policy of the mus@&uquestion.

Ultimately, the relevance of this discussion wikndonstrate that the technological
evolution within a post-modern museum such as tlyejnfic Museum has altered the
nature of the museum or is about to change iténmar future. The Olympic Museum
of Thessaloniki provides a vehicle by which muse@ssocial and media servants can
reach diverse audiences through the promotion win@ic and universal values.



Introducing the Research Area

This research is situated in the context of theewidebate on museums, collections,
conservation and access. Chapter 1 introduces madeseology by investigating the
museum history and by analyzing the different typesuseums. Chapter 2 provides
an account of academic scholarship exploring tieealiure on museum education and
highlights the necessity of an educational theongnvmuseum professionals undertake
the development of an education program.

In the second part of the study, Chapter 3 expltiresistory, mission and organization
of the Olympic Museum of Thessaloniki. Chapter 4ncmns past and present
exhibitions. Chapter 5 refers to the educationdicpaf the museum and the way in
which it is organized and communicated. Chapter escdbes past and current
educational programs that shape the educationagamaf the museum and its
attachment to updated educational practices. Ch@ptensiders the professional aspect
of various collaborations between the Olympic Musewnd other European
counterparts. Chapter 8 identifies the strategianpihg for the future which
incorporates digital modernization and new mediduce into the daily life of the
Museum. Finally, Chapter 9 includes my own commemd opinions concerning the
future of the Olympic Museum of Thessaloniki aredgtace in the museum world of the

21% century.

Research question and main objectives

The main question of this research is the followMdhat is the role and function of the
Olympic Museum of Thessaloniki in today’s societyBVery museum pursues a
specific policy according to its mission statemand to the audience it addresses its
cultural ‘products’. The initial museum literatushaped the research objectives at a
time when the interest in education studies isdigpncreasing. This study explores its
vital sub-discipline: the museum education as itaeceived at the Olympic Museum,
but firstly as it is perceived by other internaatip known museums.

The main research objectives are:

e To construct an analytical framework of museum istsitbday



e To transport this analytical frame on museums ideporto investigate the
Olympic Museum'’s specific museological and musedorcation mission

e To inspect the influence of today’s technology awesv media on building an
exhibition and an educational program

e To underline the Museum'’s future role at a natiaral international level

Research Methodology

The methodological path is constructed through lidgraphical overview of the
extensive literature written about museums as bawstitutions. After the studies of
Hooper-Greehill and mainlyhe Museums and the Shaping of Knowlgd§82), there
has been a tremendous interest in exploring tlaioas between museology aNeéw
museology a term introduced for the first time in the wask Vergo (1989), who
created a critical discourse on the social andtipali role of museums. Our work
therefore tries to look at issues of museology mwdeum education at the scale of the
historical manifestation of the museum as instiutthat contributes to educational
undertaking. This research is stimulated by the {ime between the two museum
worlds, the traditional public museum and the pesgive private one. Its role and
missions are considered as critical requirementsafgpecialized museum program.
Considering the studies initiated mainly by Hei®4&) and Falk and Dierking (2000),
this study proposes an overview into a topic thist Vittle previous research apart from
the articles and communication papers written byadzi (2012). Our main concern is
to collect data and advance the study of the Olgrivhiseum of Thessaloniki.
Therefore a series of questions can be set. Wiaatnaseum and how can we define its
mission? What are the different types of museum@ mluseum is a stable entity or
changes in time and space, in relation to the kodaaltural, political and
epistemological framework? What kind of communigatdoes the Olympic Museum
of Thessaloniki seek and what types of relatiorshipes it develop with its audience?
Can these relationships be used fruitfully and torely by different categories of

individuals, social groups and by society as a wlawid in what way?
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Chapter 1: Modern Museology and the cultural dimengn of museum objects

1.1. Introduction

A visitor's perceptions, when he/she decides tcsghe threshold of a museum, are
thought to be of equal importance as the socidtu@l and educative features of the
particular museum. These specific features carctaffee overall visitor's experience
more than the specific thematic content of the muoser its exhibits (Smith 2000, 18).
There is a variety of parameters that shape thergkeoharacter of the museums and the
overall experience of the public. These parameteayg be the shape, the size and the
aesthetics of the buildings in which museum caibexst are housed, the exhibition logic
that determines the presentation of the museum cishjethe culture of the
communication policy and their correspondence toiasoand cultural values of a
specific society (Monti and Keene 2013, 25).

The fact is that although everyone assumes diffareanings of a museum, nobody
doubts the importance and prestige of museums)stéisutions promoting the progress
of society, education and culture. Even if they raoé frequent visitors or even by no
means visitors, the museum is considered as adsawgttution with purposes, worthy
of respect and appreciation (Horne 1994, 65; Be&rirg£9, 126).

The overview of the museum and the perceptionkepublic after a visit to a museum
are associated with multifaceted museological prest epistemological, philosophical,
aesthetic and communicative aspects. These defi@estibject and content of the
collection or the temporary exhibition of objectfiese objects, isolated from the living
space, are converted into museum objects withititutisns of cultural meaning and
social value. The moment these objects are exposed solemn and stark museum,
they acquire valid and scientific entity and loak & simple visitor or visitors to ‘see’,
to ‘read’ and ‘believe’ in them. Obviously, objecise not independent. Within the
framework of museums they are dependent and tlpismdkence is what turns them into
artifacts. Museum professionals and others arestid® assign meaning to the objects
exposed and tend to interpret their meanings thrahg construction and promotion of

multifaceted ‘truths’. Material culture is thus @affled a metaphorical “life” or “career.”
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As Igor Kopytoff has suggested, we can ask of dbjgciestions similar to those we
raise when writing biographies of people (Kopyth®86, 66-67).

Museums produce specific types of knowledge andeglvhich can be addressed to
different social groups. The specific epistemolagiphilosophical and communicative
character determines the particular morphologyamization and operative functions of
a museum. There are many instances where theseumsidenction as factors that
block certain social groups. Some audiences feglttile museum is an alien place for
them, therefore they are incapable of expressinfpaourable opinion (Bourdieu and
Darbel 1969, 165). Unfortunately in this case somuseums, instead of compensating,
reinforce social inequalities. It is not a coincide that the social background is an
important factor that determines the museum visit@&y mentioning that, we realize
another dimension of the museums, that is its ipalitdimension. At this point if
museum education manages to open the door to athbers of society without
examining cultural and social backgrounds, the abj&vill gain universal importance
and will become cultural goods of meaning and gsestificance.

The opening of the museum to the society is thesef®cessary in our times as the
implications of this social phenomenon do not comamly professional museologists
and art historians but also a wide range of prodessfrom the fields of nature,
technology, rural life, science, culture to sponpéjlosophy, or children pedagogy
(Vergo 2000, 1). The fact that today museums hastabéshed their way as well-
imposed institutions is not fortuitous. On the dvaad the ‘New Museum Theory’ has
become an emerging field, formally interjected ir@cademic discourse with Peter
Vergo's 1989 anthologyrhe New Museolodyand on the other one new types of
museums appear to overturn the traditional typemafseum: “Museums of the
electronic image”, “museums without objects”, “muses of emotions”, “museums
without walls” or the so called “second life” musest

As museum theorist Donald Preziosi asserts, museomsitute a dominant feature of

our cultural landscape since they frame our funddaat@ssumptions about the past and

! Vergo and the generation of museum theorists filiawed him were influenced by artists who,
beginning in the 1960s, thought that all repredemtshas political meanings. Fueled by the distafst
government control that marked the 1960s, artisggah to ask for their voice to be heard regardimg t
way their works were displayed, interpreted or eowsd. Inspired by the Civil Rights movement, they
challenged museums to be more inclusive and teis@lbrk by women and artists of other ethnicities
like African-Americans. They referred to Dada andr8alist exhibitions, which showed that, in ortter
transform art, artists needed to transform the epawf display. Artists read the essays of Marxist
philosopher Walter Benjamin, who argued that aumd @authenticity are social constructions unsuitable
and extraneous to twentieth-century culture (Maesf2008, 6).
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about ourselves. People who might not ordinarilyecabout museums may find
themselves engaged in debate as soon as a musdecomssons challenge their value
systems. He claims that “museums are one of thigatesites at which our modernity
has been generated, (en)gendered, and sustainedhavdime. They are so natural,
ubiquitous, and indispensable to us today thatlkies considerable effort to think
ourselves back to a world without them, and toKfimrough the shadows cast by the
massive and dazzling familiarity of this truly unog social technology. Our world is

unthinkable without this extraordinary inventioPréziosi 1996, 97).
1.2. The historical setting of museums

Museums as cultural institutions illustrate impattdifferences from the museums of
older historical periods precisely for the simpleason that they are historical
phenomena with reasons of existence, time and mbdgeration, with subjects that
manage and objects that surround them througheirtlife.

Judging it appropriate, we will refer briefly toethhistorical development of Western
museums as this can reveal the multifaceted diffexttons of the institution, illuminate
the character of today’'s museums and the musealogmncerns governing them.
Examining therefore the history of museums throtiugie and space, new fields emerge
that can radically diversify social, cultural andlipcal dimensions, the role and the
function of museums.

Like all social institutions, the institution of re@ums is directly related to the history,
culture, epistemological and social environmentwihich it operates. The museum
institution is not a timeless condition which hasamed its character identical all the
years of its existence but it has changed in diffehistorical periods and in different
places? In connection with specific historical, social atultural context it evolves and
adjusts. Thus, it gains particular concepts andracheristics. Note that the word
museum was associated with the building that housdsctions in the 1B century.
Today the term counts approximately two hundredrsyed existence. Although the
tendency to collect objects is displayed in mosiet@s and in every historical period,
museums as we know them in our days, differ ralgicat to the conditions of

establishment, character and function, public avape collections of other historical

2 Studies on the variability of the collections dm to ‘manage’ them are very rich. For basic exasp
see Hooper-Greenhill (1992, 187-209); Pearce (1984].
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periods. Even the modern European framework of omsediffers from the ancient
Greek art collections, galleries and treasureshofeat temples and from the collections
of Roman, medieval times and Renaissance museunts\ven from the first national-
museums that were established in Europe in thelBtecentury and the fdcentury,
especially after the French Revolutidn.

The brief history that follows intends to highligbeveral key intersections in the
history of Western societies’ museums. Based osetrgections we can distinguish
substantial variations in the character, role amgtfion of the institution.

First there was the museum founded by the Ptolemiétellenistic Alexandria which
is considered as the first museum and a landmaedotational facet for the reason
that it was a place for study and research by scholphilosophers, historians,
mathematicians, geographers and other intellecofdlsat time (Erskine 1995). It is no
coincidence that their work made Alexandria of &talkes one of the greatest
intellectual centers in the Greco-Roman Antiquitjie Mouseion was located in the
palace area and was connected to the famous LilofaAlexandria. Both had been
established with the ambition to gather all theders of the Mediterranean known
world# Thus, the first museum formed as an instituticat firomoted knowledge and
culture, was linked to state power, namely the powehe dynasty of the Ptolemies,
the descendants of Alexander the Great. It waseaddd to a closed circle of
intellectuals, whose work not only enhanced thestoge and glamour of the dynasty
but also promoted the understanding of the iniblégworld and the transmission of
knowledge to succeeding generations.

After centuries of neglect of study and recordifigkmowledge we will be transported
through time into the Renaissance period and inidiléhlace in Florence, in the 15

® Museum history studies routinely trace the origiok the modern museum back to 1793 in
Revolutionary France, when the National Convenfammally declared that the holdings in the Cabinet
du Roi and the Cabinet d’Histoire Naturelle werelorager the property of the king but belonged te th
entire French nation. See Lee, P. Y. (1997). Thesadum of Alexandria and the Formation of the
Muséum in Eighteenth-Century Fran@éeArt Bulletin, 79, No. 3, 385-412.

* The wordmouseiorrefers to the museum space, the seat or the teshphe Muses. In ancient Greek
Antiquity, Muses were the daughters of Zeus and tivey/ne, and they were considered the protectors of
Poetry and Art. Muses are the forces that insgireréate culture, as their mother, Mnemosyne, Wwas t
matrix of culture. So the museum, as the seat ofddubecomes eminently cultural space, a place of
inspiration and creation in the field of poetryt, &inowledge and memory. Today, however, the museum
can not be directly connected with the religiousl @ultural dimension of antiquity even though the
etymological origins are taken for granted. Of smyiindirect correlations between the two can bdema
regardless of the two millennia that separate thdem from the ancient one. For eight principled an
insights concerning the nature of the museum jtselfwhich we might ground a modern inquiry inte th
museum in our own time see Simpson (2000), 28-31.
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and 18' centuries. The Palace of Medici can be considé¢hed second important
milestone in the historic process of European muse@s it worked as a model for the
museums that were founded in Europe during the iRemnace. It was founded by the
wealthy merchant and banker Cosimo de Medici asyrabesl of the economic
sovereignty of his family. It was housed in the iflgmhome, in one of the first
Renaissance buildings in Florence, distinguisheditbysize and decoration. The
museum of the Medici had privacy and worked as aehtor other relevant private
museums that were founded in Europe during the iRgsnrace not only by nobles and
scholars but also by rich merchants and bankersa$t the period that through the
emergence of the bourgeoisie there was a shifiscodery of beauty as expressed in
the ancient Greek and Roman art. The Palace oMeici, like most Renaissance
museums, was not open to the public, but it wasesded to a limited circle of people,
the famous ‘courtyard’ flanking kings and noblestloé time. The princes, monarchs
and generally the ruling class of the Renaissaec@g collected valuables and artwork
to confirm their power and wealth just because tiwshed to enhance their prestige
among their supporters, the nobles, and the fialggpowerful, as their hegemony or
economic sovereignty did not depend on the suppbtthe people, but sought the
support of the aristocracy and plutocracy of timeetiBennett 1999, 28; Turner 1985,
214). Without doubt the Medici Palace can receite teserved title of the first
museum in Europe in modern time, as it is in thatetthat the term “museum”
reappears.

In the following centuries, from the middle of tié™ until the 18 century, the so
called cabinetti /cabinet of curiosities / cabidetcuriosités / Wunderkammer appeared.
These collections included several intriguing otgebat took the form of ‘treasures’.
They were collected because they were preciousngtr and rare items and because
they hold an encyclopedic character. They triegrésent a representative picture of the
world, oneTheatrumMundi® The understanding of the world was based on vig\tie
visible things considered to represent or resenibleéhe invisible. “The profound
invisibility of what one sees is inseparable frdm tnvisibility of the person seeing” as

it is pointed out by Foucault (2004, 17). Due te #fforts of controlling the possession

® For the Medici and their contribution to the disepy of the modern museum see Hooper-Greenhill
(1992), 56-84 and Micheletti, E. (198ledici of Florence, family portraitFlorence: Scala Books
distributed by Lippincott & Crowell. Apart from therm museum we meet the terms galleria / gabinetto
for the first time.

® Hooper-Greenbhill (1992), 85-108.
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of knowledge, ‘museum’ objects acquired great syimbsignificance. The wealthy
collectors were absolute masters of the world kedge, the visible and the
invisible.”

Around the 1 century, during the era of the Enlightenment, Renaissance type
museum gradually retracted. This was due to thesgpeace of different social
formations and to different epistemological assuomst that derived from the
discoveries, the expansion of information about Wwld and the development of
science. It was the era of the French Encycloptedibose theories disrupted the
hitherto metaphysical vision, giving great impodanto human reason. In addition,
since the mid-18 century, important political events had been tgkitace. It was the
French Revolution which promoted the values of ‘deracy’ and presented museums
as well as many other institutions in a new waytetaunder the influence of
romanticism and nationalism of the™.8entury, museums began to acquire urban and
national character and served as production aréafifferent types of knowledge,
which, at least, were open to all citizens.

The fact that the museums would be open to allesis had to do with the arrival on the
scene of so-called ‘national’ museufhalready by the end of the T'&entury, with the
development of science and the influence of thasd# the Enlightenment, we begin to
witness the first trends of conversion of privatallections into public ones. A
milestone date is 1686 when Elias Ashmole donateddilection to the University of

Oxford? However, the transformation of museums from pevatstitutions into

" Among the known examples is the collection of Feadd II, ruler of Further Austria (1529-1595). $hi
collection was housed in the famous Schloss Ambrdsnsbruck. It included the Chamber of Art and
Curiosities, the Rustkammer (Armouries), The Sganiall and the Upper Castle (Hooper-Greenhill
1992, 116-120; Vieregg 1994, 7-11; Fligel 2005, #Q)the same time another collection was created
that of Herzog Albrecht V (1528-1579), who was Dufd3avaria from 1550 until his death. The objects
of his Kunstkammer constitute the core of the W&tiach antique collection of Greek and Roman
antiquities, along with his collection of coins athet Wittelsbach treasury that are now in the Minic
Residenz with some of his Egyptian antiquities (i{§e£985, 76-89; Hooper-Greenhill 1992, 116 and
120). Third example is the Museum Kunstkammer oflé¥full (1552-1612). He was the Holy Roman
Emperor (1576-1612), King of Hungary and Croatia7@-1608), King of Bohemia (1575-1608/1611)
and Archduke of Austria (1576-1608). His collectisras housed at Prague Castle. His collections
(mainly minerals and gemstones) were so big thiatden the years 1587 and 1605 he built the northern
wing to house them (Fucikova 1985, 47-55; HoopereB®hill 1992, 120-123). For other examples see
Hooper-Greenhill (1992), 123-134. The Renaissames ffers the possibility to kings, nobles and
economically powerful people to broaden and enhahe# prestige and to sovereignty in the field of
knowledge. But the fact is that only a very smalktpof the population had access to knowledge in
general and knowledge-producing museum-treasures.

8 Or the so called constitutional museums as irctige of the Royal Society’s collections in Englamd
the 17" century. See Hooper-Greenhill (1992), 145-164.

° Cf. a monumental edition, published in 1969, of materrelating to the natural philosopher Elias
Ashmole: Josten, C. H. (edEJias Ashmole (1617-1692). His Autobiographical afidtorical Notes, His
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national ones can be traced mainly since the |&B dentury after the French
Revolution. The most striking example of the neentt of creating national museums is
the transformation of the Louvre from a palace aydthbol of kingship into the
Museum of the French Republic in 1793, the fourgtaryof the French Revolution,
during the anniversary of the fall of tyranny. Thiste marks the birth of the modern
museum-

Similar changes were observed in other Europeantdes as well, as the royal and
private collections began to attain a public chimmaend act as a cell of creation for
important national museums. In Philadelphia, thesélum of Natural History was
founded in 1786. Its primary concern was to infahma public about natural laws. This
was achieved by special lectures using the sanezisbfs well as educational programs
for the general publit!

In the 19 century, most Western museums were ratidimey belonged to the nation,
protected the national heritage, national histong &nowledge. According to the
epistemological assumptions of the time, they slodad exhibited their collections
based on strict academic criteria that highlighpgdmoted and patented the undeniable
given unique national reality. According to thesiecia these museums did not only
serve as guardians of the national heritage, lmy #iso produced national awareness
and identity, while cultivating national memory. &hwere considered sacred because
they were the producers and guardians of nationawledge and wisdom in the
presentation of the national character and th@mnaltipast. In conjunction with the raise
of science and industrialization, museums were lua in seeking to ensure the

rational control of existence and cognitive methwdsvo ways. One was taxonomic: a

Correspondence, and Other Contemporary SourcestiRgléo His Life and Work by Elias Ashmole
Oxford University Press: Calendon Press. 5 vol® fiilst volume is a biographical introduction whish
like a summary of the contents of the succeedingmes.

19 Already in 1759 it was founded thritish Museurrin London. TheBritish Museunmwas inaugurated
as a bequest from Sir Hans Sloane who six yeamsdéfad donated all his library books and the dbjec
that made up hi€abinet of curiositiesFor many years, however, the public would not feglcome to

the British Museum. It is typical the perceptiomttimuseums are for science use only and not fourm t
of a simple, uneducated and non-expertise publlexgnder 1995, 19-42). In Paris the nbusée de
Louvreopened its doors on August 10, 1793 under the riddueeum Central des Arts”. Admission was
free, with artists given priority over the genepablic, who were admitted on weekends only. The new
museum'’s ‘directors’ were artists-the painters HuB®bert, Fragonard, and Vincent, the sculptoo®aj
and the architect de Wailly. The Museum Central Aegs depended on the Minister of the Interior. The
importance of the Louvre in the evolution of modaraseum is particularly important not only becaitise
marked the first educational efforts in a museunt ibualso made clear that the museum needed
administration and attention within the framewoek by the state and its laws (Hooper-Greenhill 1992
169-174 and 176-181; Alexander 1995, 79-112).

' For the history of the museum and the role of @sawilson Peale see Sellers (1953), 253-259;
Richman (1962), 257-277; Schofield (1989), 21-4l&xander (1995), 43-78.
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systematic representation of museums as a bagioftenowledge. There was only one
form of knowledge offered as the only possible foMuseums systematized objects by
splitting them into categories, according to thedelmf the 18 century. After that each
category was divided into subcategories. The rega#t that the visitors of a museum
followed a route from one category to another, fsrhool to school and from period to
period. The second way was that by declaring tbemnfidence in the objectivity and
positivism, museums were carriers of a highly malistic and positivist culture.
Museums cultivated the idea that truth should bgetbaon evidence in order to be
presented. Only when this was done, it could beevable (Horne 1992, 65).

Collectible practices were transformed respectivedg the national character of
museums necessitated the creation of large musenrogjer to portray and symbolize
the greatness and the validity of their respeati@@ons. Museum objects started to be
seen as national wealth and heritage; hence thstardnand insatiable collection of
objects began to be considered national duty whktobngthened the prestige of the
nations-collectors.

The items were no longer accumulated but based tHassification according to
specified categories of scientific codes. The aeabf collections and exhibition units
began to be based on academic criteria. The mustarted to be regarded as a place of
national education, knowledge and self-consciousn&le science of the time was
based on classification, measurement and strugtumierarchical ranges and category
tables. Respectively, knowledge was not based areymothe link of similarity but on
their separation that the difference requires (Batt2004, 74).

The arrangement of objects within national museumased on scientific codes, was
believed that it could ensure the discovery of tigective truth. The scientific
discourse, on which the exhibition logic was basmmhsidered that this kind of logic
corresponded with reality itself; therefore it abie objectively representéd.

The new exhibition logic, this new delivery systefrmeaning in museum objects, was
completely different from the previous system othgaing and presenting items by
their external form. The academic background of eékhibition logic supported and
promoted the educational role of the museum. Theeonm became “a very big public
collection designed more to teach than to entertaia like a large library where those

2 Hooper-Greenhill (1992), 15-17.
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who want to learn, are happy to find objects ofedént types and different period”
(Seling 1967, 109).

The classification of museum objects in closed leixion categories, according to
scientific taxonomy codes, was combined with tharesponding chronological
perceptions. The idea of chronological classifmatand presentation of objects in
closed entities is a dominant idea in modernisme Whole idea belongs to our
modernity as it was suggested by scholars (Foucaudt Miskowiec 1986). The
museum of the past, though modern, was an endatf,itvhich sought to preserve the
objects for the sake of themselves (Hooper-Greeh8@87, 39-40). Thus, the museums
of the 19" century followed the course of science towardscitrequest of truth. While
the oldest European museums ‘patchworked’ itentisiarder, the museums of the™9
century were rational and scientific spaces of abje representation of reality, which
differed from the disarray that characterized thasewms of previous eras. The
connection of the museum with science led to tleglgal development of specialized
museums, each of which was associated with paaticadientific code. This is how
history, geology, natural history, art museums waeated. Based on their scientific
orientation, museums were particularly interestedhie acquisition and exhibition of
representative objects rather than idiosyncratieab, as the main object was not so
much the challenge of surprise and admiration et notification of conquered
objective scientific knowledge through objects présd in a classified way (Bennett
1999, 39). In this way, the objects, by their isotun in museum exhibitions, are
converted into museum objects and take on spegiaifisance and educational value.
They become objects-carriers of knowledge and meaitespectively, museums from
treasures of strange objects were transformedsip¢aialized areas, which claimed the
notion of progress and had clear educational notesmcial function. Consequently, the
bigger the national museum was and the more objectmntained the greater part of
knowledge it produced, controlled and communicateés no coincidence, therefore,
that this perception explains why many large musesach as the Louvre Museum in
Paris, the British Museum in London and the MusedifBerlin had gathered large parts
of the cultural wealth of many nations. They thaygimd still think, that these objects
are their ethnic heritage more than those from lwhicey originate. The major
European museums linked their national heritage hasiry with the world heritage,

history and knowledge and thereby strengthened antanced their -cultural

19



sovereignty of their nation over other nations. ldger, today many claims from the
‘source’ nations are made causing headaches te W&egstern museums (Cuno 2008).

The educational status of the museums in tHe déhtury was associated with their
noticeable national character. The reasoning otkienological exhibition contributed

to educate people because it was based on thehfacteality is represented as an
evolution over time, ending up in the present. B3cmg the public at the end of this
chronological path, museums build a cohesive natimentity and promulgate national

credibility and trustiness with its present andtuitsire.
1.3. The new reality

The 20" century created a new reality for museums and fleiction in society. An
intense museological discussion and new practiee® lchanged and are continually
changing the form and character of museums nowaday®dern museums seek to
adapt to the new social conditions and develop @ons communication policy that
can make them functional, sustainable and friemallthe public. The main purpose is
no longer the protection and promotion of the aaltmaterial wealth only, but also the
effective communication with their audience. Modenmaseums have been influenced
by the epistemological views which argue that @ity is not one-dimensional but a
complex structure and function, explored by the seignce.

More specifically in the context of the developmerithumanities, material things
began to be studied and be interpreted accorditigeio multifaceted relationships with
complex psychological and social dimensions of hunmaality. The status and
importance of things are understood in relatiorthi® multifaceted and multiplicative
dimensions of life, history and culture of humancisties’* These perceptions
determined the character and role of the moderreamas The complex interconnection
of museum objects and museum with the social afiirall environment is clearly
illustrated in the definition of a museum adopteding the 21 General Conference of
the International Council of Museums-ICOM in Vienma 2007: A museum is a non-
profit, permanent institution in the service of isbg and its development, open to the
public, which acquires, conserves, researches, econuates and exhibits the tangible

13 Museums have always adjusted their character agdiggnomy according to context, relationships
with authority, economic, social and political igak of the time (Hooper-Greenhill 1992, 11).
* Hooper-Greenhill (1992), 192-194.
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and intangible heritage of humanity and its enviment for the purposes of education,
study and enjoymerit.

It is obvious then that the museum is associatati Wie social reality in which it
operates, the development of which it serves. Thsemm is not a private matter, even
if it is a private institution. It is directly coested to the broader social, political and
cultural reality, which determines the types, teand purposes of its function. The role
of the museum is not limited to the collection, gaevation, study and exhibition of
material evidence but it also involves notificatioh scientific data with the sole
purpose of promoting scientific study. Its broadiabrole links scientific, educational
and recreational purposes. The content of the mmuseansists of material and
immaterial evidence of people and their environméritis evidence is presented,
accessed, interpreted and understood in relatiomutiifaceted social and cultural
affiliations. The special relationships developetween people and objects determine
the specific treatment of the museum and the naifiiss collections (Schnapp 1996,
40).

The content of the museum may cover all areas ahamu life, knowledge and
experience. In general, museums nowadays servéaesspof meetings, dialogue and
communication between various and different somnal cultural worlds, which is why
their character is shaped by the communicationcpdhey follow. Modern museums
carry out their educational, but also wider so@ald cultural role, based on the
communication and dialogue they seek to develop wheir audience. Despite the
opening of modern museums towards society and #ganimngful dialogue seeking with
their audience, political dimensions of museumplases of power have not decreased.
Although modern museums operate under a wide conwaiion policy, which makes
them typically open to all, certain categories mdividuals and social groups have not
or cannot have access to them.

As shown by the brief history, museums have neeenmeutral places. Their political
dimensions are mainly related to their ability twni and show ‘objective’ aspects of
reality and to produce and nurture their respediipes of knowledge. Current museum
education has, among other things, political imguaee, as it seeks to make everyone,
even from an early age, if possible, able to reatieir right to meaningful access and

creative use of museums and, more generally, oémahtulture.

15 See at http://icom.museum/the-vision/museum-digimi
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1.4. Typology of modern museums

In the academic literature, there have been effrideveloping a typology of today’s
museums per se. They claim that the differentiatfornuseums does not lie only in the
nature of their content. Exhibits and the way musegreate exhibits can cause a great
deal of differentiation. The exhibition logic candaneed to be associated with the wider
historical-social, epistemological, cultural andifical parameters that define the scope
of the museum operations. It is therefore logidsdt tevery effort of interpretation
cannot ignore these parameters. As already mewtionaseums did not always have
the form and function they have today. Even nowadalfferent types of museums
coexist. They can schematically be divided intoaditional’, ‘modern’ and
‘postmodern’, having as a reference their corredpan ‘traditional’, ‘modern’ or
‘postmodern’ epistemological orientations.

1.4.1. Traditional museums

Museums that are inspired by thé"Iluseological concepts are traditional. It is known
that even though these perceptions are outdatdifibnal museums survive to some
extent in many conservative museological conteatl®y. Greek traditional museums
retain their old conservative character and fumcts they are exclusively oriented
towards storage, study and protection of museuractdj This is because a coherent
policy has not been achieved yet in order for thenbe adapted to modern realities
based on the new communicative, cultural and ethratconcepts.

Museums of this type, even in our time, are corateetith traditional epistemological
views which claim that reality of the past and presis not at all complicated and
therefore does not have many aspects but one. beégve that reality is one-
dimensional and can be objectively known and pé#yfexplicable according to a well
established path. According to this concept, traétl museums exhibit objects as

objective, authentic and unique testimonies ofiyegHorne 1994, 65). Traditional
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museums contributed to the establishment and piomatf national unity, strength,
heritage, identity and knowledd®.

The presentation of objects in a traditional muséuim accordance with the principles
of a closed set which is displayed linearly, i.acle section follows the other in strict
chronological order. These objects stripped ofrtiseicial dimension, are displayed
passively, independently of individual or colleetigharacteristics and different ways of
viewing and interpretation (Berger 1972 and 1980kir interest focuses on the objects
(object-oriented) and the objective story tellilgnoring visitors’ previous knowledge,
mental, social and cultural skills and interestse Audience becomes the spectator of an
exhibition which is in accordance with the requiesits of an academic and non-
debatable truth. This enables the conception aflates continuity and single objective
truth, which is non-controversial and indisputalNost often the strict context of the
presentation of objects does not facilitate theragpgh and understanding of the public
who may not be experts. The items usually are apaomned by information containing
puzzling scientific terms which, for a non-spedtlaudience is very difficult or
impossible to understand and put in context. Is tiase, the traditional type defies the
audience and provokes a sense of inferiority, @ntstonfusion and inertia as the
audience cannot decode the meanings behind thebiesxhAny attempt of free
individual and team approach or interpretatiorkegion the predetermined presentation
of museum exhibits. Therefore most visitors do fe®l comfortable in traditional
museums. They even avoid them and pass the dopmdrdn obliged to do so. They
feel lost in a strange and incomprehensible woritth & strange and chronologically
arranged past understood only by specialists. ddsté feeling awe about the wondrous
world that exists inside the museum, they feel darethe museum itself, as an
institution, and choose to stay awdy.

The strictly linear and taxonomic exhibition logieat has just been described, concerns
most museums in Greet&One of the few exceptions is, as it will be shdvetow, the

18 This is explained by the fact that during thd t@ntury museums were associated with the ideleof t
nation and were given the role of reconstructiorttef national past. Museums were sanctuaries and
national treasures had to be stored and viewedyat@st for reason of national pride.

" See the following selected studies from the 1986 1990s whose outcomes relate to a question of
major importance: why so many people do not vistdnic museums mainly and heritage places. Hood
(1983), 50-57; Prince (1983, 235-247; Hood (1993)87; Prince (1985), 243-250; Prince (1990), 149-
168; Prentice (1994), 264-279; Falk (1998), 38-43.

'8 For an overall discussion on the evolution of numsg in the past two centuries in Europe, USA and
Greece seExoln (1999), 39-46.
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Thessaloniki Olympic Museum which does not fallaimy case within the frames of a

traditional and conservative museum type.

1.4.2. Modern museums

Especially after the Second World War, the rapiolgpess of science and technology,
the establishment of democratic regimes particulsrlWestern societies, and the rise
of spiritual living standards led social groupshe recognition of the value of cultural
heritage. Moreover, the modern epistemological,iatogical, psychological and
pedagogical aspects concerning mainly communicatimerpretation, learning and
acquisition of knowledge influenced modern museuibereas in previous centuries
they were interested only in the collection, preaton, study and display of
collections, they have now begun to be interestedheir audience and the use of
collections for the benefit of society (object grebple-oriented museums).

It is now time to ask why and for what purpose wesprve these objects and how their
preservation for the future may be linked to these in the present. The logic of large
collections and ‘Museum Imperialism’ are analyzedlhlevels from many different
angles and the conclusions suggest that if mus@wengnable to continue collecting in
perpetuity, they must make better use of what thkegady have (Hooper-Greenhill
1987, 39-40).

Modern museums are associated with modern epistgmal perceptions which
believe that reality is complex and complicated] Hrerefore the absolute knowledge is
not possible. Alternative interpretations of rgalihay be accepted, as knowledge does
not correspond to reality itself, but it is builf thinking through complex processes of
interactions. These views have influenced the etibib logic and the wider
communicative, cultural and educational policy ofodarn museums. Avoiding
promotion of unique academic experience, they stt@iv objects in ways that facilitate
the public’'s approach and understanding. Modernemnus do not display objects
isolated from every social and cultural context.eyhpromote the relationship of
museum objects between themselves by including thenmeir social context and
social groups which they come from. They use varimeans of information, which
may help in understanding them, such as simple comtise texts, comprehensible

captions, design frames, sounds, smells, viewslidess Often, special animators
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dramatize scenes from displayed historical periadd invite visitors to travel with
them mentally in their respective historical, sbaiad cultural contexts’

Moreover, the exhibition itself forms a social, ceptual and experiential framework,
allowing and causing substantive and constructiaodue with the public. Many
modern museums promote object elaboration with $iaftide so-called ‘hands on
experience’) and seek meaningful public particgratin various activities, games,
dramatizations, debates. Museum objects no lorgjet based on objective scientific
axioms that define their identity and their utilii@bjects are presented based on their
relationship with humans and human societies (Rdti2804, 313).

The Olympic Museum of Thessaloniki will be easilgsdribed an as modern museum.
Based on the criteria mentioned above, the Olyrivaiseum is striving to be a place of
colors, scents, music, movement and dialogue. & dace of broader education and
recreation, created by the vibrant relationshipt tiee audience develops with the
content of the museum. It is a modern museum thestseand functions when the

audience converses with its objects and collections

1.4.3. Postmodern museums

Postmodern museums focus on serving multiple idd&, group, social and cultural
needs and aspirations. It is true that since tl/®4 $here have been many studies with a
view to a better adjustment of the museum servioethe expectations of a diverse
public. This public is now invited to contributesbaping the museum reality.
According to postmodern museological concepts, abjare presented in museums in
ways that allow multiple, alternative uses andrimtetations. Even historical relics are
considered traces of the past that can be usemf@tructing various images of the past
having other uses in the present. Public is nodorghomogenous entity with its own
unaltered characteristics. Public consists of gsoapd people with different social,
cultural, educational and ideological origins andhwdifferent aspirations, abilities,
needs and expectations.

Similarly, postmodern museums invite visitors t@ale out and make use of their
collections in accordance with their special ind¢seand aspirations and to interpret

them in order to construct corresponding imagesywk&dge, emotions, experiences and

¥Néxov (2001), 60-61 and 134-147.
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views. According to these concepts, some postmodrrseums tend to display their
objects in the form of ‘open storage’ and with mali interpretation in order to
facilitate many alternative uses and interpretatiomccording to postmodern
museological concepts, museums focus mainly oneaadiservice (‘people-oriented’),
and even several museums, traditionally closedigdovs, such as laboratories and
warehouses, begin to open their doors to the publese museum promoters aim
primarily at facilitating the public to approachnderstand and utilize not only the
exhibits but also the whole museum, participaticivaly in various processes. For this
purpose, discussions are often organized betweemtiblic and the leaders of the
museum and sometimes the public is invited to @pdte in the preparation of
exhibitions, or even display their own exhibitsrdingh this organization of interactive
exhibitions, active public participation is promdteSpeaking of interaction we mean
that visitors can process and use the exhibitscanmgsponding instructional media (CD
ROM, slideshows, audios, printed sources, compwtrg, in various ways, to find
items that interest them and to shape their owanaggons and conclusions, according
to their own individual and group questions andoswns. Even museum architecture
contributes towards this direction, by forming nfulictional showrooms and
multifaceted information channels that favor muéipaths and alternative meanings of
museum premises and their contéfits.

Moreover, modern electronic information technol@gables every museum to interact
with other museums and cultural centers aroundavibréd and in this way to broaden its
exhibition areas and consequently its cultural addcational role and its public’s
actions. In various ways and means, postmodern umsdreak their walls and seek
out a broader social environment. They do not Yaaitan audience passively, but they
themselves go towards the public, which cannotsonat used to visiting them for
various reasons. This is achieved by organizingbéxbns that are more educational
programs than ‘exhibits’ or outreach programs. Manyseums have spaces or venues
for various cultural events, film sessions, lecsymdiscussions, conferences or concerts,
comfortable reception area and rest rooms, resitsjreafes and shops of various types.
Monolithic knowledge has shattered into countleigsgs and the museum has turned
into an entertainment production site. They doardy offer objects for observation but

also objects-goods for consumption. Respectivelgitors do not behave only as

2 Néxov (2001), 60-61 and 137-146.
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passive observers but also as active produceraafledge and why not as consumers
(Hooper-Greenhill 1992, 202).

Obviously, among commotions in the field of museuwisitors’ role has changed
radically, because they are no longer treated assiy@ receivers of authentic
conservative academic knowledge but more as proslucé alternative types of
knowledge and consumers. It is remarkable that oragaublic surveys have resulted in
finding that the average time spent by the pulllitha museum shop is usually longer
than the time devoted to the observation of musalmects in exhibition areas.
Some criticize the new trends, which associate mmsewith the laws of the market.
However, they have to take into account that tle@eemany museums today that are
asked to ensure their viability without governmgrants. For this purpose, they seek to
become competitive and transform their policieider to interest larger groups by
offering better and various services that match dkpectations of a demanding and
diverse publi¢! As a consequence, museums participate in tougsrgms and can be
advertised as hotels or music festivals. New tremdsch, among others, require the
public’s participation, shape the overall museumasphere by applying complex and
well planned communication strategies. These gji@geare not exclusively related to
the market, but are also linked with new trendshim field of education and audience
research. The new trends originate from the raisgeew media and technology as we
will see it later on in our study.

Whereas the traditional museums are associated théthpast, modern museums are
associated with the past and present, and thdeatioins as material evidence of the
past mainly become significant based on the inteeacelationship that is developed
with their audience in the present. Postmodern omsecan be modern that have the
specificity of going beyond the multiple interprgdas and meanings. Postmodern
museums rely on theories that reject attempts ¢onsruct the one ‘man’ and agree
that the perceptions of the Y@ntury, which believed that museums need to focus

exclusively on objects, can no longer be accemed f{ig. 1).

1.4.4. Discussion

21 Museum’s adaptation to any kind of change is adliff task because the museum does not represent
one person but many. For this reason, the taskeofituseum is to preserve the past and to record the
changes and not the subjugation of the museumaoges whatever they are. For this opinion see Roger
(1987), 28-29.
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The Olympic Museum of Thessaloniki, as we will pgovurther on, combines
characteristics of both Modern and Postmodern nmseun the near future the
Olympic Museum will be a total new museum thankshi® use of new technologies,
interactive multimedia that will allow complex ekition units and electronic
representations via the Interné&KapAwvikidov and Ovdotlny 2006, 118-119). As a
consequence, it can easily be considered as Postmbtliseum.

It is obvious that an intense debate about there@atimuseums in our era is influenced
by the coexistence of different ‘traditional’, ‘mawh’ and ‘postmodern’ views and
approaches. However, today everyone will agree tiageum education policy is a
crucial parameter of their physiognomy and theieragional strategy. The Olympic
Museum of Thessaloniki is primarily an educatiomatitution that complements the
work done at schools.

If in the past museums could be established aslsowtitutions without a societal,
cultural or educational policy, today the selectard configuration of the educational
policy can be considered a prerequisite for any eologjical practice. It is no
coincidence that modern museological studies omptagent and future of museums try
mainly to answer the questions: What is the missioa museum today? What are the
ways that help museums to communicate with a devauslience?

In Greece, despite the efforts of museums moddraizaand enhancement of the
cultural product of the country, most museums rethieir traditional character and
most cultural sites and monuments are abandon#tiiofate. The reality, however, of
these places is determined by all stakeholdergudé#t, especially the attitude of the
public. In this sense, Museum education has pdatiguan educational and cultural
significance, since the main objective is to fostalls and creative use of the material

culture for all ages and all social groups withdistriminations.
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Traditional type Modern type Postmodern type

Emphasis on objects Emphasis on objects and Emphasis on the public
(object-orientation) the public (object and (people-oriented)

people-oriented)

Scientific classification by Social impact of the items multiple interpretive
experts approaches
priority to items Complex relationships priority to subjects

between objects and

subjects

—F

Domination of the past Relationship of past | Domination of the presen
and present

Knowledge of reality Alternative reality Multiple images of

reconstructions degraded reality

Fig. 1 Table representing the main features of égmh of museum

1.4.5. Current Museum definitions

If we attempt a definition of what is and what make museum in today’s society,
firstly we have to accept that they remain everayoithe main institutions that promote
conservation, study and reflection on heritage artlire. Secondly, if we try to find an
accurate definition, we will realize that museunasirot be detached from the major
issues of our time. Highly influenced by the rigel'echnology like many other modern
cultural phenomena, museums can be seen throudéredif ways. In order to
investigate these different ways we thought wiseefer to major cultural institutions
and notice their point of views always in connettwith their own missions and roles
in the national and international environment. Ehe@aportant institutions, that have

influenced our way of thinking about contemporanyseums, are the following:
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ICOM %% “A museum is a non-profit, permanent institutiarthe service of society and
its development, open to the public, which acquire®nserves, researches,
communicates and exhibits the tangible and intdedieritage of humanity and its

environment for the purposes of education, studyemjoyment®.

Unesco “A museum’s primary purpose is to safeguard arebg@rve the heritage as a
whole. It carries out whatever scientific studyrégjuired to understand and establish
both its meaning and its possession. In this senkelps in the preparation of a global
ethic based on practice for the conservation, ptiatie and diffusion of cultural heritage
values. A museum’s educational mission, whatewendture, is every bit as important
as its scientific work. The museological heritagéoth an actor and an instrument of
dialogue between nations and of a common intematiovision aimed at cultural
development. The latter may vary considerably itureaand form, depending on the
historical and cultural context. A museum also en¢s the interactions between culture
and nature: an increasing number of museums aresifog their interest on science,
natural science and technology. Finally, a museuwrksv for the endogenous
development of social communities whose testimoitiesonserves while lending a
voice to their cultural aspirations. Resolutelynen towards its public, community
museums are attentive to social and cultural chamgehelp us to present our identity

and diversity in an ever-changing worfd".

The American Alliance of Museum@ormerly the American Association of
Museum$?): “Museums not only collect, preserve, and exhdfifects valuable to art,

history, and science but also are educationaltinitns, research agencies, and cultural

“’The International Council of Museums (ICOM), esistiéd in 1946, is a non-profit organisation subject
to French legislation under the 1901 law on ass$iocia. Being a non-governmental organisation the
Council maintains formal relations with the Unitédations Educational, Scientific and Cultural
Organisation (UNESCO) and is accorded with a caatué status with the United Nations Economic
and Social Council (Article 1, Section 2 iIBOM Statutes Approved in Vienna August 24, 2007, 2).
ICOM is the only international organisation repreggg museums and museum professionals. According
to its statutesICOM Statutes Approved in Vienna August 24, 2007, p. 1-2) itission is to see to the
conservation, continuation and communication toietgcof the world's natural and cultural heritage,
present and future, tangible and intangible wheita®bjectives are to promote the establishment,
development and professional management of musanth$o advance knowledge and understanding of
the nature, function and role of museums.

23 Article 3, Section 1 ifCOM Statutes2 as adopted at the 21st General Conferenceeinndi Austria,

in 2007. TheStatutesof the International Council of Museums constitthe basic document of the
Organisation. The internal Rules of ICOM, and tlwl€ of Ethics define and complete these Statutes.
*http://portal.unesco.org/culture/en/ev.phpURL_ID833&URL_DO=DO_TOPIC&URL_SECTION=
201.html(last visit 10-09-12).

% As it is mentioned in Article |, section | (Bonstitution and Bylawsdition of American Association of
Museums, 2012.
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centeré® the Association will seek to advance all of thesgseum functions. Museum
professionals should share a common core of kn@elesknse of purpose, and code of
ethics to enhance their educational and scholathinments; the Association will
support opportunities for sound professional prafan, provide outlets for
professional research and publication as well stefdhe continued improvement of the
museum profession through the development and wdrses of high standards of
ethics. In promoting its purposes, the Associatlh use meetings, reports, papers,
discussions, publications, and other media of pitppliand communication so as to
increase and diffuse knowledge of all matters jp@rtg to museums and encourage
cooperation among museums, museum professionalsgumu users, and the general
public”.?’

Network of European Museum OrganisatiofWe are all aware of the core activities of
museums: collecting, preserving, researching aedegmting objects. But museums are
not only storage places - in a manifold sense #utyas agents for cultural heritage and
cultural perspectives. They inspire, they enthral they enlighten! With many millions
of objects they show our past and our present -aamgion for our future. In order to
achieve quality and innovation NEMO encouragestj@ictivities of museums and
institutions in Europe®. NEMO is the Network of European Museum Organiseti It

is made up of national museum organisations ofMeenber States of the Council of
Europe and as in the case of the German Museuncihasisn does not have the legal
entity to enforce any of its policies to Europeational museums. In fact its policies
consist in providing assistance and support witimtjgrojects between different

European museums.

Museum Associations UK“Museums enable people to explore collections for
inspiration, learning and enjoyment. They are taostins that collect, safeguard and

make accessible artefacts and specimens, whichhibiglyin trust for society. In this

%6 Museums operated by nonprofits and for-profitdleges, universities and every level of government,
include all types such as Aquarium, Anthropologytbdretum/Botanic, Garden, Art, Children’s,
Culturally Specific, Hall of Fame, Historic Housdistoric Site, History, Historical Society,
Military/Battlefield, Nature Center, Natural Histor Planetarium, Presidential Library,
Science/Technology, Specialized, Transportationitdti Center and finally Zoo.

2" See Atrticle 11, section | itfConstitution and BylawsAmerican Association of Museums, Washington
2012. The Constitution was adopted in July 197& amended in June 1985, May 1990, March 1991,
July 1994, August 1997, September 2000, Novemb@d 2Bebruary 2009 and lastly in February 2012.

% As expressed by NEMO Executive Board MEMO Information Flyer available online at
http://www.nemo.org/fileadmin/Dateien/public/NEMaauments/NEMO _ Informationflyer.pdf
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definition and hence throughout the code, ‘museusigiuld be taken to include
galleries and subsidiary companies of museums. Meatmn is an organised
assemblage of selected material evidence of hurctarnty or the natural environment,
accompanied by associated information. As well bgats, scientific specimens or
works of art held within a museum building, a cdlien may include buildings or sites.
Safeguarding includes undertaking conservationjrggcand collections management.
Making accessible includes undertaking interpretateducation, exhibition, outreach,
documentation, research and publication, within cutside the museum’s own
buildings”?°

Le service des Musées de France’appellation «musée de France» peut étre at@or
aux musees appartenant a I'Etat, & une autre pesoorale de droit public ou a une
personne morale de droit privé a but non lucrdii$t considérée comme musée, au sens
de la présente loi, toute collection permanentepmm®@e de biens dont la conservation
et la présentation revétent un intérét public ganisée en vue de la connaissance, de
'éducation et du plaisir du public. Les musées [&ance ont pour missions
permanentes de : a) Conserver, restaurer, étudariehir leurs collections b) Rendre
leurs collections accessibles au public le plugdar) Concevoir et mettre en ceuvre des
actions d’éducation et de diffusion visant a agsbégal acces de tous a la culture d)
Contribuer aux progrés de la connaissance et delerche ainsi qu'a leur diffusiori®.
This Act makes it clear that the label "Musée denEe" may be granted to museums
belonging to the State, to another Corporation wflip law or a legal person under
private and having not-for-profit legal status. Amermanent collection whose
preservation, presentation are of public interest set for knowledge, education and
enjoyment for the general public, is consideredMaseum. The Museums of France
have for permanent missions to: a) conserve, mssbudy and enrich their collections,
b) make their collections accessible to the wigestience, ¢) design and implement
actions for education and dissemination to enshieeeiqual access to culture for all
people and finally to d) contribute to advance klealge and research as well as their
diffusion to the public.

29 As defined inCode of Ethics for Museumadition of Museums Association, London 2008, 8.

30 Art. 1-2 of Loi 2002-5 du 4 Janvier 200hodifiée relative aux musées de France. Les Mudées
France are governed by tlimde du PatrimoinéLivre IV : Musées), ordered by decrees 2011-578 a
2011-574, 24 May 2011, after modifying and incogiimg theLaw 2002-50f 4 January 2002.
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Deutscher Museumsbund “Museen bewahren und vermitteln das Kultur- und
Naturerbe der Menschheit. Sie informieren und Inijd@eten Erlebnisse und fordern
Aufgeschlossenheit, Toleranz und den gesellscblafti Austausch. Museen arbeiten
nicht gewinnorientiert. Sie sind der Beachtung Metbreitung der Menschenrechte-
insbesondere des Rechts auf Bildung und Erziehangesder daraus abzuleitenden
gesellschaftlichen Werte verpflichtet. Dabei be&oken sie sich nicht auf die
historische Ruckschau, sondern begreifen die Aaséiersetzung mit der Geschichte
als Herausforderung fir die Gegenwart und die Ztikie spezifischen Kernaufgaben
der Museen sind: Sammeln, Bewahren, Forschen, élesst/Vermitteln. Museen
nehmen diese Aufgaben treuh&nderisch fur die Gebelft wahr. Sie dokumentieren
die Natur sowie die kulturellen und materiellen geisse der Menschen im Sinne eines
Archivs fur die folgenden Generationen. Die Musearhsit fordert die Fahigkeit, die
Sammlungen zu interpretieren und zum Lernen sowire Unterhaltung zu nutzen.
Museen sind offentliche Institutionen, die ein rfatiges Angebot fur die Burger
bieten. Hierzu missen den Museen dauerhaft ausrelehMittel zur Verflgung stehen
und entsprechende Folgekosten bei jeder Griinduwg Binrichtung bedacht werden.
Der Museumsbegriff ist in Deutschland nicht gesetifuftrag und Aufgaben der
Museen sind nicht gesetzlich verankert. Rahmenbedigen fir die Museumsarbeit
geben die vom Internationalen Museumsrat ICOM wstin und weltweit anerkannten
ethischen Richtlinien (ICOM Code of Ethics for Musgs). Ein Museum wird nach
ICOM definiert als eine,gemeinnutzige, standige,r deffentlichkeit zugangliche
Einrichtung, im Dienste der Gesellschaft und ihEamtwicklung, die zu Studien-,
Bildungs- und Unterhaltungszwecken materielle Zésgg von Menschen und ihrer
Umwelt beschafft, bewahrt, erforscht, bekannt maghtl ausstellt. Weil in der
Bundesrepublik Deutschland keine gesetzlichen Regein existieren, Ubernehmen der
Deutsche Museumsbund und ICOM-Deutschland die Adgadie von ICOM
formulierte Definition fiir das deutsche Museumswese erlautern undumzusetzeh”.

It is obvious from these statements that they dacanstitute law regulations but a code
of standards, in the spirit of the ICOM Code ofiEshthat all German museums should
follow. It is not a law that forces all German museto obey. It is logical because we
are dealing with a federal system and not a ces#hlone as in other European

countries, thereby it is the German Museum Assiociaand ICOM Germany that are

31 Standards fur Museeredition of Deutscher Museumsbund and ICOM-Deusseh Kassel/Berlin
2006, 6.
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responsible and the appropriate stakeholders toatgpe¢he implementation of such
standards. According to these standards museunserpee and communicate the
cultural and natural heritage of mankind. They infand formulate, offer experiences
and promote openness, tolerance and social exchaldeseums are not profit-
oriented. They care for the protection and pronmotb human rights, in particular the
right to education and other social values derivirggn this obligation. Thereby, a
museum cannot confine itself only to a simple histd review, but conceive historical
facts as a challenge for the present and the fullre specific core tasks of museums
are: collecting, preserving, researching, exhigitamd communicating. Museums hold
these obligations in trust and confidence on beb&lsociety. They document the
nature, cultural as well as the material handmattteace in the sense of an archive for
future generations. Museums promote the abilitynterpret the collections and use
them for learning and entertainment purposes. Bpuigic institutions, they are shaped
by demand and supply factors that provide a suaténliving. This requires that
museums have permanent adequate resources angrapréollow-up costs. ICOM is
the right provider of such framework for museumstas globally recognized and its
ethical guidelines are internationally acceptedcdkding to ICOM Code of Ethics
museum is defined as a non-profit, permanent, ataesinstitution in the service of
society and its development, which procures mdtenadence of people and their

environment for studying, educational and entent&nt scopes.

Canadian Museums Associatio® non-profit, permanent establishment, exemptfr
federal and provincial in- come taxes, open to public at regular hours and
administered in the public interest for the purpadecollecting and preserving,
studying, interpreting, assembling and exhibitiogthe public for its instruction and
enjoyment, objects and specimens of cultural valneluding artistic, scientific

(whether animate or inanimate) historical and tetbgical material™®

%2 Ethics Guidelines edition of Canadian Museums Association, OttaW@62 3. In addition, at the
CMA's website we learn that the following can bensidlered or recognised as museumshibition
places such as art galleries and science and iatatjpn centers; institutions with plant and arima
collections and displays, such as botanical gard@odomes, zoos, aquariums and insectariums;raliltu
establishments that facilitate the preservatiomtinaation and management of tangible and intargibl
living heritage resources, such as keeping houseb leritage centers; natural, archaeological,
ethnographic and historical monuments and siésthe almost identical approach concerning differen
types of museums from the American Alliance of Musesurpanote 5.
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Considering the above mentioned definitions confregn major western institutions,
that have proved to play a significant key roleauar scientific understanding of
museums, we are in position to admit that museusfigitions have changed course in
the two centuries since they came into existenoday they are considered to be non-
profit-making, permanent institutions in the seeviof society and its development,
open to everybody. They acquire, conserve, reseaothmunicate and exhibit material
evidence of the human environment, for purposestudy, education and enjoyment.
Long associated with the supremacy of European robies, collections of objects can
be found in most cultures. They bear out a relatignwith the past that attaches value
to tangible traces left by people who lived cemsirago and aim to protect them and
even make them essential to the functioning of humaciety. Commenting on the
above stakeholders’ points of view we are entiteday that museums are situated at
the crossroads of notions of tangible and intaegh@ritage, constituting exceptional
vectors to promote and safeguard cultural diversity

The best means to promote this is by educatingiradls of audiences of all ages and of
all ethnicities. By doing this they promote pubdiwareness and understanding in the
widest sense to satisfy a varied audience withdraage of interests and abilities. Side
by side with the actual monuments and artifactssenms having a relevant cultural
policy can play the most important part of whatuisiversally known as cultural

heritage and cultural management.

Chapter 2: Museum Education

2.1. Introduction

Museum education, being a relatively new and ewglVield among the sciences of
education, is moving away from traditional pedagabprinciples and tactics through
the critical approach of all educational facta¥su¢ov 2001, 184).

The modern museum education mindset is connectetbtiern trends in pedagogy and
education by making a distinction between the trawial realm of pedagogical issues
and modern educational concepts. Consequently, umussducation advocates the
erosion of conventional social and educationaltuatés and finally opens up new

horizons for the rational investigation of diffetesectors of education. Thus, these
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horizons extend the scientific and communicatiopeats of education, the learning
process and the role of students and teacherswithiy investigating the content, the
objectives, the methods and all the scientificdased in the endeavor to shed light on
the social, psychological, cultural, economic amttoiogical dimensions of the
educational systenN@xov 2001, 178).

Dewey, one of the greatest philosophers, thinkedsteachers of the last century, if not
the greatest (Hawkins 1968), stressed two maintpaibout education, one is the value
of experience for education and the second onéast riot every experience can be
educative. “The belief that all genuine educatiomes from experience does not mean
that all experiences are genuinely or equally etilea Experience and education
cannot be directly equated with each other. Foresexperiences are mis-educative.
Any experience is mis-educative that has the efféeirresting or distorting the growth
of further experience. An experience may be suclbangender callousness; it may
produce lack of sensitivity and of responsivenesgivan experience may increase a
person’s automatic skill in a particular directiammd yet tend to land him in a groove or
rut... An experience may be immediately enjoyable yetdpromote the formation of a
slack and careless attitude... Each experience mdivddyg, vivid, and “interesting,”
and yet their disconnectedness may artificially eyate dispersive, disintegrated,
centrifugal habits. The consequence of formatioswth habits is inability to control
future experiences. They are then taken, eithewdy of enjoyment or of discontent
and revolt, just as they come” (Dewey 1938, 13-14).

In his pedagogical essays he claimed that educasidmased on experience which
museums and libraries, along with schools, canmauast support in every way (Dewey
1956, 87). Throughout his writings he struggledutote the necessity for a coherent
theory with the belief that abstract ideas haveieand take on meaning only when in
application. Only when ideas are submitted to stalations driven by the society’s
needs can we create the individual experience. fliisory of educational theory is
marked by opposition between the idea that edutagialevelopment from within and
that it is formation from without; that it is basegon natural endowments, and that
education is a process of overcoming natural iatlom and substituting in its place
habits acquired under external pressure...All prilesippy themselves are abstract.
They become concrete only in the consequences whgiit from their application...
The problem for progressive education is: Whathes place and meaning of subject

matter and organization within experience?... Thieitem of this problem requires a
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well thought-out philosophy of the social factolatt operate in the constitution of
individual experience (Dewey 1938, 1, 9).

2.2. Defining Museum education

The educational aspect of museums coincides wélbitth of modern museums, but it
is only close to World War Il that it has matureddabecome a fully recognised
profession (Hein 2011, 340). In Coleman’s monumietiteee-volume work, we can
find the beginnings of a still ongoing inquiry intike educational role of museums. He
was the first to pose the question and raise awasgrihe minute he was writing: “It
seems the time has come for museum trustees t@ftaailiar question. Are museums
primarily educational, or are they for only suctueational work as can be carried on
without limiting the curatorial function? A few meisms have decided for education
first, but most - most of the great as well as nodshe small - are still letting education
get along as best it can in an awkward settingg@ah 1939 II, 392).

As Hooper-Greenhill points out, it had been recegdi since at least the early
nineteenth century that museums are educationétitisns>* “The ideal museum was
understood to be ‘the advanced school of selfuiesibn’, and the place where teachers
should ‘naturally go for assistance’. Although manyseums and galleries were unable
to achieve this ideal, this was a firmly held vieBy. the 1920s this conviction, held so
strongly by nineteenth-century thinkers in so mamngas of intellectual and political
life, was under attack. A new generation of cursteas less interested in the public use
of museums, and more interested in the accumulafi@ollections” (Hooper-Greenhill
1991, 25). This lack of interest in ‘public use’ iisflected in the disbanding of
collections of plaster casts of antiquities in fhexiod just after the First World War
(Miller 2005), which remained an important tooluniversity instruction until at least
the beginning of the J0century®

% For a brief history of museum education and piomesee among others Hein (1998, 3-6) and
Nwcovéavov (2010, 39-62)cf. the Museum of South Kensington and its infludrdigector Herny Cole
who promoted massive experiments in public edunaffnderson 1995, 15; Hooper-Greenhill 1994a,
18-19); the Deutches Museum in MunicNiovavov 2010, 40-42); the Art Museum in Manchester
(Hooper-Greenhill 1994, 16-24) and the Gallery iantburg with its director Alfred Lichtwark who is
considered to be one of the first museum educ@rsvdavov 2010, 43-45).

3 Cast collections decreased in extent, firstly bheeaof the First World War and of the general srii
faith in European civilization and its traditionadlues and ideals. Secondly, they became a lessmoam
university practice due to the fact that Classicismthe arts came under increasing attack from
Modernism and the new Avante-Garde, thus depritfiegClassical Archaeology of the current trend in
the art world in that time. Meanwhile, in the reabhthe development of photography the need for
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Another crucial moment in the history of museum cadion was when the American
Association of Museums convened a group of probesdi museum educators and
directors specifically to address museum educaigsues. The project entitled
Excellence and Equity: Education and the Public &usion of Museum@merican
Association Of Museums 1992) restated the profe&sicommitment to education, or
museum learning, and returned to the theme of camtyniservice as essential to
museum practice. In this report, education hasireseen further in significance. The
report states “The community of museums in the ééhBtates shares the responsibility
with other educational institutions to enrich leaghopportunities for all individuals
and to nurture an enlightened, humane citizenry dpareciates the value of knowing
about its past, is resourcefully and sensitivelgaged in the present, and is determined
to shape a future in which many experiences andymaimts of view are given voice”
(in Excellence and Equity: Education and the Public @msion of Museum#merican
Association of Museums 1992, 25).

According to the International Council of Museurasnmuseum is a non-profit making
institution in the service of society and openhe public, which acquires, conserves
researches and exhibits, for purpose of study, adcand enjoyment, material
evidence of people and their environment. It istivanentioning that nowhere in the
1946 definition, from which this one evolved, ca@ $een the term education (Hein
2011, 341).

2.3. The necessity of educational theory

According to Hein (1998, 12), learning in the museand understanding visitors’
learning has become a matter of survival for museurhis rise in the importance of
education in museums, and education’s increases irolshaping the mission of
museums, requires that we study and understanuingan museums.

The model developed by Hein (1998) is not a desoripof how people learn, but an
outline of a set of theories required to form a wikought-out philosophy” of

education. To pursue educational role successéully efficiently, with intentions and
goals, museums need to have a serious educatiohey.gf there is not any effort to

adopt a theory of education, the museum’s exhimtidayout, and general atmosphere

maintaining expensive and space-demanding collestid casts was tremendously reduced. Photographs
of originals cost and weighted much less (Mond Rpdorsky 2005, 15).
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will have no messages and consequently its visikdltsbe left confused. Educational
practices in museums need to follow some pattechaathere to a pedagogic theory.
Museums’ missions must reflect the beliefs of taegér culture in which they are
embedded. Following the lead of well-establishesbtles, museum professionals can
make the effort to think through the underlying npiples on which educational
activities are based and therefore shape the desduaational stance of the museum
according to these principles. Everything that tiieseum professionals represent and
the visitor experiences, contributes to the edooatimission of the museum. Having as
a starting point the artifacts themselves many @spef the museum come into the
scene and have their respective part in deliveredycational messages. The
architecture of the museum, the arrangement ofg#tleries, the style of the signage
welcoming visitors, the composition of the staffl, @ntribute to communicating a

museum’s educational policy (Hein 1998, 14-15).

2.3.1. Components of any educational theory

In order to establish an educational theory sckoteed a theory of knowledge or
epistemology, a theory of learning and a theoryeathing or pedagogy. The first two
are theoretical and the last one is more practida. theory of teaching tries to identify
those concepts that are necessary in order to kmowpeople learn and what it is they
learn. The theories of knowledge and learning isgmethe theoretical underpinning of
what a museum does as an educational institutidrttentheory of teaching determines
how the theories are put into practice.

Without a fairly clear notion of how people leaiih,is not possible to develop a
coherent educational policy. Is learning an incretaleaddition of individual pieces of
information into the mind or is it an active prosdabat transforms the mind of the
learner? Pedagogy means how we should teach. Teggstyles and the organization of
material to be taught require different methodssfame epistemologies than for others,
and the methods also differ depending on our pdgglyoof learning. What pedagogic
activities are appropriate for any particular ediocel theory? If we believe that people
learn in a particular way, what does that suggasodir exhibitions and programs? It is
even possible to argue that teaching is not redudoelearning to take place, a position

that is more consistent with some educational teedhan with others.
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2.3.2. Theories of Knowledde

To find out what the theory of knowledge represemsneed to pose and then try to
answer the following questiofi$. What is the definition of knowledge and how cam w
acquire knowledge? Do museum exhibitions show tbddnas it really is, or do they
represent convenient social conventions? At theesamre can they provide phenomena
for the visitors to interpret freely as they waof? t

Epistemological theories can be classified on aicoom between two extremes (see
Fig. 2). One whole set of theories claim that d vearld exists somewhere out there,
independent of any ideas formed by humans. SucWsviare called Realism. The
opposite extreme epistemological position is the thrat the philosophers call Idealism.
According to this view knowledge exists only in thends of people and does not
necessarily correspond to anything out in the ‘laaf:ature. We are not in the position
to formulate ideas and make generalizations. Thasean laws exist only in the minds
of people who invent and hold these views (Hein899; Hein and Alexander 1998,
30-31).

Knowledge exists outside the | Knowledge is constructed
learner-Realism by the learner-ldealism

Theories of Knowledge

Fig. 2 (Hein, G. E. 1998. Learning in the Museurmndlon: Routledge).

2.3.3. Theories of Learnifg

% Hein 1998, 16-21.

% Questions such as “What is knowledge?” have pdzzlenans since history could record philosophy.
Does knowledge exist externally, independent oividdals, or does it reside only in our minds? ®@an

find knowledge in our minds and how can we sha®eQf course there are no simple answers to this
philosophical dilemma whereas any possible ansaggested can be judged as inadequate (Hein 1998,
16).

%" Hein 1998, 21-23.
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Theories of learning can also be organized on d@iramm with two clear contrasting
positions at the extremes. One end of this contmwonsists of the transmission-
absorption notion of learning: people learn by abisiy information that has been
transmitted to them (see Fig. 3). They achieveniegrstepwise, by adding, little by
little, individual items to their information stdreuse.

Learning is incremental, adding Learning is active, leading
bit by bit to a reactive, passive| to restructuring of the mind
mind

< >

Theories of Learning

Fig. 3 (Hein, G. E. 1998. Learning in the Museurondon: Routledge).

Towards the opposite end of the continuum is atetiaion of learning theories that
argues that people can construct knowledge. Basdteowritings of John Dewey, the
empirical work of Piaget and the socially situatiedories of learning of Vygotsky and
others, this position emphasizes that the activecgaation of the mind is important in
the learning process. It recognizes that learrsng transformation of mental structures
and not a simple addition of items into some sbrhental data bank. The learner plays
an active role which consists in making sense datrange of phenomena presented to
the mind (Hein 1998, 22; Hein and Alexander 199833).

Hein goes further (1994; 1995; 1996 and 1996a)lamming that the two continua
described above can be juxtaposed on each othergomally to create four domains or
four quadrants. Each of them describes a partidylae of educational theory. Each
theory takes a position on both epistemology andleamning theory whereas two
theories share a common view on either epistemabodgarning theory.

The first two domains are relative to the didacégpository and stimulus-response
education. If we ask people to describe what happenschool, most will usually

describe traditional, didactic, expository eduaatio
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2.3.4. Didactic, expository educatin

In didactic, expository education the teacher omgma lesson, based on the structure
of the subject, and then teaches what is to banéelam a rational and incremental
sequence by the students (see Fig. 4). Teachefqrutard the idea that repetition and
memorization are the two most important things e tearning process. Dewey,
obviously, was not in favor of this kind of educetiwhich is still present in most
educational systems throughout the world. The dtisitesponse quadrant shares a
learning theory with the expository, didactic agmio but does not comply with its
main principle that a body of material must be médny heart, without critical thinking.
This approach emphases the method which is baserbwarding the appropriate

behavior in the class (Hein 1998, 25-26; Hein atekander 1998, 33-35).

Knowledge is external
and independent of learner

)
Didactic, expository '§1 Discovery Learning
3
<
. M
Passive .
mind, Active
incremental Theories 4 of Learning ©
knowledge © i) 6
0
. i
St1mu1.usTResponse 5 Constructivist
Behaviorist approach é’ learning

Knowl edge is internal,
constructed in |learner’s m nd
in context (social)

Fig. 4 (Hein, G. E. 1998. Learning in the Museumntlon: Routledge).

As far as museums are concerned, their exhibitiares organized on didactic,
expository lines, when they fulfil the followinggrequisites:
e They have sequential exhibitions, with a clear beigig and end, as well as an

intended order

% Hein 1998, 25-29.
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e They present didactic components (labels, panbb) describe what is to be
learned from the exhibition
e and finally an hierarchical arrangement of subjiotn simple to complex;
school programs that follow a traditional curriaulu with a hierarchical
arrangement of subject from simple to complex; atlonal programs with
specified learning objectives determined by theteointo be learned (Hein
1998, 27).
By “telling a story” with a beginning and an endstary with a specific theme- didactic
exhibitions make some claim that the story theyrapsrting is “true”. They represent,
or better, they are trying to represent the wawngsireally are or were. Thus, they
would not be likely to include panels that sugdkat this is only one interpretation of a
specific historic event and that there might beemthProbably they would not present
either to the visitors an alternative explanationjndicate explicitly or implicitly that
this arrangement is arbitrary, to be replaced botlaer intellectual proposal at a later
date (Hein 1998, 29).

2.3.5. Stimulus-response educaftibn

The bottom-left quadrant of Figure 3 representedmncational position that shares a
learning theory with the didactic, expository amrie, but makes no claims for the
objective truth of what is learned. Educationaloties that focus primarily on training
usually fall into this category. If the educatorcencerned only with method, and not
with what is taught, the approach may fall in tipigdrant.

Stimulus-response formulations of learning are le theart of early behaviorist
psychology, although more recent formulations stresre complicated relationshiffs.
Behavioral characteristics that could be observednuseums were part of visitor
researches as early as 1920’s and 1930’s. Edwabnthgtm, Arthur Melton and other
professionals from the American Association of Muas carried out surveys which

emphasized results compatible with didactic andvirg close behaviorist educational

% Hein 1998, 29-30.

40 Edwin Thorndike (1874-1949) was an influential Wled Teachers College at Columbia University,
who strongly championed educational theories basethehaviorism. Robert Gagné (1965) developed
hierarchies and applied this method to context.j@eim Bloom (Bloom et al. 1956) in his approach to
thinking skills established taxonomies in differdatels. Lastly, Robert Mager (1975) wrote about
behavioral objectives which do not distinguish eliént ways of teaching among many subject domains.
All these behaviorist works focus more on learrtimgn on content.
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theory’. The basic instrument of these surveys was the ame post-test formats.
However, by defining learning solidly on the leftf the diagram, they reached
conclusions pointing out that classroom teachingase successful in achieving correct
results than less-structured museum activities dithhot manage to produce the right
answers. Nevertheless, this early research, aseeeitstoday, failed to detect the
multiformity in rewards that museum can provide vigitors. Recent surveys have
included a wide range of theories and practical maga order to examine the broad
spectrum of museum audiences, such as clinicalvietgs with visitors or field work
significant to anthropological and ethnologicaldsés (Hein and Alexander 1998, 34-
35).

Exhibitions and programs in museums organized tonugus-response lines can be
characterized by:

« didactic components (labels, panels) that descwibat is to be learned from the
exhibition; exhibits that are sequential, with aarl beginning and end, and an intended
order for pedagogic purposes.

* behaviorist exhibitions would have reinforcingmgmonents that repeatedly impress the
stimulus on the learner and reward appropriateoresga Some exhibits do this by
providing a positive written or computer screerpmsse saying ‘Yes, you have got the
right answer’ as soon as the visitor pushes theecbbutton, lifts the appropriate flap,

or arranges items in the correct sequence (Hei8,125).

2.3.6. Discovery learnirfg

The shift from the left-hand side of Figure 4 te tight-hand side represents a dramatic
change in orientation, epitomized by the words utediescribe the two sides. It
becomes common to use verb forms and not nouns wieemalk about discovery
learning because we are trying to emphasize aciibis. shift in language accentuates
that on the right side of the diagram attentiofioisused on the learner as well as, or
rather than, on the subject.

The diagram refers to the theory underlying discpv@ractice which offers specific
chances and dilemmas for the educator. What agttedtles place is inevitably more

4l Learning was defined in terms of the behaviorslistlh The selected visitors were submitted to
traditional tests to in order to investigate thegrde of attraction and holding powers of exhibits
(Robinson 1928; Melton 1988; Melton, Feldman andtdnal1988).

*2Hein 1998, 30-33.
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complex. Observing educational settings providesplanevidence that discovery
education approaches have accepted the idea #wainlg is an active process, that
learners undergo changes as they learn. They obtesith the material to be learned
more fundamentally than only absorbing it and findhe ways their minds work as
they learn changes in various ways and in gradegiss Learning includes more than
piling facts and concepts into the warehouse oftiived. As people learn, their capacity
to learn expands; the shape and volume of the misttickroom is transformed in the
need to tackle with the new information. Activertgag is often translated into physical
activity associated with learning. Thus, the commelference to “hands-on” learning
means physical interaction with the world, with tequirement that the learner takes an
active part in the process (like building somethsgving a puzzle, handling objects in
order to fix something etc.). To be engaged wite fhysical world can lead to
situations that offer a range of options that ablige learner to put his mind tThe
activity referred to in these theories is mentdivéy, which may or may not be
stimulated by physical activity. Mental and physicemost cases are not synonymous.
Monotonous repetitive physical activity, or “mind# actions might not contribute to
mental changes associated with this form of le@;namd recent literature has stressed
the need for “minds-on” as well as “hands-on” eregagnt by learners (Hein 1998, 31).
Nevertheless, discovery learning appeals to muggofessionals. Museum educational
policies organized on discovery learning lines wilve:
e exhibitions that allow exploration, probably incing going back and forth
among exhibit components based on a wide rangetivkdearning modes;
e didactic components (labels, panels) that ask guesstprompt visitors to find
out for themselves
e some means for visitors to assess their own irg&pon against the “correct”
interpretation of the exhibition
e school programs that engage students in activitiended to lead them to
accepted conclusions
e workshops for adults that offer expert testimong ather forms of evidence for
contemplation and consideration, so participanta caderstand the true

meaning of the material

43 Proponents of discovery learning put forward theoa in order to teach learners. They argue that i
education specialists expose the community of &xarto sufficient data and to tangible phenomena of
the physical world, they will reach generalizatiatescribing the ‘actual’ world. Thus, they will fav
reached the correct conclusions that the spedatistnded them to reach (Shulman and Keislar 1966)
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e exhibits in a gallery designed on discovery linesynor may not be arranged
linearly, with a beginning and end. If the entisibition is intended to lead the
visitor to appropriate conclusions, the placemenexhibit components may
provide such guidance. If the discoveries at edakios were more or less
independent, then there would be no reason to aapecified path through the
exhibition. (Hein 1998, 33)

2.3.7. Constructivisitt

The fourth quadrant in Figure 4 describes educatieory that postulates that learning
requires active participation of the learner inhbtite way that the mind is employed
and in the product of the engaging activity. Thasthe right way to gain knowledge
according to constructivist theory. Despite thet Viésrature on constructivism (Fosnot
1996; Steffe and Gale 1995), Hein (1998, 34-36Gpdahat there has been little written
that emphasizes that both a knowledge/epistema@bgand a learning theory
components are required for a constructivist pasiti

The personal construction of knowledge has beessstd by many writers, to the
extent that a radical constructivist position (@lasersfeld 1990) holds that knowledge
resides only in the minds of individual learnersariy other writers focus on the
collection of developmental learning theories thetid to constructivism, especially
those derived from the work of Piaget and Vygotskyemphasize the learning aspect
of constructivisr™. It is true, however, that discovery and constvistt learning arise
both from Dewey’s insistence on experiential leagnand from Piaget’s importance of
active mind and its mental structure. These commeptled the developmental
psychology to claim that for a significant learningew ideas must coexist with old
ones, already present in the mind (Hein and Alegad898, 37).

Constructivist learning situations require two gepa components, first an
acknowledgment that the active participation of kbarner is needed so he/she can
reach learning. Therefore, the constructivist ¢la@® or a museum exhibition include

ways for learners to use both their hands and mitalsnteract with the world, to

“4 Hein 1998, 34-36; Hein and Alexander 1998, 35-39

> Piaget’s theory did not reach the museum educaiigm away. It is only in recent years, in the 038
(Vukelich 1984, 43-50; Duckworth 1990, 4-6) thatsaum educators have started mentioning Piaget and
his cycle whereas the school system was influebgdus researchers much earlier, in the 1960's{Rip
and Rockcastle 1964).
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manipulate it, to reach conclusions, experimend, i@crease their understanding, that
is, their ability to make generalizations about gienomena with which they engage.
Experiments are crucial for constructivist learningpether in science or other subjects.
An experiment (not a demonstration) is a situationwhich a range of results are
possible and acceptable. In addition, construdtiveglucation requires that the
conclusions reached by the learner are not validayewhether they conform to some
external standard of truth or not, but whether thegsess a certain degree of meaning,
within the constructed reality of the learner. Thalidity of ideas, according to
constructivists, does not depend on their matchotoe objective truth, which has an
existence separate from any learner or group ohéga. The scale of validity arises
from the value of the concepts in leading to acaod in the consistency of the ideas
one with another. Thus, while traditional educataik about learners’ misconceptions,
constructivists will talk only about naive and peral conceptions (Hein 1998, 34).
A constructivist museum exhibition, like the oneséa on discovery learning, will
provide opportunities for visitors to construct kredge. But in addition, it will
provide some way of validating visitors’ conclusspmegardless of whether they match
those intended by the curatorial staff.
Thus, a constructivist exhibition:
¢ will have many entry points, no specific path andieginning and end
e will provide a wide range of active learning modes
e will present a range of points of view
e will enable visitors to connect with objects (ardkas) through a range of
activities and experiences that utilize their sgeriences
o will provide experiences and materials that all@wdsnts in school programs to
experiment, conjecture, and draw conclusions
e the constructivist exhibition would be likely togsent various perspectives,
validate different ways of interpreting objects amedfler to different points of
view and different “truths” about the material preted (Hein 1998, 35-36).

2.4. Theories of Teachify

46 Hein 1998, 36-39.
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The epistemology and the learning theories stamdhe theoretical settings of any
educational task. Although essential, they seerbetdansufficient. This is the point
where the theory of instruction comes into the scéihe theory of Teaching, as it is
otherwise known, consists of a plan of how to cawy the educational activity as
described by the theory. If it is taken for grantieat people learn incrementally, what is
the pedagogic strategy that will make this hapgép®ople construct meaning, what is
the educational undertaking? Constructivism beingeducational theory that deals
primarily with meaning and knowledge, says nothondjttle about teaching. Therefore,
a detailed elaboration of the pedagogic activiiesneeded in order to infuse the
meaning of teaching into them.

It is believed that in order to teach, it is im@ort to understand the organization of the
material that you want to teach. An educator mealise that every material holds very
simple or very complex aspects. Because the engphase is given on the subject and
not the learner, the instructor feels obliged &ath’ from the fundamental ideas to the
more peripheral ones, from the basic tenets tekhgorations. It is the structure of the
educational material that plays a key role in tkisd of teaching procedures. The
moment an educator believes that the nature andtste of a subject exists by itself,
then an appropriate question in developing any &tlutal program or an exhibition is
to ask, how does my project relate to the naturt@fsubject? How can this subject be
structured, what is the structure and is it a stmecture?

When the nature of the subject and its organizai@nat the epicenter of concern for
educators, in museums or elsewhere, they tendkaaesstions about the visitors or
learners in terms of their formal exposure to thigject. If knowledge is the acquisition
of something external to the person, then the ingsbrtant issue is the extent to which
visitors have been exposed to this material, sth¢® will determine their level of
knowledge. Do visitors need a degree in art hystorappreciate art? On the other
hand, if museum staff has an idealistic view, tberse of information about what
visitors bring to the exhibition is the mind of thwsitor and his or her personal
experiences. If people construct knowledge, thenhaee to ask: what knowledge
resides in their minds, regardless of the formalcstire of the subject? It becomes
much more important to look at the learner, ancgk: what ideas does the learner
have, regardless of formal education or what arsitors’ previous personal
experiences? (Hein 1998, 36-37).
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The rich diversity of museum programs and exhibgican present a vivid application
of all educational theories discussed above. Th#agagic approaches by museum
specialists, if treated in a professional and rasfie manner, can provide the visitor
fulfilling experiences and life-long learning acheenents. These approaches can be

distinguished into the following four categories.

2.4.1. Pedagogy for expository-didactic education

The focus here is exclusively on the subject. Tlg W teach something is to analyze
it, and then to present it. The pedagogic challeaggmciated with this epistemology is
to find the essential structure of the subject;dhallenge from the learning theory is to
find the individual units that can be most easidarhed. Much of the work in
experimental psychology over this century has bessed on this educational theory
and therefore there is an enormous literature om twoteach using this educational
approach (Hein 1998, 37).

Museum collections have long been organized to@ugxpository, didactic education.
In history or in art museums artifacts are preskmtechronological order, whereas in
galleries paintings follow styles and ‘schools’ pational origins. In science and
national history museums, the collections are dlagsby genre and species. The need
to record object chronologically or by origin comesecond place.

Museum contributions to didactic education havel@ibns with a clear beginning and
end so that the visitor joins in an intended ordabels and panels have written texts
with what is to be learned. Information is usuglhesented from the simplest to the
most complex, in small discrete steps. The focuprisarily on the content to be
taught. In these programs content to be learnedrméies the specific learning
objectives (Hein and Alexander 1998, 40).

2.4.2. Pedagogy for Stimulus-Response education

The learning theory dealing with Stimulus-RespofSeR) education shares similar
characteristics with the Expository-Didactic edimat theory. However, the
epistemological challenge has been removed andintpertant thing now is that
educators can get a clear idea of what shoulddredd. Educators are more interested

in the nature of the method and do not seem to aborit the connection with an

49



externally validated standards. S-R approachesftar favored by generic trainers and
by organizations that want to inspire uniform bebeain trainees without encouraging
employees or students to challenge authority oragk too many questions. The
approach is called brain-washing or indoctrinatoynits critics and can be adapted to
such purposes. Lessons taught are completely sigjend the educators focus solely
on method and not at all on the value of what tteach. An extensive educational
literature exists that concentrates on methodotwfgigaching, with little consideration
for the topic taught. Systematic planning is reedisuch as noting down objectives for
each hour of teaching and short-term learning géatsgrams of this kind, that follow a
specific order, are common in schools for all satgjealthough their reliability is often
compromised by the realities of classrooms andnitkependence of teachers. Educators
often use behavioral objectives to design lessdmsking that children learn by
responding to specific stimuli (Hein 1998, 36-37).

In the museum field this kind of pedagogy includkscriptions of exhibit content
based on linear and sequential structuring of exhibmponents. The visitors’
understanding comes before they move on to the aiXacts. To consider methods
independent of what is to be learned, independetiteo context of their application,
museum programs reinforce correct answers by usiiggences to authority (Hein and
Alexander 1998, 40-41).

2.4.3. Pedagogy for discovery learning

If educators give students the chance to manipuéagelore and experiment, then the
right discovery learning environment is offereditem. Active learning situation is the
situation in which learners have the opportunityb® engaged with activities that
challenge ideas and give raise to hands-on expeseThe discovery learning theory
provides the appropriate environment for individiggrners to be both challenged and
stimulated, to join in and participate in the expece offered. The epistemological
challenge consists of providing directness so lbatners can discover something in
order to reach the desired educational meaningsgéa@mous scientific experiments
and role-play simulated historical events can beonporated into the discovery
pedagogy. It goes without saying that all thesevitiets are planned meticulously at the

beginning of the project. Exhibitions based on tigge of pedagogy prompt visitors to
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find out for themselves while correctness is assksy their conclusions (Hein 1998,
38; Hein and Alexander 1998, 41-42).

2.4.4. Pedagogy for constructivism

The pedagogic challenge for constructivism is tal fexperiences that stimulate and
challenge, just as with discovery learning. Corddivists, with their concern with the
schemas and ideas that are already in learnerstaywmill be more likely to ask whether
the environment is one with which the learner cakenany connections and if there is
a familiar reference, object or idea that will alldhe learner to engage with the
intended activity.

The organizing principles of a constructivist museaducation policy exploit many
different active learning modes. The model for tm@éseum as an educational resource
will be an encyclopedia or a catalogue, not a teokb Opportunities are offered for the
visitors to choose what subject they want to pursu@ven what branch of the subject.
The idea that a topic can be arranged linearlg, dikext, will not be considered.

An example of a component of exhibitions that cobkdmore or less constructively
organized is the familiar audio tours availablensany museums. Museum visitors
could use a portable audiocassette which allowenhtto hear a pre-recorded message
about some works in an exhibition. However, thasdiatours necessarily provided a
linear guided path through an exhibition. Visitarere obliged to proceed step by step
and move to the next picture or object that wowdddiscussed. The order of the tour
had to be predetermined by the person who desigfnedrath. Recent advances in
technology, and museums’ awareness of the desirgsitors to structure their own
sequences, have led to a new form of audio guidé plermits random access to
channels on the hand-held guide. This is exactéy ittea behind the principles of
pedagogy for constructivism, that is, no specifitrg points, no predetermined path, no
beginning and no end. This allows visitors to deld®ir own way through the
exhibition, to go back to previous stations, sed hsten to the descriptions again,
simply by pressing the appropriate button on thammd-held device (Hein 1998, 38-39).
An extreme constructivist theory of teaching wopluktulate that learning takes place
without teaching and that experience is the besthter. However, it is always up to the
teacher to provide rich and rewarding environmémt&/hich learning can take place.

Constructivist learning environments favor expecen that allow students to
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experiment, make speculations and finally drawrthenclusions (Alexander and Hein
1998, 42-44).

2.4.5. Conclusion

In this section of our work we have provided anreiew of different categories of
educational theories. Every education theory reguooth a theory of knowledge and a
theory of learning, and these can be combined ¢oighe, in principle, four different
kinds of educational theories. Moreover, in ordehave a working theory of education,
a style of pedagogy needs to be elucidated thatorssistent with the particular
combination of theory of knowledge and learningotlyeselected.

The contrast between traditional approaches to auuc and constructivism as
examples of two different ways to think about ediora constitute two theoretical
views of how human beings behave. What appearsetsdond practice under one
approach is considered heretical in another, wisendwat is considered systematic and
scrupulous according to one view can be judgedaiandnd subjective under another
scientific opinion. Theories are the ways we usertter to study learning in museums.
How we carry out research and evaluation and wleatensider appropriate goals for
such study rely on theories for the simple reasat theories constitute a system of
ideas that justify courses of actions and accoanssituations, either in schools or in

museums, formally or informally.

2.5. Multiple Intelligence Theory and Types of Leens

The theory of multiple intelligences, developeddsychologist Howard Gardner in the
1970’s and early 1980’s, can expand the meansmibaeum educators use in order to
reach learners. His theory posits that all humangsepossess intelligences and many
might have preferences for certain ones, and nmalfolndividuals can possess eight or
more relatively autonomous intelligences that ttiegw on, individually or corporately,
in order to create products and solve problemsatetelevant to the societies in which
they live (Gardner 1983; 1993; 1999; 2006b and 206
The eight identified intelligences include

e linguistic intelligence,

¢ logical-mathematical intelligence,

e spatial intelligence,
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e musical intelligence,

e bodily-kinesthetic intelligence,
e naturalistic intelligence,

e interpersonal intelligence, and

e intrapersonal intelligence (Gardner 1999).

Gardner goes further in his search and quite rgceetoutlined the specific cognitive

abilities by including five categories:

e The Disciplinary Mind: the mastery of major scloolof thought,
including science, mathematics, and history, andtdeast one professional
craft

e The Synthesizing Mind: the ability tointegrate ade from different
disciplines or spheres into a coherent whole armbtomunicate that integration
to others

e The Creating Mind: the capacity to uncover andifslarew problems, questions
and phenomena

e The Respectful Mind: awareness of and appreciation differences
among human beings and human groups

e The Ethical Mind: fulfilment of one’s responsilliés as a worker and as
a citizen (Gardner 2006a).

Gardner's (1983, 1999) conception of pluralisticteiigence grew out of his
observation that individuals who demonstrated sttt talent in domains as diverse
as chess, music, athletics, politics, and entrequneship possessed capacities in these
domains that should be accounted for in conceingliintelligence. Accordingly, in
developing MI theory and its broader charactertratf intelligence, Gardner did not
focus on the creation and interpretation of psyahioio instruments. He drew upon
research findings from evolutionary biology, neuwreace, anthropology,
psychometrics and psychological studies of prodigied savants.

The aforementioned intelligences constitute a dogniprocess, that is, ways of
perceiving, interpreting, creating and organizidgas and thoughts. For educational
practice, Gardner’s theory enhances learning aietsvibeyond traditional verbal
material organized to appeal to logical-mathemhtitanking. In the potential
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application of this theory, Armstrong (1994, 124%adisses ways, beyond common
approaches, that an educator can use in ordekecativantage of the learner's multiple
intelligences (e.g. by asking students to draw abj&and then create them as 3-Ds,
assemble songs, design simulations etc.).
As for the different types of learners, Beatrice@Acthy has developed the so-called
AMAT model, in which she identifies four learnintyles and the type of teaching
strategies best suited to each of them.

e The imaginative learner

e The analytic learner

e The commonsense learner and

e The dynamic learner
The trick for teachers or for museum educatoriprovide experiences in all four
areas to accommodate all students in order toaseréheir range of learning styles. It is
proven that learners tend to favor one particugarding style; however, they are

capable of working in all four areas in some tilkkeCarthy 1990).

Type 1: the Imaginative Learner (Experiencing).sTtype of learner seeks meaning.
They can be innovative and creative, preferringeton through feeling and reflecting.
Positive relationships with nurturing teachers smportant aspects that need to be

present in classrooms.

Type 2: the Analytical Learner (ConceptualizingheV search for facts and prefer to
learn by watching and thinking. They create corcegatd models, and appreciate

lectures by which they can get information.

Type 3: the Commonsense Learner (Applying). Thigetyf learner seeks practical

involvement and prefers to learn through thinking &ying out.

Type 4: the Dynamic Learner (Creating). The dynaledener poses the question ‘what
happens if...” that mobilizes them into self-discogvend risk taking. They want to
teach themselves first and then be teachers fero{iGayle and Chapman 2007, 30).

In terms of museum education, the acceptance otllowe and the recognition that
individual peculiarities of each visitor mean drfat ways of approaching students and
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others can lead to the discovery of new ways @adicommunication with a clear focus
on interests, on specific personal leanings antepeces. Museums are places that,
thanks to their nature, can respond to differepesyof intelligences and different types
of learners, both through presentations of exlbgiand different means and methods
of museum educational programs or communicati@tegres.

Much of the research on learning in museums has be&eoretical. However, today
there is a variety of theoretical frameworks thavénbeen seen the light of publication
and scientific support in the struggle for underdiag the nature of learning from
museums. One of these models is particularly peswahnd is based on the work of
Falk and Dierking (1992; 2000), who proposed that€xtual Model of Learning.

2.5.1. Falk and Dierking’s Contextual Model of Lieiaug

It is true that fully understanding the comple)stf the processes of learning occurring
during a visit to a free-choice setting can be Hargin down. In the 1990’s literature
on the matter clearly undervalued museum’s edutalticompetence and fairly doubted
that visitors can leave a museum with a measurkdaming repository (Falk and
Dierking 1992; Crane 1994; Falk and Dierking 1998).present myriad of studies
evidently advocate the range of learning that menseafford (Rennie and McClafferty
1996; Falk 1999; Leinhardt, Crowley and Knutson200

The framework provided by the Contextual Model efatning proves to be useful for
understanding how complex combinations of factofisienced visitor learning.

This model’s utility is not to predict what can taight and under which conditions.
This model can be thought of as a framework thatnieg is always a complex
phenomenon situated within a series of contextsoAting to Falk and Dierking
(2000), who put forward the Contextual Model of treag, this model needs to be
thought of as a device for organizing the compiegiof learning within free-choice
settings and as multifarious phenomenon situat#uima series of contexts.

Learning procedure can be conceptualized as a xtoatyy driven effort to make
meaning in a continuous effort and a never-endimgodue firstly between the
individual himself/herself and secondly between thieraction of the physical and

sociocultural environment and the individual.
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The Contextual Model of Learning derives from comstivist, cognitive, as well as

sociocultural theories of learning. The emphasiguson context as a key framework
for thinking about learning that has also been amsjzied by other scholats.

It is all about a process and a product of theramt®ons between an individual’s

personal, sociocultural and physical contexts tivee.

2.5.1.1. The personal context

The personal context represents the total of patsond inherited historical background
that an individual carries with him/her into a leiag situatior’® The authority of prior
knowledge and the pre-experience on museum leahaug been extensively described
(Gelman, Massey and McManus 1991; Dierking and dekll1998; Hein 1998;
Roschelle 1995; Silverman 1993; Falk and Adelma®320In addition, the impact of
prior interest has been documented (Csikzentmitaatg Hermanson 1995; Adelman,
Falk and James 2000; Adelman, Dierking, Goldmaimle®001; Falk and Adelman
2003) in order to investigate the exact nature @fs&or's motivations for visiting a
museum. This kind of personal agenda has also sle@nn to influence significantly
the visitor's learning outcomes (Falk 1983; Falkowdsouri and Coulson 1998;
Graburn 1977; Hood 1983).

It has also been accepted that the degree of chateontrol over learning also affects
visitor learning (Griffin 1998; Lebeau et al. 200Thus, from the personal context
perspective, one should expect new learning toebeléd out with the realities of an
individual's motivations and expectations. The imgically motivated learning
constitutes a rich and emotion-laden experienceimnlde case of museums normally
involves a brief or leisure-oriented, culturallyfided experience. To this point we need
to see learning as something highly personal amagity influenced by an individual’'s
past knowledge, interests, beliefs and finally t#ingness to both decide on and
organize his/her own learning settings. The rigbtimations mixed with a combination
of emotional, physical and mental actions assugeatipropriate context for the learning

procedure to occur.

2.5.1.2. The sociocultural context

47 ¢f. Ceci and Bronfenbrenner 1985; Ceci 1996.
“8 For detailed analysis see Falk and Dierking 208035.
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What is the meaning of the socioculturally situakeakning? Generally speaking, we
can affirm that learning is both an individual aadgroup experience. The learned
components are inextricably bound to the culturadl #istorical context’ Factors
affecting learning have been hypothesized to irelsidch large-scale influences as the
cultural value placed upon free-choice learning (04 995) as well as the cultural
context of the museum within society (Bal 1996; Beth 1999; Hooper-Greenhill
1992). The empirical evidence for these impactsaresdifficult to uncover. However,
considerable research now exists which shows tisabrs to museums are strongly
influenced by the interactions and collaboratidresythave with individuals within their
own social group (Borun et al. 1997; Crowley andld@®an 1998; Ellenbogen 2002;
Schaubel et al. 1996). Research has also showrthtbaguality of interactions with
others outside the visitor's own social group, éxample museum educators, guides,
demonstrators, performers, interpreters or evererothsitor groups, can offer a
insightful knowledge of visitor studies (Crowleyda@allanan 1998; Koran et al. 1988;
Wolins, Jensen and Ulzheimer 1992).

Being a member of the community of learners, itdoees legitimate to search for help
when we do not know an answer to a question fdante. We might ask our proximal
environment either in person or through communacatnedia. Internet, television or
museum exhibitions and programs, all take parhéngrocess of conversation between

the producers of that medium and the users/learners
2.5.1.3. The physical context

This context represents the environment in whichriimg takes place. By saying
environment we tend to include the large-scale gnogs of space, lighting and climate
as well as the smaller scale elements such asxthbit®ns and artifacts contained
within.>® Since museums are typically free-choice learniaiireys, the experience is
generally voluntary, non-sequential, and highlyctea to what the setting affords. As
such, visitor learning has been shown to be styongluenced by how successfully
visitors are able to orient within the space (Faltartin and Balling 1978; Falk and

9 The sociocultural context is analyzed by Falk Bietking 2000, 37-51.
* For detailed examination of the specific elemeaftshe physical structure of learning see Falk and
Dierking 2000, 53-65.
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Balling 1982; Hayward and Brydon-Miller 1984; Kubotind Olstad 1991; Evans
1995). Thus, being able to confidently navigatehimita complex three-dimensional
environment turns out to be strongly linked withawland how much an individual
learns. Similarly, intellectual navigation enhancky quality advance organizers
(Anderson and Lucas 1997; Falk 1997), has showrate an effect on visitor learning
from museums. Research has also shown that a mgfiacchitectural design factors
such as lighting, crowding, color, sound, and spswgtly influence visitor learning
(Hedge 1995; Ogden, Lindburg and Maple 1993).

The exhibitions and labels with their content hbeeome a preferred subject to analyse
in museum surveys since they are designed to beptingary teaching for some
museum settings. Abundant evidence proves thabiiim design features influence
learning, in particular the sequencing, positioniaigd content of exhibitions and labels
(Falk 1993; Bitgood and Patterson 1995; Serrell6)98s well as how many exhibit
elements a visitor attends to, and for how longg@d, Serrell and Thompson 1994;
Serrell 1998).

Scientifically undeniable is the belief that leawgpifrom museums will not only rely on
the confirmation and enrichment of previously knoimtellectual constructs but will
equally depend upon what happens subsequentlyeitetrner's environment. Spatial
learning is not just a specialized or isolated tgpdéearning based on temporality, but
rather a cumulative process of acquisition and alahetion. All types of learning can
be integrated in the spatiality domain of learnifMedved 1998; Anderson 1999;
Bransford, Brown and Cocking 1999).

Thus, experiences occurring after the visit playraportant role in determining, in the
long run, what is ‘learned’ in the museum. Recdutlies show that learning resulting
from a museum experience transforms over time. iBhexactly the point where time is
introduced in the overall ‘context’ of the ContexittModel of Learning (Medved 1998;
Anderson 1999; Adelman et al. 2001).

The Contextual Model of Learning provides a largals framework with which to
organize sequent steps of the learning processcaitmponents of these arrangements
are numberless. The total number of factors tha¢cdy and indirectly influence
learning from museums probably cannot be numbefedertain amount of these
factors are obvious and have been briefed aboherotre either not apparent or are
not currently perceived by scholars to be of gmaghificance. After considering the

findings from numerous of research studies inclgdine ones cited above, 12 key
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factors, or more accurately sequences of factorngerged as influential for museum
learning experiences.

For every context we can distinguish factors, wiaodt

Personal context

1. Visit motivation and expectations

2. Prior knowledge

3. Prior experiences

4. Prior interests

5. Choice and control

Sociocultural context

6. Within group social mediation

7. Mediation by others outside the immediate sagialp

Physical context

8. Advance organizers

9. Orientation to the physical space

10. Architecture and large-scale environment

11. Design and exposure to exhibits and programs

12. Subsequent reinforcing events and experiendsgle the museum

2.5.1.4. Discussion

The Contextual Model of Learning can provide a tamuasive framework for

understanding museum learning. The specific indegetn factors mentioned before
may individually contribute to learning outcomes.usd¢um studies and audience
surveys can make use of this model in determinihgghvof the variants, when directly
compared with one another, is important and forcwhype of visitor. The measurable
design based on the contextual model can includfp@st interviews with closed and
open-ended questions, self-report items, and tesisi together with observational and
behavioral relative measurements. These measudsdibe can be obtained through

unobtrusive tracking of all respondents throughbatduration of their museum visft.

*1|In Falk and Dierking 2000, 137 and 178, the factre in the number of eight. Falk and Storksdieck
2005, 747 added four more.

2 For an analogous survey that makes clearer theenaf the context model and its variants see &atk
Storksdieck 2005, 744-778.

59



Chapter 3: Thessaloniki Olympic Museum

3.1. Introduction

The Olympic Museum is located in Thessaloniki,sbeond largest city in Greece. Itis
immediately adjacent to the largest stadium indhg Kaftanzoglio, and to the campus
of the Aristotle University of Thessaloniki. It wdeunded in 1998, then called the
Sports Museum. It has been the fruitful resulaofinitiative and cooperation between
the Greek Ministry of Culture, the Special Secratafor Sport in Macedonia-Thrace
and representatives of Sport Federations and Aatsmes of Local Sport Authorities.
The museum initially was housed in a neoclassigédlimg in the center of the city. The
undersized - licensed by OSE (the national railwaynpany) - surface of 300m
limited its exhibition and educational activities.

The initial mission of the museum, which remainwealuntil today, is to collect,
preserve, record and document the history of spod,its emergence of a space that is
"active" and "alive", with an educational vocatidn.particular, museum information
motivates the audience participation and interactibus promoting the high ideals of
sport and Olympism. Still today it represents aguei museum, the only museum of its
kind in Greece?

Its vision consists of two important elements: tlirsto create a well-established
museum and secondly to educate and raise awaramesg) the public about the multi-
faceted aspects of sport and culture.

Ovdatln (2007, 89) makes it clear that sport within thederm museological context
can present and combine social interaction andt@areéxpression. These two forms of
human activities are both welcome to seek a shéftethe Olympic Museum of
Thessalonik?*

%3 There isof course the Museum of the History of the Olym@iames in Olympia depending on the
Hellenic Ministry of Culture and the Museum of tHéstory of the Modern Olympic Games depending
on the National Hellenic Committee. The first hdistlae characteristics of an archaeological nationa
Greek Museum whereas the second can be categaszaa historical traditional museum. Unfortunately
it remains closed since 2008.

** According to the English version of Oudatzi’s aimition to the 2005 Conference ‘European sports
museums, contemporamuseumaew thematicson Culture and Sports, 5-9 and more specificall$:p.
“Sport, in all its forms, whether amateur or prafesal, for competitive or communication purposes,
runs throughout the entire social fabric, is theimmeollective activity in society, shapes cultural
behaviour in a critical number of social groups asda result leaves no form of artistic expression
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The museum is run by a Board of Directors congisthl6 members, who are actively
engaged in sport and culture. Kyriaki Oudatzi asssmne duty of the Director of the
museunt’ The role of Board is essential as it contributiesatly and actively in both

the promotion and development of the museum.
Board of
Director

CEC Director

[Executive [ Administrative ]
Committe sectiot

Accounting group
Administrative
arouc
[ Legal ]_ Financial

Affairs Affairs

| | | | :
[Public ][ Museology ] [Educational ]

Relation Departmen Departmen

Fig. 5 Thessaloniki Olympic Museum Organizationab@

In recognition of its uniqueness at national lewad, well as international nature, the
International Olympic Committee -taking into accotire positive recommendations of
the Greek Olympic Committee- on January 30, 20@8geized the Sports Museum as
the Olympic Museum of Greece and renamed it ag tessaloniki Olympic Museum,
therefore being one of the few Olympic Museums umdpe.

An auspicious happening of utmost importance ferrttuseum and its personal history
was the announcement of the recognition by the saae who inaugurated the new
building, the IOC President, Jacque Rogge. Frometréy stages of maturation of the
new museum a new reality was perceived by all bi@lkers. This new reality
highlighted the need for broader cooperation, @afneactivities and promoting its
special character at least in European level. Tause beginning of 2005 the Olympic

Museum became a member of the International Assogiaof Sport Heritage

untouched. If one adds to this that organised sglogidy has a long history in modern times, tléar
that art rightly seeks expression the field of spor

% Oudatzi is also university professor with teachixgeriences at the Architecture Department of the
Aristotle University of Thessaloniki in the fieldf @rchitectural Design and Technology and at the

Democritus University of Thrace in the field of testion of historical buildingsShe has taken part with
distinction in Greek and international architectw@ntests winning 1st and 3rd prizes.
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(International Sports Heritage Association) and 2006 was accepted in the
International Council Museums (International Counaf Museums). Official
Memoranda of Cooperation with other Sports museohisurope were signed and put
forward. Meanwhile the museum is a founding mentdfethe Olympic Network of
Museums, whose ‘center of operations’ is locatedthe International Olympic

Committee, in Lausanne.

3.1.1. Goals and Objectives

According toOvéatln (2007, 6) the objectives of the Sports Museumaariollows:

- To record and preserve our sporting heritage

- To highlight the cultural side of sport

- To present the historical development of sport

- To promote research related to the field of sport

- To communicate and collaborate with agenciesliregin sport

- To inform and mobilise the public on matters pbdging heritage

- To develop social and collective activities

- To shape cultural behaviour.

One of the main strategic objectives for museunt®iméeng the museums of the future
is the technological development and the increapengjcipation of technology in the

educational process with new forms of art (i.eitdlgart). This new reality is generating
new standards for museums and is tending to betlenfuture vehicle for knowledge.

The Thessaloniki Olympic Museum being totally awafethis reality promotes the

dissemination of the cultural information via theeuof the new digital media and
technology (Oudatzi 2007, 5). The museum projedtschvare an ongoing process,
demonstrate this statement.

The museum, in accordance with the relevant caitegan of ICOM and based on its
collections, its management and its publiovdatly 2012) can be respectively

schematized as follows:
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Fig. 6 “Schema-Definition” of TOM

3.1.2.TOM'’s collection policy

Oudatzi sees the Museum’s collecting policy to@nits permanent collections as a
matter of prime importance stating that one ciateris the direct relationship with

exhibitions and the importance of the items exbibiin preserving and recording
Greece’s sporting heritag®dotlr 2012). The creation of archival materials and
their categorization into different sections is essary for the development of a

sustainable museum collection planning. The foltmnfigure best illustrates her
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point.

Electronic
Archive

Photographic
Archive

Museum'’s
Collections

Artifacts/
Documents

Press/Publicat
ion Archive

Fig. 7 representing the different components ofiectibn policy

The museum’s collection policy is distinguishedwo different periods, from 1998 to
2007 and from January 2008 onwards. The first péats foundation, the goal was to
collect objects having in mind a future exhibitiohoday the museum’s collection
consists of objects of various international antiomal events and since 2008 it focuses
on collecting items from Olympic Games, such asfanms, equipment, medals of
Olympic champions, memorabilia, historical archijvesblications etc. The primary
goal is to enrich the collection of the Summer QiyenGames, the Winter Olympic
Games and the newly established YOG. Private inéiaand volunteering are two key
factors supplementing the collecting policy of tmeiseum, a practice that leads to
impressive results in enriching the collection. tha other hand, the lack of financial

resources prohibits any action to acquire matdr@in the market. The two major
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problems that the museum professionals have todee¢hat collectors usually have a
fetishistic and emotional relationship with the extig of their collection. In particular,

athletes are hardly separated from their persobgcts that remind them of their

triumph and secondly to donate objects for museisnm®t a common thing to do, it s
like not being a part of the Greek cultu@fatln 2012).

Chapter 4: Exhibitions
4.1. Past

The Art of Chesgl5/12/1998 - 28/2/1999)

This exhibition was organised in cooperation whle Ministry of Culture, the Special
Secretariat for Sport Macedonia-Thrace and the edell Chess Federation. The
exhibition covered the entire range of the spod #s impact on day-to-day life and

arts.

Greek Olympic Medallists: 1896-1996: 100 years dyndpic Games(24/3/2000 -
23/7/2000)

The exhibition was divided in three parts:

* Ancient Olympic Sports

* History of the Olympic Games

» Greek Olympic victors from the revival of the @ipic Games to the present day The
public was able to travel through time via inforiaattexts, photographic and archival
materials and documentation such as medals, staanpkes, coins and sports kits.

Water Sport$2/12/2001 - 2/12/2002)
In 2001 the Sports Museum opened the exhibitioitledtWater Sports which covered
four topics: historical background in relation t@amand the sea, yachting, rowing and

finally canoeing-kayaking.

Greek andWorld football (5/8/2004 - 5/8/2005)

The exhibition Greek and World Football was inaaged on 5 August, 2004, together
with the official opening of the Museum’s new builg. The opening ceremony was
presided over by the President of the Internati@igimpic Committee, Mr. Jacques

Rogge. For the purposes of the exhibition, thentifie committee and its team of
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associates collected, recorded, documented antisdijiaround 2,500 items. This was
the predecessor of the digitalization project thiditoccur in the immediate future. The
exhibition was developed into the following parts:

* The global historical development of sport

* The history of Greek football

 Football in the context of the Olympic Games

In parallel, two related thematic collections weresented in the context of periodic
exhibitions: a. Colleccio Futbolantic Pablo OrnadAlenantor and b. Football games

from the Games and Childhood Department of the Bidlaseum.

Ancient Stadiums and Games in Antiq#ii1/2005 - 5/10/2007)

An important and innovative part of this exhibitiams the educational wall, which
presented the evolution of the stadium’s shape,atichitectural features and the
specific places for the audience and the athleté® public had a chance to

familiarize with the architectural and archaeolagiterminology.

On your marks... Track and Field exhibiti¢8/3/2006 - 15/7/2008)

It was judged wise that through the formal histofytrack and field, the athlete’s

personal story can also be narrated. Thereforehfsrexhibition the atmosphere of

the stadium during the matches was created wittfexence made to the parallel
events and the protagonists, the athletes. Givennded to attract a public with

personal stories, the selection of items did ndy eover the museological needs,
but aimed at creating a sense of intimacy withaibjects, an emotional and aesthetic

challenge.

1906-2006 Testimonies and Postage from the Intemnait Olympic Gamegl6 -
30/6/2006)

On the occasion of 100 years of celebrating theeAsh1896 Olympic Games, the
museum organized this exhibition with the contribtof the Hellenic Society of
Olympic philately and memorabilia. The visitor cdgee the official Program of the
Games, the special regulations of the events irelGamd French and the General
Program. This program contains all the names @fpirticipating athletes. Among

the posts are the 2nd Olympic series of Postagesnpganied by the first memorial
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philatelic Olympic Stamps and the “Deltion of thellgnic Olympic Committee”,
the first periodical publication of the Nationaly@ipic Committee.

Dinner (15/10/2007 — 10/11/2007)

Thanks to this exhibition the museum set new mmssiand extended its cultural
field by opening its doors to new artists and netistéc forms of expression. Within
this frame, it housed a particular “Dinner” of sevartists, promoting different
artistic mediums, conversation, engrossment aratigeeexchange of opinions. The
museum provided a friendly and warm place, not datysport, but for culture in
general. The border line of categorizing expressmincultural creation was crossed

over in a creative and interesting way.

Ancient Theatres of East Mediterrang@i.11.2007 - 24.03.2009)

This exhibition concerned two parts. The first @oasisted of presenting photos of
ancient Greek theatres for the Eastern Mediterranbased on the work of the
photographer Maria Stephossi. Secondly, clothing waesented coming from
modern theatrical plays. They were loaned by th@ddal Theatre of Greece, Art
Theatre and the Theatrical Artistic center “PoupbyFeather) together with and
posters and theatrical programs and reproductib@maent items. Parallel to this,
the exhibition presented theatrical toys from tbéection “Toys of Infantile Age”

of the Benaki Museum.

The History of the Olympic Torch Relay 1936-2Q0&09/2009 - 22/02/2010

The aim of the exhibition was to acquaint the publiith the institutionalized
Olympic tradition of the torch relay through anensely personal experience clearly
entertaining and educational. The torches wereadiqular interest along with the
priestess outfit or uniforms torchbearers and #whrological achievements that
each Organizing Committee used for the effectivengmission of the flame.
Similarly, the rich photographic and audiovisualtenal offered a unique visual

character and created a space of aesthetic pleasure

Liverpool F.C. - You 'll never walk alori®arch-September 2010)
This exhibition inaugurated the new exhibition pgliof the Museum, that is the

promotion of exhibitions supported by athletic dubternationally known, like the
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Liverpool FC. The exhibition was the result of aifiul cooperation between the
Liverpool FC Thessaloniki branch and the Olympic 9dum with the support of
Liverpool FC.

Strength- Physical- Motio(27/09/2010 — 31/12/2011)

This exhibition aimed at the promotion of two forrak expression, athletic and
artistic. The athlete and the artist are seen astegarts, the first though his/her
accomplishments in the field and the latter throbgfher work in an art studio. The
exhibition hosted works from artists-members of Association of Alumni of the
School of Fine Arts.

4.2. Current

Science of Sports

This exhibition has been co-organized with the lam&cience Museum. It is about
an initiative with intensive educational charactisigned for both children and
adults. The goal is that every visitor and maintgry student should be able to learn
and to comprehend in an interactive way the rolé @e importance of physics,
chemistry, biology and medicine into the world @iods. This exhibit offers the
opportunity to implement new ways of communicatwigh visitors and especially
with young children that are very much interestaddiscovering things though
simulation and machines that check reflexives (fiwncof sight, flexibility, weight,
body’s anatomy etc.). Students comprehend integtithe positive influence of
sports on the body and spirit of a human being.

Shedding light on the Athletic History and the QbyerSpirit- Olympic Games

This exhibit constitutes the first permanent one tli¢ Olympic Museum of
Thessaloniki. It is developed in two main unitse tAncient and the Modern
Olympic Games unit. There is also a transitionat oalled “Sports in the Modern
Era”, which shed light on the period before 189@ #me Olympic Games revival.
The visual data and the multiple sources mentiaradidfor a non-linear and multi-
level narration. It is obvious that the history thie Olympic Games is closely
interwoven with both the international and the owadil Greek history. Nationally,
stories of Greek athletes, thinkers and pioneashved the way for the Olympic

movement are being presented. Each unit consisssiminits of equal importance
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referring to the social and intellectual framewavrithin which the Olympic Games
flourished, as well as to the organisation of tter@s and the sports included in the
Olympic program (see photo 2).

The ancient Greek unit starts with the differenttmsyon the origins of Ancient
Olympics (Zeus established the games after winKiranus; chariot race between
Pelops and king of Pisa, Oenomaous; Hercules argdrthe games in honor of his
father), the rituals of the Games from the firsthe fifth day, the organization of the
Ancient Olympics (776 B.C. first year; Koroibos wer of the stadium race;
spondophoroiand truce;Hellanodikesand penalties for violations; Zanes and
regulations), Games and Religion (pan-Hellenic aadred character of Olympic,
Pythian, Nemean and Isthmian Games), Sports andydase Life in Antiquity
(sports from prehistory to Byzantine times, athetgreparation and then
descriptions of every competition: foot races, Igmgp, javelin, discus, wrestling,
pankration, boxing, equestrian games). The andseek part concludes with the
Importance of Victory in the Greek culture whichnsaered winning a wild-olive
wreath (kotinos) the utmost honor.

Next, there is the section of the modern Olympien@s, their rebirth and artifacts
from each Olympiad. This unit is organized in thseetions, historic background of
each Olympiad organizing group, notable Greek perémces and successes and
Greek Medalists. At the same time, our knowledgenisched concerning Olympic
sports and the way they are performed. This i®¥add by promotional information
and objects used for every sport by world-knownmagbians in the Olympic Games.
There is an intermediary unit dealing with a présgon of sports in the Modern
Era. Reference is made to the internationalizadiothe Games, the Paris Congress
and its decision to hold the first Olympic GamesAthens 1896, the Zappian
Olympics and other European National “Olympic” Gamtheir social background
and finally the unit closes with the founders-pierse of Physical Education and
Athletics in Greece.

We need to mention here that the exhibition is agmmied by mediums and
multimedia (augmented reality applications, like timagic board and the magic
torch) that reinforce the purpose of the exhibiteamd motivate more a modern

museum visitor and student.

Paralympics
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This exhibition dedicated to Paralympics preseatdhe first time to a Greek public
the history and the evolution of this significapbg event that was established in
1960. All Paralympics sports are being presentegrbyiding general information
such as rules and equipments of each sport. A¢ridehe exhibition concludes with
Greek Paralympics Medalists achievements. The nmiseobjective is to sensitize
the public to issues of disability and to providelec services to individuals with
special needs (services like new technologies amdlenm augmented reality

techniques).

Thessaloniki, city of Sports, 1912-2012...100 yeafs games, athletes, and
documentation

To commemorate the 18@nniversary of the liberation of Thessaloniki Glgmpic
Museum in collaboration with the municipality of d$saloniki, launched its
temporary exhibition entitled “Thessaloniki, city $ports 1912-2012 ... 100 years
of games, athletes and documentation”. This isesgntation to the public of the
history of sports clubs in Thessaloniki, as studredorded and then published in the
form of fourteen ‘albums’ by the Center of the Idist of Thessaloniki. The great
successes of teams and athletes are presentedirretirety, together with items
(cups, medals, photographs, etc.). The historyunfierous Athletic Associations is
flanked by the second theme, designed by the Olyiipiseum, which presents one
of the most important sporting events in the ardee Balkan Games. The
Thessalonian athletes or athletes from clubs otitye who have participated in this
event, are the core of this exhibition section (seato 4).

Chapter 5: The Museum’s Educational philosophy
5.1. Introduction

According toOvdotln (2012), the exhibitions organized by the Olympicaddum
are provided with museum education programs famg@ry and secondary school
students. Developing and implementing innovativecational programs, in a cross-
curricular way, introducing children to discoveryopess by experiments and
building new cognitive supports are keywords fa thuseum’s educational policy.
Learning is perceived not simply as instructivagér, cognitive process, but as an

experience, as a process in which students canséifereferences and most of all
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feel welcomed. The Olympic Museum annually hostsartban 20,000 students to
monitor programs specially designed for a spec#ihibition. The museum
programs as pedagogically appropriate are apprbyethe competent services of
the Ministry of Education and are prepared by digalieducators.

Olympic and social aspect

As Miiller says the “Olympic education” is a term that fiegipeared in sports
education and Olympic research only in the 197Ma&ller 2004, 1).In order to
answer the question what is an Olympic educatiomeexd to talk about principles
that go deep into the history and concept of thedeno Olympic Movement
(Georgiadis 2007). It is well known that its found®ierre de Coubertin (1863-
1937), saw himself first and foremost as an educai@ving as a primary goal the
educational reform (Rioux 1986).

The conceptual perception of the public has beeoutghout the lifetime of the
museum an especially important issue. Messageses;aktoncepts of sport as a
social phenomenon must be included in the inteagivet framework when there is a
discussion about the role and the importance of Nhesseum nationwide and
internationally. It is of particular importance ttadl educational visits offer live and
meaningful experiences. A strong and well-establistnderstanding of museums as
places of information and educational expertiseth vgossibilities of interaction
between students and objects is at the centereofiliseum’s policy. To discharge
the museum from the constraining context that gpaftessionalism imposes and to
charge it with active learning in exploring and ldiig new knowledge, were
steadily the central educational philosophy of theseum from its inception
(Ovdatln 2012).

5.1.1. Methodology

The transmission of the appropriate museum infaonab children depends on the
developmental stage at which they are located.rBnog) are organized on the basis
of prior cognitive experience of children accordiiogtheir level of education. The
aim is to engage them in an exploration process tandoost their disposal to
discover by building new cognitive elements andudtires. Modern learning
theories and perceptions of pedagogy set the edoehtactions supported by

animators whose auxiliary role is to mediate betweke needs of museum
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information and those of students. The approachade by interdisciplinary tools.
For example, in the exhibition of the Olympic Gamamntral axes are the historicity
of the events, the social and economic featuregbefyames, the cities that hosted
the games, doping, the importance of the body €lese axes integrated in
scientific areas, create a complete framework wéstigation and multiple viewings
for every concept. School subjects such as physiesmistry, mathematics and
language, are predominant in every interdisciplinapproach of educational
programs. Team building is a significant elemerit thoosts learning. Time limits
and the presence of schoolteachers have an effe¢theo composition and final
success of educational programs. Teachers knowpéeeific cognitive, social and
emotional characteristics of every student; theeefo close collaboration between

museum experts and school teachers is ne&dgid{(n 2012).

5.1.2. Process

The process that the educators follow is first bft@ appoint workgroups with
alternated criteria, but certainly diverse in teraiggender and skills. At the same
time, individual action is inherent in kinetic pesses and sports, giving each child
the opportunity to get acquainted with his/her ettblperformance. It goes without
saying that no evaluation whatsoever is attempeezhlse the level of performance
on motor activities is not the issue. The undeditap of personal limits and
boundaries remains the central objective of alhcband balanced development of
children and not their scores. Specifically, studareed to understand a number of
basic elements through personal experience suchthas conditions and
characteristics that define an athlete, and th&cekdhey make in order to achieve a
good performance. Finally, a key methodological isathe game in all its forms,
especially the team game. The playful way dominahbes curricula of all ages,
helping to create a free and creative teachinghiegrcontext. Children can play
during every step of educational programs. Plags;,obymbolically and physically

are among the most wanted activities by young stisd@voatln 2012).

5.1.3. Evaluation
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The educational programs rely on close cooperdbeiveen teachers, children and
members of the educational group programs. As foelleng programs with new
elements and altering procedures and tools evaluatmes from constant reviewing of
methods and results by schoolteachers and museucateds. Evaluation at all levels is
the outcome of evaluation forms that describe thgsan which children and teachers
gain interest stimulation, or not, in new ways ofplering and the degree of
achievement. In particular, are evaluated: theatijes and goals of the programs, the
mobilization of the interest of children, the wargi environment and the knowledge
captured Qudatln 2012).

Chapter 6: Educational Programs

6.1. Introduction

One major precondition for an educational projecsucceed is that learning should be
considered a three-way procedure, one concerningeamu educators, the other the
students and the next one both of them as a ukithhe Thessaloniki Olympic Museum
things are in favor of the students. Through suttethengagement and with liberty of
actions any participant can enjoy learning. Thecatlanal programs are designed to
meet specific learning goals, to cultivate positatétudes about museums, and most
importantly to develop communication and cooperaskills. Free space of action and
speech is given for learning experiences in a playay. Every action aims to
contribute to the completion of a fictional spatenario. The design and layout of each
scenario and the first observations of the apptoaand evaluation of educational
programs in real-world conditions are presentedmlicg to the thematic areas of the

exhibitions of the Olympic Museum.

6.2. Pedagogical Framework

The educational programs of the Olympic Museumcaeated in correspondence with
the special characteristics of all ages and theemmgdedagogical theories that support
the enhancement of capabilities, skills and psyoimagic mechanisms at social and
mental level. All programs are distinguished irethphases, according to the belief that

action, though a prescheduled plan, can offer eatenent, fun and learning.
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In the first phase, the museum educators attempideatify children’s previous
knowledge associated with the issue of the edutgtiogram in order to determine the
course of action and the degree of depth. The sigbase concerns the development of
the subject; i.e. contact with the objects anddchit’s research. Finally, in the third
phase, evaluation activities take place in orderassess and distinguish the new

cognitive scheme for further use in the future wig®r inside the museum.

6.3. Specific Educational Programs- Description

6.3.1. Past

Greek Olympic Champions- 100 years of Modern Olgr@@mes, 1896-1996

As soon as Thessaloniki Sports Museum was fountiedhain goal was to preserve the
athletic heritage and to promote its sound prirsdpBefore moving to its current place,
the museum was located in the center of Thessalamilen apartment where basic
museological needs could not be fulfilled. Neveghs, the year 2000 marked a turning
point in the history of the museum thanks to itaigerary exhibition entitled ‘Greek
Olympic Champions- 100 years of Modern Olympic Ga896-1996’ (24/3/2000 -
23/7/2000).

We strongly believe that this exhibit played a #igant role in educating the Greek
public prior the Athens Games in 2004. It prepatesl grounds for hosting this grand
event by offering to the public the first notewgrtexhibit ever presented to a Greek
audience. Moreover, this exhibit contributed a goeal to the shaping of the museum’s
raison d’étre establishing its place in the musewond not only in Greece but in the
whole world as well.

This exhibit presented Greek athletes that padteigh in the Olympic Games and won a
medal in the period of one hundred years. It alesgnted various important historical
moments concerning the Olympic movement and a $tistdry of the ancient Olympic
Games. Its goal was to showcase the Greek contibby presenting aspects inherent
to Greek culture as a wholeCurators’ main concern was not the image of ataied

®¢ Nikonanou 2010, 135-144.
74



sport event but a complex cultural phenomenon whwaeches are visible in today’s
society?’

The exhibit was organized into two axes. The fa@tcerning the Olympic winners of
first, second, third and fourth place and the sdqoart concentrated on the history of
the Games with many highlights that had an indirelztion with the Olympic Games.
Through short explanatory texts, photos, archives$ @bjects such as medals, stamps,
torches, coins and Olympic outfits, visitors had tthance to travel in history and to
create their own opinion about the long historyhaf Olympic Games.

In order to create awareness and sensitize theraempeblic, numerous sport
associations together with the Association of tihee® Olympic Athletes supported this
exhibit by offering their services as volunteerswen as visitors. We should not leave
out of consideration the fact that this exhibitkquace four years before Athens hosted
the Games. Therefore the museum had a huge stakeakng this exhibit work
especially for young children through the educatmngrams that accompanied the
exhibit.

The main concern for the museum educators wasnibic@ the space in order to create
an interesting program that could appeal to botlnger children and teenagers. The
ages that interested the educators were studemts Etementary schools (fourth, fifth
and sixth graders) and Middle schools (for all ¢hotasses) with a priority given to
Elementary students because of their more flexdgleool hours and the time they
needed to spend outside the class which is more tte Middle or High Schools.
However, because of the constraint of space, itdeagded that there was not going to
be any methodological differentiation for the twaueational programs. Therefore two
educational programs were scheduled; one for Eleangmand one for Middle School
students (see Appendix). According to space andpgemalysis the objectives were
identified and the appropriate themes were selefdedreatment. The program was
monolingual (in Greek).

The main goal was to approach the history of thedemo Olympic Games, the
acquaintance with the Greek Olympic athletes, th@etstanding of the importance of
the ancient Greek civilization to the shaping &f thodern Olympics, the awareness of
sport as a cultural event, but also an awarenesiseohegative manifestations of this

" The principal responsible curator was Ms. MatdBlkaltsa, Professor of Art History and Museology,
Aristotle University of Thessaloniki, see Nikonar@01.0, 136, note 7.
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phenomenon. These specific educational progranssaaised at familiarizing students
with the museum as a special and new museum in.town

More specifically, these thematic objectives wemeahed for older students with the
promotion of reflection on the politicization ofetlfGames and the commercialisation of
such great events. Pedagogically speaking, thetgs that were determined, after the
final choice of methods and the forms of work pagether, were the familiarization
with the team work, the expression of personal siemd different possibilities of
expression, such as pantomime and creative writifite ultimate objective was
considered to be the socialization of studentsthen sensitivities in developing a more
personal and active relationship with sports artt ¥iie Sports Museum in particular.
The space of the exhibit

The exhibit and the whole layout provided adequgdportunities for communication
with the individual visitor. The exhibition materiavas presented in a particularly
interesting way, which could be associated witthbatgnitive objectives (History of
the Olympic Games) and with emotional ones (medsitmes, personal stories of
Olympic champions). The museum’s features, howeparsed some restrictions
concerning the educational activities.

On the basis of the communication and the edudcatipolicy of the museum, the
activities in the frame of this exhibit were onlgdaessed to schools. The nature of the
school practice in Greece imposes that student®rBngo out to field trips in groups
so for economical and organisational reasons, &acprefer that students from
different classes go on a field trip at the sameetiHaving this in mind, the museum
educator had to estimate time, space and ternmswtictional issues.

The choice of conducting traditional guiding tomvas not judged satisfactory for the
development of students’ sensitivities. The edocdti objectives could not be served in
that frame. Moreover, in the particular space theled tours would only be possible
only after separating students and creating smidéens but the luck of docents did not
permit that action. Finally, it was considered adfle not to go with this idea, in order
to avoid the usual picture of students being bahethg guiding tours, without paying
any attention to the docents but only waiting imgaatty to finish so they can all be free.
The educational planning took into consideratidraghilable possibilities of space and
layout of the exhibition. According to objectivelsat had been set for the selected
audience, the content, the methods, the formshaddavork and finally the structure of

educational program were determined in time.
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Building up a educational story

Initially, it was considered as necessary to infastudents about the history of the
museum and its goals, activities and planning lier future, in order to create a long-
term relationship between the audience and the unusa relation based on mutual
understanding. Subsequently, concise elementsegbdliticular exhibit, of its structure
and content were given so that students can bebetter acquainted with and establish
a positive relationship with the whole concept.

In this first stage the dialectical method was emo® provide students the possibility
of interaction with the animators, of depositingithown knowledge and their personal
views on the issued raised in the exhibit. There¢émbom of the exhibition was used
because students could seat on the floor, listetunfe animator’s brief presentation
and discussing then with each other. Students meceuraged to undertake energetic
action exploring the space of the exhibition angrapching all the thematic units. After
the briefing, students proceeded to the treatmiselected thematic units, different for
each age group. Due to limited space, the moveofemtlass of 25 to 30 students was
not possible. Thus, the method of exploration wiagsen with the help of specially
designed worksheets. Students divided into smalugs of 4-5 were exploring,
detecting and scrutinizing the constituents of #héibit. Specifically, elementary
school students were processing the themes reladivgports and athletes in ancient
times, the dates and places of the modern Olympimés, international and Greek
Olympic champions, the torch relays and sport ageipt. The secondary level students
were dealing with subjects such as the Olympic Ganme antiquity, statistical
information about the place and time of the mod&ames, about the media
involvement, or crucial issues like doping, theifmzation and commercialization, the
role of the finances and the sponsors (see Appgndix

The worksheets, that the museum educators hadedreaicluded closed and open-
ended questions. Emphasis was placed on seconldeses and particularly on their
expressive potentials, attitudes and beliefs. Stisdet elementary level had the
opportunity to express their creative imagination @lay by making moves with their
bodies. During this process, students were encedrag open a free discussion
between themselves with the facilitators supportimg process and intervening when
they thought it was necessary. Each team, aftevieg an overall picture of the
exhibit, was asked to handle different subjects ctvheventually could be used

constructively in a post-treatment in a future stasm. In addition, small groups
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seeking different information material were makitigeir own routes through the
exhibition and many stops in front of the showcasags taking full advantage of the
possibilities of space and bypassing the confinésnen

The last stage of the educational program was given to recollection and discussion.
Students were gathered in the big room, where ¢beid sit on the floor and there each
team communicated the results of its researchdémther one. At this final stage, the
students were now the experts animating a disaus#iigqoes without saying that the
whole process was coordinated by professional aommavho prompted all students to
participate in the discussion.

Just before the completion of the program and tepadure of students from the
museum, the evaluation procedure took place. Becéwgas one of the first activities
that the museum opened to the public and partigularthe educational community, a
target group for the museum’s policy, it was thdugkcessary not only to be an
evaluation of the overall experience of the stuslemd their teachers but a platform for
them to express their aspirations, interests apeaations in order for the museum to
enrich its future planning and actions based onvibers of the public. On the other
hand, teachers were asked to evaluate organizhtamtheducational aspects of the
program, to give useful feedback to the organitersimilar programs in the future.
Students were asked to evaluate their experientteea#xhibition and their participation
in the educational program (see Appendix).

Implementation issues

A basic element for the success of the implemenrtati each educational activity for
school teams is the prior communication betweeoha. For this purpose, brochures
and materials are often created concerning futurengoing educational programs.
However, the fact that the programs in questionltdedh a temporary exhibition
within a limited operating period and, finally, thgoor financial resources of the
promoter did not allow the application of such aule

Teachers were informed by telephone calls and a$kkdy intended to participate, or
if they were planning to visit the exhibit beforela Furthermore, upon the arrival of
school groups at the museum animators had a hsefission with the teachers about
the characteristics of each classroom. The colleet@luation questionnaires, however,
gave the opportunity for a better organized codpmran the future. A network of
teachers-friends of the museum was establishedsharthis exhibit and the evaluation

procedure.
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The second important factor in successfully impletimg an educational application is
based on the training of animators who constitheerhost direct contact between the
visitors and the museum. For this purpose, immebljiaafter the completion of the
museography of the exhibit, a seminar was organiae@rofessional individuals who
would undertake the task. The objective was togoticem in contact first with the
thematic contents and secondly to become famiédriwith the methods used. The
special conditions and the program options madetttigaprograms were to be carried
out simultaneously by two individuals for each sahgroup. At this point, it should be
noted that the cost increases significantly if theseum hires two educators. This,
however, was overcome at the expense of printeérmahtThe policy of the museum
emphasized the process of conducting pedagogitalt@s and having an educational
meaning for the school community. Thus, they wéale &0 support the finest teams and
to create a friendly atmosphere of interaction leetwstudents and educators.

Finally, we should mention that, as in any impletagon of educational activities a
significant factor was the excellent secretarigimut to inform schools and to create
productive partnerships with them. The public pamgs coordinator was primarily
responsible for the creation and implementatiorpublic programming that promote
the mission and exhibitions of the museum. Thisttea positive experience for both
students and teachers.

Assessment

The two educational programs created on the oatasithe exhibition entitled “Greek
Olympic Athletes-100 years of Olympic Games, 18964 sought to use all
possibilities offered by the museological and mgsaphical facts. As it was discussed
in detail above, the presentation and layout ofedkileibition sections offered specific
capabilities for processing a wide range of issares aspects of the Olympics. In terms
of the methodological choices, it was not possitdedifferentiate two different
educational programs for respective age groupsusecaf the space restrictions. What
was accomplished though, was that in both casesdfwthe three main stages of
learning were included, the dialectical approact #re active participation through
exploration. A third level based on experimentglrapch was not attempted because of
the limited space. Nevertheless, the experienaeploration such as the presentation
of some sports with pantomime and the assumptiothéystudents of the special role
informing their peers on a thematic unit met thedshts’ wishes. They responded very

well thanks to the perfect combination of learnamgl entertainment.
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Finally, as soon as the questionnaires were fitlgdeachers and students, the process
could not be completed because there was not augbrtreatment of the data
collected. The reason for this was that the musathis specific time did not have
permanent staff specialized in educational acéisjtwwhich would be in place after the
end of the exhibit. Therefore the analysis of theegfionnaires and the specific
conclusions drawn by it could not be completed. Tieed for the involvement of
museum educators from the early formative stageanoéxhibit is essential for better
outcomes. This is an aspect that the museum profeds should always bear in mind
when they develop a future exhibit.

This exhibit constituted the museum’s ‘baptism bge’f not only in terms of
museological standards but in terms of educatirgg ibung audience as well. The
exhibit raised issues involving the politicalizati@and the commercialization of the
Olympic Games. On the grounds of educational meganistudents familiarized with
the group work, various expressions and differgoinions. There was a need for
making them at home with other existing views tthaty had not imagined before and
other forms of expressions that they might not hased before such as pantomime or
creative writing. It is a fact that sports are fdun the epicenter of adolescent everyday
life and because in their minds sport remains ccteewith free time activities, it was
considered that this exhibit should become padityl attractive for the young
audience. Most students form a priori a positivéuate towards sport issues, either by
actively exercising a sport or by passively watghsport events. Therefore sport
constitutes a willful choice for the otherwise suited free time of today’s students. At
the same time, students at this age are partigwatherable to the negative aspects of
sport such as violence and hooliganism, and therdfee awareness and perception of

the sport as a special cultural event is even mecessary and of great importance.
6.3.2. Past programs continuing in the Present somenodified
Presentation of educational programs by exhibitioit"®

Permanent exhibitiofOlympic Games”
Exhibition section “Olympia - Athletics”

8 The discussion presented here, concerning theatidoal programs of 2009 and on, is based on
information published bBickadovpaxn andITolopiidov 2010.
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Under the new permanent exhibition of the Museumin&roductory module had been
created where the presentation of the ancient Qlyrfgames was developed. The
exhibition included information provided by ancig€hteek vases with images depicting
sports. At the same time, it was in the immediatenity that sports of the modern track
and field were shown, thus representing a contiomafrom the ancient ones. A
program of combining ancient and modern Olympic @amvas created under the title:
Protessilaos has lost the discus, take the ridintbit
- targeted age: 4 to 7 years old.
General objective: children of preschool and prymechool age to learn about certain
elements of the ancient Olympic Games.
Objectives:

e to identify the sports of antiquity

e torecognize a discus and its material

e to compare and distinguish between ancient and matiscus

e to imitate the pivoting motion of the discus thrawe

e to make a discus out of common and familiar materia

e to experience kinetically the knowledge they acegiiby throwing the

discus they had made.

- Description: The children enter this module usangpoll representing an ancient discus
athlete named Protesilaos. He describes his daudigsks the children to identify it in
pictures of vases and in the exhibition objecteylmove throughout the exhibition of
the modern athletics. They compare modern and mindiscus throwers. Then the
children construct a discus using paper platesallinthere is a real discus in an area
where children throw their discuses and competen veiach other, imitating the
rotational motion of the discus thrower and expegileg kinetically the new knowledge
they have acquired.
Program:Theft at the Olympic Museum, detective requested
-General Objective: The children of upper elementaasses already know several
elements of modern and ancient Olympic Games. Tipoge of this program was to
deepen their knowledge in the field, and mainlyrtake them learn while playing and
participating in the experiential process.
- Objectives:

e to formulate past experiences about the museuntasaept and the Olympics
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e to express ideas, to describe and differentiatetspd ancient and modern Olympic
Games

e to work in groups following a script.

- Description: children got a letter which infordhéhem that some objects had been

stolen. It urged them to follow the clues to idgnéind return them. They were divided

into five groups, as many as the objects that leshIstolen. In order to find them they

needed to solve puzzles, follow a map or read ngessaf inverted writing by using a

mirror. After finding the items, the five groupsriieed their own display of “Olympic

Games in antiquity” with labels that gave informatito visitors. Finally, they were

given a certificate of participation in the program

Exhibition section “Olympic ball games”

ProgramBall is coming back, kick it so the game can start

-Targeted age: 8 to 9 and 10 to 12 years old.

-Objective: To identify the characteristics of baflames through cognitive
‘confrontation’ with previous knowledge.

- Concepts: Rules, measure, score, team, spadejratesports equipment.

- Description: Balls in sports seem to be very papurom badminton ball or hockey
ball to basketball and football. After having ohsst the exhibits, students were
separated in groups and seated on the floor irom riled with balls. They defined
rules, compared the equipment, and referred to nieabke moments of history through
card of different type and theme. In this way, itifeience of social and cultural context
makes each learning process to be different forryeviadividual. Everyday
environments of the children are remodeled with nefermation derived from the
exhibition. Every child has to choose a categonhie team, then he or she is chosen as
a representative and the group works together mol fa solution collectively.
Meanwhile, feedback on the sport heritage is useghaeducational tool, contributing to
a more global approach. Specifically, throughoet glame, children watch themselves
on a screen and choose from a menu the videosiategbevith their card. The game
stops when a team reaches first the symbol of fggn@lc Games. The completion of
the action contributes to the formation of criticapabilities and skills.

Action features:

e oriented exhibition tour
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¢ floor-standing game as learning experience

¢ the use of technological tools as educational tools

Exhibition Simulation of Athletics and children’ariétic action

Program Citius, Altius, Fortius

- target age: 8 to 12 years old.

- Objective: To identify body functions during egise.

- Concepts: physical characteristics (height, wiigkc), heartbeat, flexibility, muscle
function, body weight, velocity, reflexes.

- Description: children’s need for kinetic acticas a learning process has led to the
creation of a fully athletic track simulator. A &ble program was created in
collaboration between museum educators and physaiakers. Children were directly
physically involved in a number of different acties in order to understand the
function of their body during exercise. This conged the essence of the program.
Children approached athletic events, equipmenthnigoes of each sport and
distinguish the physical characteristics that detime choice of a particular sport. They
took measurements so they could get to know thadlykand its capabilities, and then
they were divided into groups and performed sportghe track, such as high jump,
speed race and relay. Then they compared the sesukkach group by rating each
group’s performance. The program reached its camoplevith the medal awarding (see
photo 3).

Digital exhibitions

Digital display of the exhibition “Paralympics”

Digital presentation of the exhibition dedicatedth® Paralympic Games had been
operated on the Museum'’s website since Februar9.Zlie purpose of the exhibit was
that the public, especially children, could com® inontact with this global event and
to be given the opportunity to experience Paralgngpiorts and be acquainted with the
basic understanding through demonstration, instmcand play. Modern technology
technigues such as augmented reality enabled rdesteng through the internet.
Along with the aforementioned 2009 educational pmots, the 2008 programs were
also going on 2009, after evaluation and alteratitintheir content. These were the

following:
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Museum Kits 2008 - 2009

Olympics and athletics, traveling to the past anthe future

- target age: 4to 7, 8 to 10, 11 to 13 years old.

- Objective: To reach, to explore and experimenthwhe material provided in the
museum Kkit.

- Concepts: Cooperation, dimensions, time - space.

- Description: The digital images of the Olympiadk and Olympic Games operated as
a central tool for the educational proposal of thisseum program, carrying children in
a realistic environment, with many videos, photphsa and texts through a new
interaction game. The integrated game of the etuwdt museum kit program
“Olympic Sport and Athletics, Journey to the Pastl éhe Future”, groups of children
from preschool and of school age met interactiwglth the athletes’ world at the
Olympic Games. Children were challenged to discouglize and synthesize material
of the Olympic Games, in different actions. Thagdrindividually and collectively to
learn about the athletes’ techniques. Finally, teegerienced the virtual tour, forming
their own way through the course of the Olympiceyimg to a floor standing game of
24 square meters and ending at the Beijing Gam2808.

Highlights and features:

o different focus on digital imaging according to ageup

e classified cards, worksheets and puzzles

e children’s different kinetic actions.

Exhibition “Science of Sports”

This unit showed the dependence of science and spar visitors’ interaction was
accomplished through the influence of technolo@port science was presented with a
group of machines which help the measuring andrdiog of different characteristics
and abilities of the human body. In the first lew#ildren’s attitude varied because they
were asked to operate individually and at the same to cooperate, forming values
and rules inherent in the Olympic philosophy suchfair play, respect, support,
acceptance, physical and emotional effort. In teeosd level, each child observes
modulation that may be present in any body type idnpact on the selection of a
sport. Then the student identifies diet and foodragnportant factor in performing any

sport and in everyday life. Each group investigatesl world of developing skills in
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sports activities by testing different exercisesd amovements in machines that
identified specific skills, like flexibility into gmnastics or tae kwo do.

Olympics Exhibition

The following educational programs were created:

Together with Athena ... the walk in the museunmiseg

- targeted age: 4 to 7 years old.

Objectives:

e to become familiar with the Museum’s facilities atulfeel comfortable in it by
moving around and observing the exhibits

e to experience a vibrant learning experience whese knowledge will be built on
existing knowledge and experiences inside the nmseu

e to get to know the track and field events and erpee with their own body the
principles and rules.

Description: first of all the visit should be a aéant experience for the children. The

program is divided into 5 short parts. The alteaorabf the activities and the different

spaces help maintain children’s attention.

- introduction to the program

- exhibition tour

- medals creation

- athletics - race

- commentaries - assessment.

ProgramGet set!

- targeted age: 8 to 10 years old.

Objectives:

- to get to know the track and field events andantgmt moments in the history of the
modern Olympic Games

- to collect information during the tour of the éition in order to complete a
crossword

- to experience learning kinetically by jumpingara real trench and doing the relay
race on a real track.

Description: The program is divided into three @sas

- introduction to the program
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- exhibition tour

- observational games and athletics: crosswordy rahd jumps.

Program:Faster, higher, stronger

- targeted age: 11 to 13 years old.

Objectives:

- to distinguish features which are emblematic® ®lympics

- to consolidate the educational experience acduimean fun way through a floor

standing game.

6.4. Workshops

Creative activities have started since Septembé&p 2ihd take place every Saturday
morning. For the eighth consecutive year, the Olgniduseum opens its doors to
children expression and creativity. Through tardgieograms and child-centered, with
an appropriate pedagogical framework the museumraposing innovative actions.
From a very young age learning through art devesifits that help young students to
excel as they are growing up. Learning throughattte develops both mind and body, a
value so essential to Olympic spiitWithin a safe environment, children can create
and feel the joy of completing a project. The warfdhree dimensions passes through
everyday materials such as glass, clay and papércthldren can actually transform
into artistic creations. Emotional expression, mmogat, exercise are core principles of
all-round and balanced development of childrenlichges. Role-playing, creation of a
personal scenario and theatrical plays on the @mel land word games, kinesiology,
literary texts on the other are essential parttheffirst cycle of the theater workshop.
The second cycle will come next, in the followingason. The workshop of healthy
nutrition and cooking is an ambitious plan of actiand initiation of children into
different habits. In a kitchen exclusively desigrfed our young chefs, children learn

how to cook food and to get to know experientidiigalthy eating. By exploring

% Painting and Sculpture (Ages 4 to 6 years), PainfAges 7-12 years), Microsculpture and Structures
(Ages 7-12 years), Theatrical Play (Ages 4-8 yeai&)rkshop of healthy Nutrition and Cooking (Ages 6
to 12 years).
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ingredients, flavors and smells they learn evehtua change their bad unhealthy
habits (see photo 1).

6.5. Discussion

From what was presented above, it is understoot tttea education policy of the
Olympic Museum in Thessaloniki aims mainly at ongan group, the school students,
who view the Museum as a complement to their sclstwdies and something that
reinforces the scientific knowledge they have ledrin the classroom. Secondly, |
believe that the other group could easily be thema of those children who, having
completed a general education, use the museum aeuie of information or
entertainment. As far as | know, there are not stagdies on the different audience of
the museum. However, in the case of the first grélug museum’s goal is to represent
an extension of the classroom. Studies have coefirthat the extent of interaction
between students and museums is much more compdex previously thougtff A
museum -like the Thessaloniki Olympic Museum thatnbines many features of a
science museum- is a complex environment in whieh dbjectives, experiences and
situations are not the only thing involved. Theldhag itself- its characteristics, the
atmosphere it creates, the reaction to it by oth&tors and the interaction between
what the students learnt there and what they haea kearning at school- captures 50
percent of the interest of the occasional visitar @ guided tour and even higher
percentage in the case of the more specialiseri$iThe success of every museum of
this kind lies or will lie in that it does not tigr it will not try to convert itself into a
mere extension of the classroom and of the subjaatght there, the majority of which

is lost or cannot be considered applicable (Ter21998).

Chapter 7: Actions of Networking - Collaborations

% Koran, J. J., Longino, S. J. and Shafer, L. D8R)9 A Framework for Conceptualizing Research in
Natural History Museums and Science Centédosirnal of Research in Science Teachi, 325-339;
Lucas A. M., McManus P. and Thomas G. (1986). Itigating Learning form Informal Sources:
Listening to Conversations and Observing Play imeiS® MuseumsEuropean Journal of Science
Education 8, 341-352.

®1 Falk, J. H., Koran, J. J. and Dierking, L. D. (698The Things of Science: Assessing the Learning
Potential of Science Museun&gience Educatiqry0, 503-508.
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7.1. Current situation

The creation of a network of communication and evapon with other Olympic sports
museums of Europe has always been the primary tolgeaf the Olympic Museum
(Ovdatln 2012). Already in 2003, channels of communicatoetih renowned museums
of Europe were opened with an exchange of exhitd an overall museological
cooperation. The outcome of this first effort wasimtegrate unique collections of
European museums and private collections into débéion on football and create a
wide circle of European partners.

From the early stages of the new museum maturatioew reality was perceived which
highlighted the need for broader cooperation, @atneactions with the personal touch
of every museum, at least at European level. Toerefat the beginning of 2005 the
Olympic Museum joined the International Sports He@ Associatiotf and in 2006 it
was accepted as a member of the International Qoein@luseums. The collaboration
with these international institutions is of gremafpiortance considering the fact that both
organizations enable members to draw upon resotiroesthe broader museum and
corporate worlds for information on administratiomlevelopment, collections
management, public relations and merchandisingingdr granted the common path-
way as a prerequisite for a better future, the Spduseum proceeded to organize the
first European Conference of Sport Museums in 20@5was the time that
representatives of Olympic sport museums from aroEurope met together and
expressed trends and policies of collection, pxegiem, and enhancement of athletic
heritage. This action proved to be very importaott anly because it revealed the total
miscommunication that existed in Europe about speritage, but also showed that the
Olympic Museum of Thessaloniki, just one year aitieofficial inauguration in its new
building, could assume a leading role in organizigyopean fora and supporting
worthwhile initiatives. The conference ended whle signing of the “Memorandum of
Cooperation between Sports Museums in Europe” oreher ', 2005. Its next step
was to shape the conditions necessary for theioneat a European association of sport
museums. This Memorandum was signed by the repgedsess of the Sports Museums
of Greece, Finland, Estonia, France and the twabBdbmuseums of Liverpool and

®2 The International Sports Heritage Associatias based in Chicago and is a non-profit membership
organization incorporated in 1971 to assist spassenms and halls of fame to develop, operate and
promote their facilities in the best way possib#HA includes more than 130 members from countries
such as China, Belgium, Switzerland, Singaporetralia, Canada, and the United States.
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Olympiakos. This first major initiative of netwong led the Lausanne Olympic
Museum, one year later, to consider the Thessal@ijmpic Museum as the sole
representative of the country at the preparatomyference for networking Olympic
Museums. Negotiations for the establishment ofltiternational Network of Olympic
Museums were completed in March 2007. The relefaninding Memorandum was
signed at the headquarters of the InternationamPlg Committee, in Lausanne. Up to
this moment the Thessaloniki Olympic Museum hasesigmemoranda of cooperation
with the following institutions:

» Haskovo Regional Historical Museli

= Pleven Regional Historical Muselfn

= The Museum of Sport of Faculty of Sport and Phydithucation, Belgrada

= Liverpool Football Club Museum

= Sports Museum of Finland

* Musée National du Sport de France

= Museum of Olympiacos C.F.P.

= Estonian Sports Museum
Chapter 8: Strategic Planning 2012-2020
8.1. Introduction

From 2004, the year of its rebirth, the Thessalofikympic Museum is constantly

searching for ways to improve its services to thbélip and its operations. The new
beginning has not been easy, @sdat(r; (2012) believes. She thinks that being a
thematic museum indicates the difficulties that hadbe addressed from the early
beginning of its foundation, taking into accounattthe rule was that the public trusts

the national museums and nothing else. Visitingeigieged museums is not part of

% The collaboration was officially recognized by tiaging of a Memorandum on Novembét, 2007.
The document bears the signatures of K. OudatziNariolev who is the Director of Haskovo Regional
Historical Museum.

® The Bulgarian Regional Historical Museum of Plewen the Thessaloniki Sports Museum concluded
the collaboration on June 272007 in Thessaloniki. The two parties were regmésd by the two
Directors, K. Oudatzi and M. Grancharov.

% The Memorandum of Collaboration between the twdi@s was singed on Jund', 82007, at the
premises of the Sports Museum in Thessaloniki. @beument which was presented to me by Mrs.
Oudatzi bears theegistration number 389n this official document it is precisely mentexhthat the first
goal of this Memorandum is the encouragement ofperation in the field of the Balkan Sports and
Cultural Heritage. It is signed by the Director,ri&ki Oudatzi and the Program Manager of the Belgra
Museum of Sport, Snezana Milojkovic.
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everyday practice in Greece. Nevertheless, the wmusgradually overcame the
difficulties with patience, perseverance, and e¢ffas the museum becomes recognized
locally, nationally and internationally. According Oudatzi’s statements, the museum
faced hesitation not only from the public, but evem people coming from the world
of sports who had difficulty trusting their persérmelongings to this new museum
entity and therefore it took a lot of effort to dg@ some mentalities of mistrust. Today,
the Olympic Museum seems to have gained the tfusieqoublic - certainly the trust of
the educational community - and has now joinech& dultural and museological map
of the city. The current concerns, as the museuowsHho gain in experience, have
shifted to the financial sector. Given the non-ens state support - since its inception -
and the current difficult economic situation of #wuntry, the museum’s creativity and
tenacity of goals are affected. Trying to creat@jdacrisis, constant policies for a
museum equal and worthy to the Olympic Museum rynthe powerful lOC in
Lausanne, demands tremendous efforts, courage a#f. Whe recognition of
excellence and consistency in the museum’s polas/made possible the cooperation
with foreign museums with the financial supporttbé European Union. Moreover,
enriched and upgraded educational actions andaWweerhibition policy concerning the
length of the periodic exhibitions enable tens lmdusands of students to visit the
museum and participate in the educational progrdims.new era of technology has not
left indifferent the museums worldwide who want keep up with their evolving
audience. The Olympic Museum of Thessaloniki witle support of the European
program INTERREG is complementing the permanentlectbbn with three-
dimensional digital imaging equipment which enaltles visitor to see objects that

were not allowed to be exposed in their authetimf®
8.2. Digitalization and new media

8.2.1. Project summary dafa

% INTERREG is implemented under the European Comtyisnierritorial co-operation objective and
financed through the European Regional Developriend (ERDF). Its goal is to provide funding for
interregional cooperation across Europe. This Qmeral Programme was approved in September 2007
and the period for INTERREG IVC will last from 20@D13. This programme follows on from the
INTERREG IIIC programme which ran from 2002-2006.

87 All information discussed here is based onlthétation to Tendefor the projectA healthy mind in a
healthy body in the digital agdt is a document containing 57 written in Greakailable online at
http://www.olympicmuseum-thessaloniki.orgit contains the project's description and whateve
information that the contracting authority put famgds in order to achieve a proper and robust
procurement process timetable which properly factothe time needed for clarifications and evaduat
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The future project entitled A healthy mind in a Iti@a body in the Digital Age will
create a large “digital encyclopedia” about thetdms of the Olympic Games with
significant educational implications in the ‘Greeks’ of the Olympic Games and in
communication reasons concerning the Greek andhtemational online audience. A
Virtual Education Display is to be hosted on thebgie of the museum presenting the
history of the Games in a timeline. For its implenagion digitization together with
scientific commentary of 2435 objects is going te breated. In addition, an
optimization of the Olympic site of the Museum witlew functional requirements,
implementation and application of crowdsourcingleagpions for smart devices belong
to the overall planning.

Furthermore, the implemented project supportdahewing services:

e Try-out services of digital resources

e Downloading Services of digital material in Wikgha and Wikisource

¢ Publicity Services

¢ ‘Culture Hack Day’

e Services of experimental operation

e Supply of special equipment

The main objectives of the project are:

The depiction of the sport history of the countrydahe creation of a living place,
where the museum information motivates the puldigarticipate by promoting the
healthy characteristics of sports, encircles thennpurpose of the mission of the
Olympic Sports Museum.

Moreover, the central aim of the museum is to fellthe strategic goal, under the
leadership of the Hellenic Ministry of EducationdaReligious Affairs, Culture and
Sports which claims total visibility of the digitavidence as proof of the Greek
civilization globally. Taken as evident the Greekigms of the Olympics, the
digitalization constitutes an important culturaseisof the country.

According to the delivered act the “Healthy Mindarhealthy Body in the Digital Age”

will be the first integrated digital exhibition @reece at the core of the history of the

The Project Contractor, as legal entities theredio wmplement financed operations by financing,
planning, developing and maintaining the projectjuestion, are the European Regional Development
Fund (ERDF), the Operational Programme “Digital @Gengence” and of course the main stakeholder
Thessaloniki Olympic Museum. The criterion usedthuy contracting authorities in awarding this public
contract is the most economically advantageousetend
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Olympic Games. It is true that the task for searghipdated information remained in
the ‘hands’ of ambiguous search engines, withouwtudentation and adequacy in
epistemology. With this project, the leadership thle museum in collection,
documentation and promotion of all aspects of timsible world is conquered, a
crucial task for future generations. The main gddhis action is to record, digitize and
enhance the Greek elements in this world-classnazghon thus constituting an open
invitation to the general public for knowledge gpatticipation with the help of new

multimedia applications.

8.2.2. Current situation in relation to the requmests of the Project

The Olympic Museum in Thessaloniki was founded iliotlie existing gap that the
absence of such museum creates. The basic intewagnto create a ‘living’ place,
where the museum information will motivate the palbdd participate by highlighting
aspects of sport history through time. The permaerhibition hosted at its premises is
the only display in Greece that promotes the hystdrthe Games from antiquity until
today, stressing important elements of their hystbat the general public had no way
of knowing before. Specifically, it concerns thepontance of sport in antiquity and the
birth of the Olympic Games, the Greek Olympic Spahd Greek Olympians and
finally the efforts of revival and Greece’s contrilon to the modern Olympic Games.
The educational aspect is clear and readily idedtibs the Museum will create an
environment of innovation and promotion with comete records of all historical
documents related to the thematic concept.

More specifically, it is in the museum’s intentiorte create the largest digital
encyclopedia for Olympics with a strong Greek pnese thus making knowledge open
to the public and readily ingested by anyone istex@@ This project reinforces the
leadership of Greece in collection, documentatiod promotion of all aspects of this
global event, vital work for the future generations

The project of the educational virtual exhibitiom an attempt to highlight Greek
elements throughout the history of the Olympic Gansénce ancient times until today.
It will accomplish the following goals:

- The widespread use of new technologies offers pb&ential launch of new
applications with innovative educational dimensioAt the same time, the subject of

Olympic Games offers the possibility of interdidmpary approaches and motivation for
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personal interests, providing diversified fields kfiowledge and experience. The

development of a digital museum environment forr@gic Games will be an event of

worldwide concern, both for collectors of smalllarge gatherings, as well as for those

wishing to obtain information and data.

- The participation of people from around the wownill showcase the multicultural

dimension of the Games and the actual implememtatia project that applies ‘global

strategies’.

- The opportunity to participate in a global actairectly means success of combining

all the hidden objects and experiences, recourdedhe Olympic Games, since 1896

until today.

With the help of this project, the Olympic Sportaid¢um will solve problems that are
related to issues of:

- Cataloguing, indexing and scientific documentatiof cultural stock kept in the

storehouses of the Museum. In this way protecsoschieved as they are photographed

and digitized.

- Seamless integration of metadata harvested amdiiclusion inEuropeana

- Publication on the internet in Greek and foreigmguages, as a key part of

multilingual information.

The digital infrastructure of this project secutles upgrading of the image of museum

and its online presence for audiences everywhetbeirworld contributing thus in the

expansion of its public and the improvement ofgumd post visit experiences.

8.2.3. Feasibility and the expected benefits

The widespread use of new technologies offers ttenpial launch of new innovative
applications having educational dimension.

- At the same time, the theme of the Olympics mesi an opportunity for
interdisciplinary approaches and motivation of vidiual interests, providing diverse
fields of knowledge and experience.

- The development of a digital museum environmentlie Olympics will be an event
of global interest, both for collectors with smaitllarge collections, as well as for those

wishing to gain information and data.
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- The participation of people from all over the Wois going to showcase the

multicultural dimension of the Games, and the ddtuplementation of a project which

brings into play the so called “global strategies”.

- The opportunity to participate in a global actirectly determines the dynamics and
success, gathering of unpublished objects, expsrgerand unfolding of the Olympic

experience from 1896 till today.

- The educational aspect is clear and readily ifledtas they create an environment of
innovation and promotion of all historical docungentlated around the thematic
concept.

- Basically, they are going to create the largegital encyclopedia for the Olympics

with a strong Greek presence, making the knowla@tiggeminated and readily ingested

by anyone interested.

8.3. Beneficiaries

- the public: The general public is the direct pgant of the project by sharing and
disseminating knowledge.

- people with special needs : The work to be cdroat will be available online in
accordance with the guidelines concerning physicalpaired people.

- educational community: An important part of thejpct is to stimulate activities,
primarily among the educational community. The ratdéve and multimedia
educational modules have been designed to satisficrieative engagement of young
people with the nation’s cultural content in argoral and fun way.

In addition:

- This project serves to optimize the preservatibdigital content and documentation
by an accompanying study, when the project wilcbmpleted

- The disposal of produced content and documemtatiti be achieved through the
distribution of an updated website and variousradtve applications available on the
internet. These applications will be suitable farinite devices as well.

- This project seeks to implement sustainabilityatsigies which provide them with
economic and cultural benefits attained by orgaiuna disposition, preservation and

indexing of the repository infrastructure of digjgad resources and their metadata.
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- It ensures reuse of content and documentatioargead through the use of RSS feeds
and diffusion of the produced content and docuntemancluded through the digital

library Europeana.

8.4. Virtual Exhibition “A healthy mind in a heaittbody”

The project requires the creation of thematic etioigal exhibit titled “A healthy mind
in a healthy body”, which will be available on tixebsite of the Olympic Museum.
This exhibit will present material from the collexts and archives of the museum thus
ensuring open access to collections for the genawalic while launching a new
dimension in presenting this material. More prdgise the form of timeline the history
of the Games is outlined into sections and sulmegtiwhile the emphasis is put on
those elements relative to Greece, always embedddtle wider socio-economic-
political framework.

The virtual educational exhibit will be created hwvithe use of interactive digital
storytelling tools. A key component of digital sttalling is the use of “rich media”,
that is potential applications with variable chaeacin the form of animation, that can
provide the online users the capability of inteiact In a narrative way, a virtual
exhibition will be developed where the visitor thgh observation, listening, reading,
analysis of material will wander through the higtof the Games in alternative ways.
Specifically, in the introductory section, the wsiis introduced to the areas of Sports
and of the Olympism movement in general. Throughltimadia applications,
interactive devices, personal testimonies and tdjagsitors will get to know their
body and skills and learn good eating habits. Thjeative is the discovery of the body
and of its core functions. In particular, by usimgltimedia, the remote web visitors
will be able to perform basic exercises via spartsulators and learn the effects of
these exercises on their body. Personal testimafiesiportant athletes and skilled
people engaged in sport, will explain thoroughlyl @mply the function of the body
and the ways in which Sciences contribute to thhiopmance of the "athletes”. Also, in
the introductory section, the visitor learns abdlge Olympic Movement and the
Olympic values (fair play, “citius, altius, fortiySOlympic circles, 10C etc.), so that the
public can get the messages of peace and sportsipans

The first section of the exhibition is called “Hisy of the Olympic Games” and is

dedicated to their birth in Ancient Olympia. Thréugepresentations of Greek vases and
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reliefs the special social-political-religious caimhs into which these sporting events
were born (poet Homer"&century B.C., for the first time the use of themteHellenes)
are highlighted. The ceremonies and the placesofmes are presented (Hellanodikes,
Olympia, Stadium), as well as the prize of athl¢téise wreath) and the importance of
victory, until their abolition in 393 BC by Theodos. Emphasis is given to the
importance of sport in the ancient Greek civilieas from the prehistoric ones Minoan-
Mycenaean to the classical cities (Athens-Sparta) #eir contribution to the
development of the tradition of the Olympic Games.

The second section is entitled “Towards the reviehlthe Olympic Games”. The
narrative begins with the origins of the modernoirement of scholars in the ancient
Greek culture and literature, which contributedthe worship of the ancient Greek
culture and adoption of some aspects of ancienelGweay of life like “healthy mind
and body”. The narration continues with a strongleasis 1) on games organized in
Greece, 2) on Modern Greek literature of the hystoir sport through the work of
Evaggelos Paulinis and John Chrysafis and findllgrBZappeia Olympia. In a separate
subsection there will be a reference to a) Pieer€dubertin, b) to the Congress of Paris
in 1894 which resulted in the organization of theddrn Olympic Games, c) Athens,
the first Olympic city of modern times, d) an imfait person for the Olympic
movement, Dimitrios Vikelas, and finally a refererto the national Greek benefactors
who have contributed financially to the organizataf the first Olympic Games (e.g.
Georgios Averof).

The third section talks about the history of eadynipiad with regard to certain points:
1) the history of each organization (social-ecormpulitical-architectural-artistic
elements), 2) sports and their evolution (digiimat of documentary material:
equipment/clothing), 3) the Greek performance amthiewements of the Greek
Olympians (accompanied by an interview where pdssibith the personal experience
of the Champion).

It is important to note down that for the first 8nm a Greek museum, we will not have
a linear narrative of events but a multi-dimensioapproach, which allows the
presentation in a more completed way. Each Olyrepent will be an exhibition and
have its own “room”, which will display the matdsahat the museum disposes. The
virtual exhibition is scalable, as a new “room” dam added for any future event. For
the creation of the exhibition “A healthy mind irhaalthy body” the following services

are provided:
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8.5. Digitization

The aim of this section is to create digital cohtdhrough digitization and
documentation of the material of the Olympic Musetinat will be used to create the
virtual exhibition. The digitized inventory will bocumented by the use of open
metadata to ensure free and unhindered accessThist implemented service of the
Olympic Museum aims to create a digital archive dmanning a large part of its
collection. The overriding focus of the action isetpreservation, promotion and
enhancement of cultural heritage in the possessidhe museum. Specifically, 2435
objects will be digitized. This is a representatipart of the museum collections
consisting of: torches, medals, tickets, stampas,pmascot, Memorabilia such as
photos, coins, jerseys, books, accreditation cgvdsters, Olympic items (uniforms,
coveralls, gloves, shoes, etc.), items of sportspegent (discuses, javelins, blocks,
etc.)%®

Annotations of the original material will be traatd into English and the comments
will be written by specialists from different diptines, such as history,

Sports Sciences, museum education, museology etc.

8.6. Optimize the Website

Complementary to the creation of virtual exhibitidhe project foresees to implement
the optimization of the site of the Thessaloniky®@pic Museum, taking into account
the new functional requirements for interactivipyedictive search, personalization of
information, dynamic content and use of rich mealgplications. The collaborative

nature of distributed applications will be of pewliar importance. Through semi-
automated and controlled process (web 2.0: secenérgtion web) guests can both
enrich and comment on existing information. Sonigtworking and the architecture of
participation will help to maintain and update #i content in an effective way.

In terms of visual language, the site will be vérynematic” utilizing all the elements

of Rich Media (Video, Photo, Animation, etc.) tohaave greater immediacy for the

®According to theTender'sDeclaration, the following will be achieved: 3D photography 86 pieces,

3D scanning and processing for 250 pieces, 2D @egnand processing for 1,500 pieces, Digital
photography and editing for 650 pieces, intervidas 150 pieces (see Part A: Purpose and Project
Specifications p.28).
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visitor. For this reason multiple tools of direafarmation will be developed such as
interviews and videos with narrative structuretdmms of Information Architecture, the
site will organize and visualize in such a way ttit information is targeted and easily

accessible from the audien®e.

8.6.1. Crowdsourcing application “I was there”

Among the various possibilities of open, collabwmatinternet Olympic Museum is the
application “I was there”. It will be available dhe website of the museum and users
can download this application to their mobile desgiclt is an application which invites
fans of the Olympic Games from around the worlénoch the content of the website
and especially the virtual exhibition. The pubbcencouraged to become a partaker of
the effort of the Museum to create the first “dagjencyclopedia” for the Games, adding
his and her own content.

The crowdsourcing model is suited to organizatiomsirketing and public relations
goals (either non-profit or for-profit organizatg)n as the process of managing an
online community that allows organizations to forgese relationships with publics
and consumers to participate in the making of sg¢hillips and Brabham 2011).

In this way the audience completes and enrichesniigeum’s exhibition. Users will
have the ability to upload videos or photos fronyr@pic events in which they have
participated, commemorative material or even peaseileos which can describe their
experience. Users can take pictures or shoot wodete spot using their smart devices,
their precise location will be identified via GPBdatheir addition will appear as “pin”
on the interactive map. This is a feature highlgeaslable as it will be offered on
occasion of future Olympic events. It can drive ititerest of friends of the Games from
around the world, confirming the viability and pdgity of this project. Thus, it is
important to understand that crowdsourcing is lfiar public good for the simple reason
that it helps the collective intelligence of onlibsemmunities to be leveraged in future

participatory media applications (Brabham 2013,)120

% According to thdnformation Architecture Institutéinformation architecture” is the art and sciemée
organizing and labeling websites, intranets, onlgnmunities and software to support usability
(http://iainstitute.org/documents/learn/What _is ge).
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8.6.1.2 Application for Smart Devices “Healthy mimda healthy body”

In addition, the project includes the applicatidtealthy mind in a healthy body for
smartphones and other mobile devices” (e.g iPadjocerns the virtual exhibition,

which will be available as an application for srpadnes. Users will have the
opportunity to see the important parts of the waktexhibition, put their own feedback
and share their favorite images and join in theytepsocial networks (e.g. Facebook,
Twitter). Note, finally, that the applications dabed above will be marked with

metadata so that they are open and available tanedtested parties. Moreover,
considering the policy of reusing the producedrmagts and the design for their multi-
disposal, i.e. music, sound effects, videos, eguts will be placed in more than one
application and in more than one channel (e.g.rnete mobile devices and various
social networks like Facebook, Twitter etc.). Thigplication proves once more that
today mobile phones are being recognized as thesmpmeent vehicle for mobile

learning and also for wider social change (Trak(@p9).

8.7. Drafting the Museum’s Digital Strategy

8.7.1. Introduction

It is obvious that the Thessaloniki Olympic Musewishes to develop a targeted digital
strategy by focusing on the right of access for @fizens to its digital cultural
heritage’® For this reason, digital curation and preservatimsis in conjunction with
the availability of multi-channel services are cahto this project. User requirements
will be considered as a basis for designing prejgatethodology of participatory
planning). Briefly the draft of the digital stratewill include:

-Development of a digital brand as a recognizedtimlson on the web
environment for web audiences

- SEO site (acronym for “search engine optimizdtimn“‘search engine optimizer”)

0 According toUniversal Declaration of Human Rightarticle 27: (1) Everyone has the right freely to
participate in the cultural life of the communitg, enjoy the arts and to share in scientific adeament
and its benefits. (2) Everyone has the right toptwection of the moral and material interestsiltesy
from any scientific, literary or artistic produati@f which he is the author.
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- Digital logo and web applications for use

- Presence on social networks (Facebook, Linkedbatube, Flickr)

- Investigation (through specialized monitoring I&)dor eventual online presence of
museums internationally with similar intentions

- Create and process of “seeding” (content seedapgyopriate content and various
online marketing activities for the next years

- Specifications of accessibility from mobile dessc(website mobile version)

- Specifications of rich application developmentdlving complex content (iPhone and

Facebook applications).

8.7.2. Upload inputs to Wikipedia

As a parallel service to the project there willdbeycle of monthly seminar-workshops
working on how to enrich Wikipedia in Greek and etlthree languages with entries
that touch the relevant subjects. The aim of thmeisars is to familiarize the Olympic
Museum with Wikipedia and to inform the public abam important information and
education tool about the Olympic movement in Gresae everywhere in the world.
After the seminar, selected part of the producegitadi material will be uploaded on
Wikipedia. Specifically, 60 entries will be createdhich will include specific thematic
texts written for the production needs of the \attexhibition “A healthy mind in a
healthy body” and translated entries and speafktstin English. The rest of the digital
material is projected to drop back to Wikisourcel alikimedia Commons as raw
material with unedited entries, which will be aaaile to the general public for new
entries. The main objective of this program is évelop and improve articles related to
the Museum’s collections, thus approaching the harmge growing online audience of
Wikipedia.*

™ In a recent article concerning the large-scalénentommunity of Wikipedia, Xiaoli Zhao and M. J.
Bishop (2011) examined how Wikipedia is developed emerges over time. They conducted a ‘Delphi’
study to explore the social, organizational, anthmécal factors that Wikipedia experts believe have
supported the evolution of this community. Basedthmn findings, they presented a model for thinking
about online communities of practice and suggetstatdWikipedia can serve as starting point to davel
other strategies of designing and supporting ontioemunities of practice. For philosophical article
published on Wikipedia and its connection wiitanford Encyclopediaf Philosophysee Willinsky
(2012).
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8.7.3. Publicity services

The project also concerns targeted publicity aéisi Specifically, an Information Day
will be held. The event will be held in the prensisef the Olympic Museum and will
include presentations and speeches about the prajet speeches by those who can
benefit from it or by those who have implementenhilsir projects elsewhere. The
outcomes of this event will be offered in printeatsrial. The goal is to make known

publicly the combined efforts of the museum in thiatter.

8.7.4 Workshop “Culture Hack”

“Culture Hack” is a workshop held for the first #nin London a few years agdbMore
than 70 software developers and 100 representativesltural organizations attended
the workshop in order to discuss and create digi#tral products. Since then there
have been several meetings in the UK and the U§anazed by local cultural
organizations. Culture Hack supports the logicrojgrt implementation in the simplest
possible way and with the greatest impact. It eembdchnological, creative and cultural
fields to create experimental products and ide&ss Tollaborative initiative connects
cultural institutions with digital communities armteates the foreground of digital
applications pilot, the detection of open data med working relationships.

Specifically, the workshop includes:

- ‘Hacking’ for computer programmers who are enghgath ‘API’ cultural data and
transform ideas into experimental applications

- ‘Hacking Ideas for all’ that supports short caefeces for presenting ideas, solving
problems and describing experiments in a quickedfidient way

- ‘Debate for all': thought-provoking discussiomns the form of brainstorming which
aim at increasing the understanding of technologigpabilities and open data.

Among the goals of the project to be carried oubigonduct annual ‘Culture Hack’

workshops. The ability to create new contacts amtivorks, thus adapting to the

2 Founded in January 2011, Culture Hack is a nopfofit enterprise, run by London digital creative
agency Caper. According to its website (http:/lmdhackday.org.uk/), Culture Hack is a digital
development programme for arts and culture thablesghe creation of innovative digital prototyeesl
creates new working relationships across the t@tinology and the creative industries.
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international trends and practices, offers new dppdies within the targets of the
museum’s digital strategy. By promoting this actitime Olympic Museum does not
intend to promote economic efficiency for produittat the Museum already cares for
(products imbedded in its strategy) but it primadims at the openness of the Museum
to the general public and the various communitretuding the digital “multipliers”
and other potential followers.

Chapter 9: Conclusions

9.1. Introduction

It is without doubt that due to museum’s policy hmpic Museum of Thessaloniki
has managed to live up worthily to complex and amswe broad roles than those that
we meet in a traditional Greek museum. Teacherssahdol managers of the museum
accept without a second thought the possibilityntdraction and cooperation between
school education and museum education, betweerafand informal education. It is
only in the recent years that in Greece the edowatiactivities of school groups in
spaces of cultural reference are an important gfattie overall education of students,
especially those of elementary level.

However, the modern museum and the Olympic Museurthis case must take into
account the so-called diverse audience, as it isfauvard by the individualistic
dimension of learning. By extension, the identifica of the active visitor, regardless
of age, must be of central value to any educatipnatess that takes place inside the
museum.

Therefore, the Olympic Museum of Thessaloniki withve to include, in a more
permanent basis, the priorities of all those preegesand actions that will allow it to
extend its audience to other age groups, not ontly @hildren of elementary school.
Through public research and by a slight shift idiqyo the museum will meet the
expectations and interests of different types afiences in order to welcome them. In
the direction of modern democratization of musewand within the context of post-
modernity, the Olympic Museum can not stand idlg aot be able to recognize the
existence of multiple narratives and interpretaiohreality. This involves challenging
the operation of the museum as an authentic argliardagent of presenting a part of the

“truth” or some parts or even many parts of it. Thterests of the museum will be
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transferred then to broader communities and visivano in close association with the
museum will discover ways for a better team andicathengagement with the
educational values of the Olympic movement.

It is in the Museum’s best interests to incorporatdats everyday speech the New
Museological rhetoric that emphases communicatiodas, visitor profiles, emulation
with other institutions, public expectations, pattef support and reputation techniques

assuring a vital social and political role (Kar@2912).

9.2. Planning for the Future

9.2.1. What the Thessaloniki Olympic Museum willreeding

The 2f' century is predicted to bring about many majorngfes to society, from
population demographics to community infrastructamd from new technologies to the
development of new sources of energy. Financialeldgwments as well will
dramatically alter how people live in and view therld. These changes will not only
have an impact on daily life and societal needsy thill change the way we think about
museum and cultural institutions in general. Consetly, they will alter the definition
and role of museums as they adapt their servicegett changing community needs.
This is a process starting not from the institutibat from the community itself. By
identifying the unique assets of its institutiondafistening to the needs of its
communities, the Thessaloniki Olympic Museum can jts efforts with the public to
determine how those assets can most effectivelyesevarying public.

Changes are already taking shape in the ways peepleh for and use information and
in how they communicate with one another and witstiiutions. Rather than act as
gatekeepers to knowledge, museums and librariesbeafacilitators and teachers,
providing the context, content, and tools that ewgropeople to question, search,
inform, and explore the worlds of information, expace, and memory. The museum
of the 2F' century is not one-way channel of information tfia#v from institution to
some recipients. Better, they constitute networksvarious channels, that of the

institution towards an audience, audience to ustih and audience to audience.

9.2.2. TheThird Place Participation and Social Engagement
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During a convention which took place on Juf§ta 8", 2008, in Washington, D.C., the
term ‘Third Place’ came into existence (Oldenbu®@99). Neither work nor home, the
‘Third Place’ is a neutral community space, a museur a library where people can
come together voluntarily and informaffy.As public gathering places where the
transfer of information and ideas across individuatuseums and libraries take place,
this unique form of the third place offers distimesources, easily accessible and low-
cost barrier places rich in content and experieM&dern concepts identify museums
and libraries as purpose-driven institutions that socially responsible and socially
responsive. Museums and libraries alike act as safemunal spaces for people to
interact with one another. As opportunities forisbengagement outside of private or
working life and removed from the profit interesfscommercial spaces, museums and
libraries have the ability to identify and respdnccommunity needs in ways that other
spaces cannot. Participants of the before mentionadention highlighted the need for
museums and libraries to explore how societal ceswgcurring in the 2century will
alter the unigue needs of their communities by fogmew institutional structures.
These novice formulations will meet the needs ef $bciety and therefore serve the
best as public gathering spaces.

Museums and libraries will continue to be a didtifeem of the ‘Third Place’ in the
future, but they may have to adapt to changes iatvthe third place looks like.
Museums need to find out whether or not our modEmmmunities will continue to
need physical gathering spaces, or if virtual comitres will grow even more
important. The Thessaloniki Olympic Museum neegbdse to itself the question what
will happen if the virtual and physical come togatm the ‘Third Place’ of the future.
What role can it play in creating physical anduailtplaces that provide safe and open
places? How can these two places become one ryatéa public gathering space? Is
this museum able to foster civic engagement anatereommunity bonds? These are
real issues that the Olympic Museum will have tefa

“To be successful (and hopefully essential), museand libraries need to pursue new
models in which they provide platforms for socialgagement, transitioning from

providing designed, controlled experiences to cotabde, open-ended venues for

3 This convention was co-organized by tiational Academy of Sciencead thelnstitute of Museum
and Library ServicesThis meeting brought together leaders from actbesdisciplines in the library,
museum, research, scientific, technology and edrcéields to help define the central issues, sasithe
relationship among museums, libraries, and soctégy,evolution of the role of museums and libraries
and the future support, environment, and infrastimecfor museums and libraries. See Pastore 2009, 3
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people and participatory discourse. The Web hasngpeople the opportunity to dream
up their own community spaces. If we [museums #m@ries] can listen and remake
ourselves into those dreams, we will finally becopteces for our audience.”(Nina
Simon, Founder of Museum 2.0, quotation from Pask@09, 11).

9.2.3. New technology challenges

Museums have key roles in information technologyettgpment, access, use and
preservation which are central components to tti@y-to-day operations. Technology
products and capabilities are rapidly advancing wailidcontinue to do so throughout
the 2fcentury. Intellectual property, digital preservatiand communication are the
subjects of significant debate in the world andl wdntinue to be so in the near or
distant future. Museums and libraries have muclfter in this debate and have an
essential leadership role to play in shaping fupoiecy that will impact the stewardship
of cultural heritage (Marty, Rayward and TwidaleO3 Museums and libraries can
play a leading role in intellectual property, dajipreservation, and information access.
We as museum professionals or as potential visitaust always keep in mind that
museums play an important role in helping peophel fand use information through
new technologies by enhancing public use of teadgyklnd by providing the content

and context around information resouréés.

9.2.4. Collaboration and Partnerships

" One of the current projects of the Massachusessitiite of Technology (MIT) Library Research
Group is DSpace. It is about a software for buidimpen-source digital repositories, developed in
collaboration with Hewlett Packard. DSpace is alfravailable, customizable, open-source softwaaé t
captures, stores, indexes, preserves, and redigtsilbesearch material in digital formats. It isigeed to

be flexible in order to accommodate an organiz&iatiffering policies, practices, data formats, and
standards. Communities of groups such as acadesp@riinents, research centers, and other institution
based administrative units contribute content tp&x®, determine their own guidelines for contemt an
access, and share their collections among thenssaitwvebetween multiple communities. DSpace
continues to be adopted by organizations- academigyrofit, and for profit-to create open-sourogitdi
repositories and seeks to grow the number of conitrasusing DSpace so that the software continoes t
be expanded and improved. In May 2009, the DSpamedation joined with Fedora Commons, an
organization that also provides open-source soéiwiar managing and providing access to digital
content, forming a new organization called Dura®paeccording to the DuraSpace press release, the
new organization will sustain and grow the two 8hip platforms as well as “offer new technologiad a
services that respond to the dynamic environmeth®fWeb and to new requirements from existing and
future users.” For further information go at www.aspace.org.
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Collaboration is essential to the sustainabilityrafseums. Their future growth depends
on their ability to address Zicentury challenges and meet community needs. As
collaboration and the unification of services couaé, the boundary between museum
and other cultural institutions will likely be leskistinct. This does not mean that the
unique mission and identity of an individual ingtibn will disappear. It means that
institutional goals will be expanded and improvemtigh collaborations that combine
resources, knowledge and experience having as latlgoanutual benefit (Koster and
Falk 2007). The Olympic Museum of Thessaloniki hzede a good start that can be
expanded. The Museum can be engaged with a vafietglividuals and organizations,
such as researchers, universities, for-profit congs and other cultural and
community-based organizations. New models and tstre for collaboration among
museums and libraries and other organizations cak W develop effective solutions
to the economic, social and environmental challsrajehe 21 century’™

Museums, as we see them today, are in the prodedsfiaing and planning for a
sustainable future, not just in financial termst blso in their relevancy to the world
they serve. Perhaps the greatest question for msséaday is what they will need to
do to remain meaningful institutions in the futufustainability, beyond financial
issues, lies in being relevant to the communitresvhich they reside. Museums can
remain relevant as long as their tasks serve #at@rneeds of society. This is the point
where new technologies come into the scene. Byeldping dynamic projects
museums can provide the resources and tools faneonbllections and content access
that are effective, flexible, extensible, free, amin source for any us€rAs stewards
of cultural heritage, information providers and tcah places for people to come
together to learn and share with one another, nmisevill shape their future in order to

support themselves being a cultural community rathan an isolated organization

> Here we can take as an examplee New Jersey Digital Highwayt concerns a repository and
collaborative portal created by the Rutgers Unitagisibraries, American Labor Museum/Botto House,
New Jersey State Library, New Jersey Historicali&gc New Jersey State Archives, and smaller
libraries, museums, archives, historical sociefpesalic broadcasting stations and schools. Theeptag

a statewide digital infrastructure and online plottathe state’s immigration history and ethnicitagye.
Throughout the development of the portal, the mtopollaborators took a user-centered approach to
provide information resources that meet the neefdstudents and teachers as well as librarians,
archivists, and curators. The project seeks to pteraccess, learning, and engagement at the lodal a
global level, with New Jersey history and heritagethe benefit of learners, educators, and cultural
heritage organizations in the state.

% See for example the projeGmekathat the Center for History and New Media at Geokfiason
University created in order to enhance the abitifymuseums to share their collections and content
online. Omekais a next-generation Web publishing tool that pes a standards-based interoperable
system that helps institutions to share and uséatigpntent in multiple contexts.
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without the required meari5The questions for these institutions to ask théreseare
what makes them unique, what makes them mattemdnadcares about the services
they provide. These questions will make them taite consideration the needs of the
served communities and then the best possible waygich they will satisfy these
needs (Pastore 2009, 19).

9.2.5. Integrating evaluation into museum practice

Quantitative and qualitative metrics need to baluseorder to evaluate the impact of
the Olympic Museum in society. It is essential thratseums re-evaluate their policies
and the ways that the 2tentury can alter their relation with the upcomaigllenges
(Pastore 2009, 22). What kind of service thesatutgins will provide in the coming
decades and how they will measure their progresaduoressing these changes and
articulating their value to society are two impattegssues that museums must consider

for their evaluation procegs.
9.2.6. Museum Professionals and their skills
The 2F' century museum professional will have a new setkils and roles adapted to

technological and information needs. Institutioas @ttain greater relevancy to their

communities by reflecting whom they serve throudtom they hire and giving voice to

" E.g. theCultural Alliance of Southeastern Michigmings together arts and cultural organizationa in
seven-county area to work together in order toebetjuip individual organizations to achieve their
missions. The goals of the alliance are threeftddcatalyze and facilitate collaborations, to pdavi
professional development opportunities, and toesas/the collective voice of and advocate for anis
cultural organizations in southeastern Michigan. @mine system is developed, call@the Sharing
Resources Clearing Housshere participating members can post institutiasslets available for use.

8 An ongoing Web-based tool to record and reportdiffiérent aspects of the museum’s performance,
operations, activities and audiences was createthéyindianapolis Museum of Art. THeashboard
(dashboard.imamuseum.org) takes a new approacbneptualizing the workings and impact of the
museum in many different arenas, combining botlditial and nontraditional metrics of museum
performance. From reporting traditional measurementh as attendance figures, the number of museum
memberships, financial information to publishingoimmation about its energy consumption, social
networking activities, or curatorial work (the nuembof artworks on loan, new acquisitions, number of
works with gaps in provenance during World War the museum takes a multilayered and complex
approach to communicating its identity as an instin to the public. It virtually opens its doocspublic
examination of its day-to-day public activities ait&l behind-the-scenes activities as well. By dasing
the Indianapolis Museum of Art explores new waysduiculating the various functions of the museum
and explores many different measurements that oamey the role and value of its services. Thus, the
museum offers a portrayal as a living and breathimgjitution, engaging in physical and virtual
communities and actively publicizing its role inykeontemporary issues such as energy conservatibn a
cultural heritage debates.
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underrepresented groups. The so wanted leadershipe@d not be confined to a top-
down system of change but can emerge from all $evkthe institution by encouraging
risk and visionary thinking by empowering staff nimars to actively shape the future of
their organizations. Skills regarding marketinguess and museums must also begin to
be appreciated. Even thought the marketing langimgelatively new to museums, |
cannot see why the Olympic Museum of Thessalorskshowing itself somehow
reluctant to speak that language. Various benef#ts accrue from the fact that
marketing will increase visitor figures and thereggnerate further income resources for
the museum. Marketing in museums cannot be a diotyl any longer (Mclean 1996,
37). If TOM succeeds in adopting a profitable mérg language, as American
Museums do for such a long time, then it will bgi@neer museum in that domain too,
since the majority of the Greek museums only acgepernment funding and do not
really care about external marketing issues.

Providing learning opportunities for present orufet museum professionals will not
only develop traditional museum skills, but alsadership, personal and team-building
skills that are so much needed in the new enviraimé an Olympic post-museum
(Pastore 2009, 24). Internships and offered degieesoncert with vital motivations,
are the best example of this practice that all moseneed to embrace.

9.3. Conclusion

All museums can address the social issues relatedheir own structure and
governance. The ways in which museums take intowata wide range of visitors who
are accommodated physically and intellectually, ao@&v museums collaborate with
their communities are all components of the soaponsibility of these institutions
towards the modern society and its needs (Hein 05 particular the Olympic
Museum of Thessaloniki with its special connectiath the Olympic movement needs
always to bear in mind the five themes of Olympatues, as reworded in appropriate
educational language by Binder (2000):

e Body, Mind and Spirit: Inspiring Children to Parfiate in Physical Activity

e Fair Play: The Spirit of Sport in Life and Communit

e Multiculturalism: Learning to Live With Diversity

e In Pursuit of Excellence: Identity, Self-Confiderared Self-Respect
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e The Olympics Present and Past: Celebrating the @ity@pirit

We have a strong reason to believe that CultureEahatation in the Olympic Museum
of Thessaloniki have found a permanent place siheg are being recognized as an
increasingly important aspect of modern life. Than& its policy the Museum has
proven to be a relief for every museum professidhat is familiar with the current
situation of museology in Greece, and an oasig¥ery museum visitors who seek new
ways, physical or spiritual, to enrich their eveay life.

The growing commitment of the museum to developwative exhibitions engenders
new forms of participation that contribute to thebjic’s understanding of history,
science and Olympism. Information and communicasigstems that are developed by
the Olympic Museum of Thessaloniki play an importesie in this regard, enabling
new forms of interaction with and around exhibits.

In a few words, this museum presented in our pdyzer all the credentials to participate
proudly in an international debate on the compled apecial characteristics of the
modern day museums. It has proven to be capablanpbsing its authority by
communicating its ‘brand’ and ‘image’ in a museurorld that changes rapidly and

provokes on many occasions healthy ‘rivalries’.
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Appendix

Sport Museum Thessaloniki

Educational Program’s Worksheets

Elementary School Worksheet

Group 1

The Olympic Games are rooted in Ancient Greecey Teze held every four years in

Olympia. Search and find information about the grgames of Antiquity!

-What kind of sports did the Ancient Greek peopsyp

121



The exhibit talks about the history of the modeipnipic Games. Take a closer look
and write down the names of the cities that hogtedsames and when for the last 100

years.

Year City Year City

-How many Games have taken place till now?

Group 3

-Find the most famous Olympic “kiss”!

-Where did she come from?
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Group 4

We are going to talk about medals! These are thst ieloved object of the Olympic
Games. In our museum we have lots of copies. Qafirydthem?

Fill up the gaps!

NAME WINNING | SPORTS | WHEN CITY
POSITION

Group 5

Can you find the Olympic Torches?

-How many torches did you count?
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Group 6

Some Olympic Medalists forgot their uniforms in ouurseum! Can you find them?

-To whom did they belong?

-Imagine that you are...... from.....'You were so closat gparticular moment! Can you

tell us your emotions?
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Group 7

Some Olympic Medalists forgot their shoes in theeum! Can you find them? Try to
find their owners, when and where they wore thedhianwhich sport they competed!

Did they win wearing these shoes?

Name Sport Year/City | Winning

Place

-Imagine that you are the shoes of.........................] Yourenthan anybody else

know how she/he felt the moment they won. Can yescdbe it?

Middle School Worksheet

Group 1

The Olympic Games are rooted in Ancient Greecey Twexe held every four years in

Olympia. Search and find information about the grgames of Antiquity!

-What kind of sports did the Ancient Greek peopsyp



-What are the special characteristics that theetgblneeded to have in the following
events?

A D S CUS . .o ettt e e e,

-Was it important to win in ancient times? Do ydink winning is important in our
days?

-Walk through the galleries and find those gameasneoted to the modern Olympic
Games. Do you think that there are similaritieslifierences between the ancient and
the modern ones? Which are today’s ideals thatatabe related to those in ancient
times?

Group 2

The modern history of the Olympic Games is pregeheéze. Walk though the rooms
and write down the names of the cities that hosdtedsames and their dates.

Year City Year City

-How many Olympic Games are there till present?
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Africa?

Group 3

-In some cases the International Olympic Commiti@ened some countries. When?
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Group 4

During the first Olympic Games in Athens media ethgn important role. Walk though

the rooms and gather information about the pressmedia in that period of time

-When were photography rights first mentioned?

Group 5

Olympic Games cost a lot of money. Governments fhenearly Games tried to find

financial resources.

-Where did Greece find all the money in 1896 toerdie cost of the Games?

-Do you know which were the most expensive Olyn{panes of all times?
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Group 6

Berlin Olympic Games in 1936 were the first poitiGames.

-What kind of expediency?

-In 1972 there was a terrible terrorist attack desithe Olympic Village. What
happened?

-In 1968 some athletes protested. Do you know wityteow they protested? Where did

they come from?

129



Group 7

The Olympic Games have evolved in symbols and gsoce

-What did athletes do for the first time in 19207

Group 8

-When do we have the first doping case in history?

-Why do we have this problem? How is it possibléave an increase in world records?
Are there any limits for the human body?

-In 1982 the amateur character of the Olympic Gamas abolished and professional
athletes were allowed to participate. What wasmieaning for the future of the Games?

Do you connect it with the doping issues?
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-Can you find a solution to this problem? Thinktttiee entertainment industry and the

companies demand new records for publicity

Group 9

Walk around the museum and find out the Greek QtyMpdalists!

-Fill up their names, their sport, the victory ahd Games!

Name Sport Year/City | Winning

Place

-Which are the most successful years for the Gadielletic world?
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Photos

Photo 2. Interactive device ‘What is your weight?’
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Photo 3. A view of the permanent exhibition hall

Photo 4. A view of the current temporary exhibittba athletic history of Thessaloniki
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